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POSITIVE BEHAVIOUR SUPPORT
DEPUTY HEADTEACHER

JESSICA LACEY

Lifeskills Behaviour Framework
Our Lifeskills Behaviour Framework is designed to
support both staff and pupils across the school. It
encompasses our Ethos and Rules; Brackenfield
Characters and Positive Support Frame.

Ethos and Rules
Belong

Believe

Be Brave

Caring for each other; helping each
other; wearing our uniforms

Trying our hardest; treating everyone
fairly; listening to each other

Never giving up; trying even when we
find something hard; telling the truth

Brackenfield Characters and Rewards

Brackenfield Characters are the attributes that parents and we feel are important for our pupils to
acquire. Staff actively provide opportunities for character development and seek out and recognise
pupils displaying these characters.
Pupils’ endeavours are referenced to Brackenfield Characters to highlight clear examples of character
building. It is important character building is positively reinforced within the school community
therefore we recognise and celebrate success in several ways including phone calls and postcards
home, Head Teacher Awards, assemblies and the Wall of excellence. This is also communicated with
parents on Marvellous Me. Pupils are supported to actively using Brackenfield character language to
support language acquisition and understanding. In all our interactions and communications with our
pupils we promote and refer back to our ethos; rules and characters.
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Positive Support Frame
At times our pupils will find it difficult to respect the school rules and ethos due to their complex
needs. Our Positive Support Frame supports pupils and staff to deal with challenging behaviours.

Change

Prompt

Time

Below is further guidance on how the Positive Support Frame is used. It is not designed to be a
prescriptive or exhaustive list and at all times staff should use their professional judgement and seek
advice if unsure. When considering actions for behaviours the best interest of the child concerned will
be of paramount importance. Actions will be only used that are likely to modify or support behaviour
and never as a punitive method.

Colour

Prompt

Change

Time

Actions

Behaviours

Verbal prompt; physical prompt; visual
cue; hand over hand; reminder of
expectations; take up time; offer choices
linked to ethos statements - 'you can do
xx or xx so that you and your friends can
continue with learning'
Activity; task; sensory input; peer; space;
support; staff member.
Give reasons for change; expectations
made clear; use of change of space
timetable.
Restorative justice; time used to address
the specific issue; social story; emotional
literacy work; parents informed; revisit
school rules and expectations; work
completed.
May involve time with: SLT; MLT; a
different class or pathway; 1:1 staffing.

Work avoidance, out of seat, calling out,
talking, littering, rudeness

Work avoidance, distracting peers,
arguing.

Out of lessons; non completion of work;
continued disruption; verbal abuse
towards staff or peers
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Exclusion

May involve time after school or work
being sent home.
Fixed Term Exclusions – 0.5 to 45 days a
year (must have re-integration meeting
with parents present)
Use of alternative provision or part-time
timetable
Restorative justice; report; revisit school
rules and expectations
Permanent Exclusion.

Conscious significant damage; conscious
significant peer or staff assault;
conscious and continued significant
disruption of peers learning continued
bullying, racist, homophobic or sexist
abuse;

All of our pupils are developmental different from their neurotypical peers. When viewing behaviours
and considering how to manage behaviour effectively it is important to consider the likely
developmental age of the pupil – this could be markedly different from their chronological age. This
link provides guidance on positive behaviour support linked to developmental age.
Using Behaviour Data to Inform Practice
Positive Behaviour Support is quality assured in several ways. At the end of each day the class team
meets to debrief any incidents. Pathway and Senior Leaders are available for support and guidance.
Parents are contacted preferably by phone but if not text message or email can be used to discuss
the day and provide support. The home-school diary only communicates positive messages and
should not be used to comment on challenging behaviour.
At each 10 week data drop a child’s incident data is RAG rated and provided to the class team. The
aim is for each pupil to have a 25% reduction in behavioural incidents each 10 week period. This
information is discussed as part of the data dialogues and further strategies put into support as
needed.
Detailed qualitative and quantitative data analysis is carried out on any behaviour that is causing
concern. This information is used to further inform strategies and when needed to inform external
professionals who may also be supporting the child. Data from lesson observations; learning walks
and the walkabout rota are also used to quality assure and to inform practice.
Behaviour Education for Lifelong Learning
Our curriculum and behaviour framework are designed around functional lifeskills. The following
table maps out how the behaviour framework compliments the curriculum with additional
information on strategies which are used by staff to support functional life skill development.
Ethos
Statement
Belong

Our Rules
We use kind
hands, We use
kind words, we
wear our
uniform, we care
for each other,
we help each
other

Map to
Curriculum

Functional Lifeskills
•
•
•
•
•
•
•
•
•
•

Socialise appropriately
Understand and follow Classroom Expectations
Recognise and ask for time away when needed
Recognise own emotions and feeling
Develop language to express emotions
Channel emotions in appropriate ways
Know how to get attention in a positive way
Develop turn taking and communication skills
Share
Appropriate touch

•
•
•

Independent
Living
Community
Participation
Good health

Characters
Kindness
Cooperation
Courage
Resilience
Determination
Curiosity
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•
•
•
•

Believe

We learn, allow
others to learn
and allow staff
to help us, we
try our hardest,
We listen to
each other

Be Brave

We never give
up, we tell the
truth, we try
new things, we
explore

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Respect others
Develop awareness of rules of law
Challenge stereotypes
Accepting differences in others (cultures, race,
religion, needs, beliefs)
Develop respect and tolerance
To recognise that everyone is different
Celebrate diversity and difference
Appropriate touch
Self-regulation strategies
Share
Express emotions
Develop empathy
Respect others
Focus on work
Develop a work ethic
Develop awareness of the rules of law
Develop awareness of personal safety
Develop problem solving skills
Develop self-regulation strategies
Develop awareness of consequence of actions

•
•
•
•

•
•
•
•

Good Health
Independent
Living
Community
Participation
Employment

Kindness
Resilience
Cooperation
Honesty

Good Health
Independent
Living
Employment
Community
Participation

Kindness
Resilience
Honesty
Courage
Determination

Strategies to Support Behaviour for Lifelong Learning
We recognise that our pupils require support to develop their lifeskills. The below list is not
exhaustive or prescriptive but an example of the typical strategies employed by staff to support
behaviour for learning.
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Now and next
Sensory input- sensory diet, sensory snacks
Verbal reminders
Visual reminders
Communication in Print
Makaton (signing, symbols, objects of reference)
Modelling positive behaviours
Differentiated resources/work
Support to complete work
Scaffolding
Chunking work
Redirection
Giving choices
Reinforce expectations
Remind of rules
Listening
Pastoral time/in touch time
Positive reinforcement and praise of characters
Support with naming emotions and with narrative around emotions
Clear structure to day/tasks
Clear expectations
Clear success criteria
6
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•
•
•

Planned ignoring
Support with restorative approach- allow you/help you to fix things
Quiet Space timetable- work station/space available with resources

In addition to this Brackenfield School have developed a range of resources to support behaviour for
learning.
Restorative Life Skills Pack – to be used post incident. Can be filled in by the child or by a supportive adult.
Where possible not adults that were involved in the incident. This is the pupil’s opportunity to reflect on
what has happened and what they need to do to make it right and learn from it, unless this supports deescalation from an incident a pupil must complete this when calm.
Time out card- Behaviour strategy to support pupils who require time out. Member of staff to agree a safe
place where the child will go to and whether they will be in view of the building or if a member of staff will
go with them.
Emotions chart- To support pupil’s emotional literacy. To support pupils to indicate how they are feeling.
For an example please click here.

Restoring and Rebuilding
At times our pupils will make choices which means they have not kept to the ethos of the school.
Where appropriate we operate a restorative justice approach which allows all parties to contribute to
a solution and helps our pupils with their problem solving. Social stories; circle time; reflective report
cards and assemblies are all also used to support pupils to reflect and identify strategies for coping in
the future.
Journey to Learn
Journey to Learn is Brackenfield’s bespoke tool for measuring social, emotional and mental health.
This tool has been informed by research by the Kate Cairns Association and Maslow’s Hierarchy of
Need. We recognise that all of our pupils have additional SEMH needs in addition to their primary
need of communication; cognition; and / or sensory and physical. Some of our pupils’ SEMH needs
prevents them from accessing the curriculum fully.
Understanding behaviour is the first step in
supporting pupils. A pupil may display challenging
behaviours for 100 different reasons. Until we
understand the reason for the behaviour we cannot
support it. J2L supports staff to “diagnose” the root
cause of the behaviour. Behaviour is the message and
Journey to Learn is the interpretation tool. J2L also
helps to measure a pupils mental health.
The information gleaned from J2L is used to support ELSA work and to create personalised learning
intentions, target interventions, support curriculum delivery, and therefore support SEMH needs. J2L
works by familiar staff making judgements against observed indicators in 9 areas as well as mental
health. These areas are divided into Stabilisation; Integration and Adaptation.
The below tables show the areas and possible interventions that might be used to support.
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Additional Support for Pupils
Some of pupils require additional support. Brackenfield has good relationships with professionals in
ID CAMHS, Complex Behaviour Services, Educational Psychologists and Occupational Therapists and
utilise these services as appropriate. Brackenfield also uses Functional Behavioural Analysis and
where appropriate.
Functional Behavioural Analysis (FBA)
Challenging behaviours impede teaching and learning, require a large amount of resources and can
be harmful to the young person and other people. These behaviours can include: self-injury, physical
aggression, verbal aggression, non-compliance, disruption of the environment and inappropriate
vocalizations. Challenging behaviours are highly resistant to change, particularly in children with
autism.
A Functional Behaviour Assessment is a broad term used to describe methods that allow practitioners
to identify the reason a specific behaviour is occurring. Within FBA there are many different methods
but the common goal is to: identify the function of a challenging behaviour so an intervention can be
put in place to reduce the challenging behaviour.
There are 3 specific functional assessment methods.

1. Direct Observation
For direct observational methods, an observer would watch the client engage in activities within
their natural environment. When the challenging behaviour occurs, the observer would record what
happened just before it (antecedent), what the behaviour was and what happened just after it
(consequence). The consequence is not what was enforced by staff but rather what the
consequence of the child doing the behaviour was.

For example:
Antecedent
Behaviour
Consequence
JJ walked in from the taxi with a CJ hit JJ and took CJ got the bottle and started
sparkly bottle.
bottle.
playing with it.
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Staff should then make notes on what they perceive to be the potential cause of the behaviour. This
method is used to develop a hypothesis about the function of the behaviour.
2. Informant Methods
The informant method involves interviews and questionnaires that can be completed by the pupil,
their parents, staff members, teachers etc. These interviews would be used to identify what is
happening before the behaviour occurs and then what happens after the behaviour. Just like direct
observation, this method is also used to develop a hypothesis for the function of the behaviour.
Journey to Learn is used to help suggest hypothesis for the function of behaviours. Multi-Element
Plans are a good example of informant methods.
3. Functional Analysis
Functional analysis involves practitioners deliberately changing what happens before and/or after the
behaviour in an effort to test what might be causing the behaviour. Unlike the other two methods
that are used to create a hypothesis, this method is used to actually test the hypothesis and is the
only method that can truly predict when the behaviour will occur. Due to ethics surrounding
functional analysis this method will only be undertaken by trained professionals.
See here for an example FBA form.
Multi Element Plans (MEPs)
Multi Element Plans are used to support pupils who display challenging behaviour to manage their
environment and emotions more effectively so that they can develop, learn and make progress.
MEPs come from the perspective that behaviour is often a complex mix of the child’s experiences and
environment and that behaviour is a method of communication. Derbyshire County Council
Educational Psychology Service (2018) explain that behaviour is a method of communication and that
behaviour serves a function. These functions might be: sensory and / or expressing feelings; escape
or avoidance; attention and tangible to get an object or gain control. Put simply “behaviour is what
we do” (Toogood & Leitch, 2016) and it is only with an understanding of how and why behaviours
occur (Horner, 1994) that we can successfully work with pupils who display challenging behaviours.
With our population at Brackenfield it is not always easy to see what the function of the behaviour is.
However Garner (2006) explained that listening to pupils’ voices and closely observing their
behaviours and interactions with their environments will provide insights into how we may adapt to
better improve pupil outcomes. MEPs are one method of doing this.
The first part of the MEP process is a Behavioural Assessment. This involves considering the child’s
areas of strengths and the challenging behaviour causing concern. This should be completed by the
staff team that know the child best. The second part of the process is a Functional Behavioural
Analysis. The direct observation is again completed by the staff team that know the child best.
Historical information from integris should also be used to support this. The information gleaned
from the direct observation is recorded in the Observed Behaviours common on the MEP. The final
column of the MEP is the I…..Message. This is a use of an informant method where the pupil’s voice
is used to try and develop a hypothesis for the behaviour. The staff member completing this with the
pupils should aim to:
•

Explore how the pupil views their strengths and difficulties
10
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• Externalise the behaviour therefore making it easier for the child to reflect on
• Use the Lemon statement cards to help the pupil communicate what their behaviour is saying
The information on the first part of the MEP then informs of appropriate strategies to support the
child in developing their Social, Emotional and Mental Health (SEMH).
Reducing the Need for Restrictive Physical Interventions
At times our pupils display challenging behaviour which requires the use of Restrictive Physical
Interventions (RPIs) to keep themselves and others safe. Our continuing message to our pupils is that
we care too much about them to allow them to hurt themselves or others. Our primary aim is to
reduce the need for restrictive physical interventions whilst equipping our staff to physically
intervene effectively and safely when it is necessary to do so. To ensure staff are equipped with
necessary skills, knowledge and attitudes to keep pupils safe and manage risk appropriately we train
all staff in Team Teach and have an in house Team Teach Tutor who is a member of the Senior
Leadership Team.
To reduce the need to physically intervene all pupils have PLIMs which describe preferences,
motivators, communication level and areas for development. Key information and dislikes for each
pupil is stored on class on a page. Class on a Page is used to improve communication with all adults
in the school. This is a brief summary of the class needs and also includes information about pupil
responses to fire alarms and medical needs. All information about a specific child or class is stored in
the class files on the system. Some pupils also haven Positive Behaviour Support (PBS) Plans. These
incorporate an arousal curve, a risk assessment in the form of triggers and control measures and
positive handling plans. After the first RPI or major incident a Positive Behaviour Support Plan is
generated around successful and unsuccessful strategies to de-escalate and to intervene. This is a live
document which is reviewed after any further RPIs or major incidents.
In addition to this policy we also follow government guidance on:
•
•
•
•
•

Reducing the Need for Restraint and Restrictive Intervention
Searching, screening and confiscation at school
The Equality Act 2010
Use of reasonable force in schools
School Exclusion
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PBS Linked to Development Age and Journey to Learn
A number of our pupils also experience attachment difficulties due to their early life experiences and
in some cases their continuing home lives; this will have a significant impact on their ability to selfregulate. The action in Positive Behaviour Support has been linked to relevant area of need from the
Journey to Learn profile.

Developmental
Age
New-borns

1 to 4 months

Positive Behaviour Support
Respond to cries with love, gentle handling and
calming words to build feelings of trust and
security.

J2L
Feeling Safe
Feeling
Emotionally
Supported
Feeling
Understood
Self-Regulation

Help infants learn to soothe and quiet themselves:
hold, cuddle, or rock them gently; wrap them well
in a blanket; massage their skin; offer a dummy.
This stage is the initial building block of children
being able to self-regulate. If these adult actions
were inconsistent or absent at this stage children
will find it incredibly difficult to self-regulate in
later life and need to be taught how to do this. Our
emotional literacy resources which say “I need” is
one way of assisting our pupils with selfregulation.
4 – 8 months
Maintain consistent eating and sleeping schedules Feeling Safe
to reduce crying and fussiness.
Feeling
Create a safe environment so mobile infants don’t Emotionally
get into items or situations that could cause harm Supported
- change.
Feeling
Remain calm when responding to a fussy infant.
Understood
8 – 12 months
Introduce the word “no” (spoken gently) to
Self-Regulation
support infants when they are engaging in
Social
something that could cause harm. If necessary,
Responsiveness
physically move the infant to a safe space until
corrective measures can be taken, never punish
them.
Give attention when behaving appropriately “you
rolled the ball really far” “you came when xxx
asked”
Adults are responsible for protecting toddlers from harm and teaching them about social and
cultural expectations. Toddlers understand the world only from their own self-centred
perspective, and they must learn gradually through trial and error, how they are supposed to
behave. This process requires ongoing adult guidance, patience and nurturing support.
Children with autism will find it very difficult to view the world from anything other than their
own perspective due to their lack of social imagination. This also affects their ability to recognise,
understand or predict the feelings of other people and possible reactions. They are also unlikely
to be able to predict the consequences of their own behaviour. This is why it is important to link
cause and effect using the outcome ladder to support dialogue. For example if you continue to
take Sarah’s pen we will need to change your seat so both of you can continue with your learning.
1 year
Acknowledge and encourage children’s efforts
Emotional
even if they aren’t perfect: “I am proud of you for
Literacy
12
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trying to put on your own shoe.” “You were
Social
resilient – wage slip.”
Responsiveness
Minimise the need for rules by childproofing the
Joy in Living
environment - change.
Self-Esteem
Maintain predictable routines and schedules so
that children can anticipate what to expect.
Provide short explanations and guide a child’s
actions: “gentle touches” (hand over hand to pet
the dog - prompt); “no hitting” (move the child to
a different space, distract or re-direct the child’s
attention – change).
Ignore simple misbehaviours unless they are likely
to cause someone harm.
2 years
Give children your attention and let them know
Feeling
when they are behaving appropriately.
Understood
Recognise that children will forget and repeat
Joy in Living
undesirable behaviours.
Accept the child’s intense desire for autonomy.
Whenever appropriate offer a choice (prompt)
instead of insisting doing things your way. For
example “would you like a story or a puzzle after
you have got dressed?”
Choose your battles – remember that toddlers
may misbehave simply to get your attention.
Ignore a negative behaviour, unless it is going to
cause harm. Give attention when behaving
appropriately.
Set a positive example – toddlers will imitate!
Adults play an essential role in helping pre-school age children develop self-control. They must
set behavioural expectations that are developmentally realistic for children, state them in
positive terms and enforce them consistently. It is also important that adults provide
unconditional love and serve as positive role models for children.
3 years
Set limits and use short, simple statements to
Joy in Living
explain why they are necessary.
Social
Acknowledge children when they are behaving
Responsiveness
appropriately – “that was nice of you to share your Emotional
crayons.”
Literacy
Redirect the child’s activity: if the child is throwing
sand ask them to help you sweep the sand back
into the sandbox – change.
4 years
Offer choices: “do you want to wear your trainers
Social
or your wellies?” – prompt.
Responsiveness
Explain natural / logical consequences to help
Emotional
children understand the outcomes of their actions. Literacy
“If you spill the paint on the floor there won’t be
Self Esteem
any left for our picture” – prompt. “If you bump
Joy in Living
into other children on your bike you will need to
leave the playground” – change.
Provide simple directions and warnings so that
children know what to expect next: “lunch will be
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in a few minutes so we need to pick up our toys” –
prompt.
5 years
Involve children in problem solving – “which toy
Social
do you think your brother would like?” “Where
Responsiveness
should we look for your jacket?”
Emotional
Remove children from an activity if inappropriate
Literacy
behaviour continues – change. Give them an
Self Esteem
opportunity to reflect on their actions – time.
Joy in Living
Include children in setting rules to increase
compliance: “what should we do if someone
pushes another person?” Link these to our school
rules and ethos “what should we do in our class if
someone isn’t being safe?”
Although six, seven and eight year olds begin to question and test limits, they also need and want
rules that are easy to understand, provide structure and are enforced consistently. They must be
allowed to develop increasing independence, but only with continued adult supervision.
6 – 8 years
Adults serve as role models for children by
Self-Regulation
displaying positive behavioural responses and self- Accurate and
control. Set a good example by taking a breath;
Coherent
maintaining eye contact (be sensitive to the needs Narrative
of your children – this may not be appropriate with Self Esteem
all) and respond in a calm, non-threatening
Feeling
manner. If necessary, remove yourself from a
Understood
stressful situation momentarily until you regain
Feeling
composure.
Emotionally
State expectations clearly and in terms that
Supported
children can understand; enforce them
Feeling Safe
consistently – prompt.
Emotional
Establish rules in positive terms so they teach
Literacy
children how to behave appropriately rather than
Joy in Living
emphasising behaviours that are deemed
inappropriate. “We go down the slide on our
bottom, feet first”. “We use kind hands.” “We
listen to each other” – prompt.
Acknowledge the child’s feelings and frustrations.
Listen to their explanations even though you may
not agree with what is said – time.
Help children learn effective problem solving,
communication and conflict resolution skills –
prompt, change, time.
Use logical consequences or withhold privileges
when rules have been broken “I can’t let you play
on the iPad as you broke the computer when you
threw it”.
Acknowledge children’s appropriate behaviour
“thank you for helping me put away all the paint –
that was really kind - have a wage slip.”
Time out should be limited and only really used to
help a child regain composure. Briefly explain the
action and send the children to a quiet space to
reflect and regain emotional control – change.
14
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Continue to ignore behaviours that, while
inappropriate, are not likely to cause harm to the
child or others. When children end the undesirable
behaviour be sure to give them some form of
attention or acknowledgement. “Thank you
Matthew for sitting at your desk.”
The years between 9 and 12 mark the end of childhood and the approach of adolescence and
puberty. It is during these years that adults need to change their disciplinary style so that children
begin to assume gradual responsibility for their own behaviour and parents become less
controlling. It is important to remember that we will have children that go through puberty whilst
their developmental cognitive and emotional age is much younger.
9 – 12 years
Focus on children’s positive behaviours and let
Social
them know often that you appreciate their efforts Responsiveness
to behave in a responsible manner – “you had
Joy in Living
great cooperation with Simon in maths – wage
Emotional
slip.”
Literacy
Involve children in setting appropriate limits and
Accurate and
expectations and enforce them consistently.
Coherent
Children are more likely to abide by rules if they
Narrative.
have helped set them.
Take time to hear children’s side of the story
before passing judgement. Let children know that
you understand how they feel; however, doing so
doesn’t necessarily suggest that you accept this
behaviour – time.
Provide unconditional support. Everyone makes
mistakes, and children are still in the process of
learning to make sound decisions.
Main an open dialogue with children and
encourage them to talk about their concerns and
feelings – time.
Help children develop and use problem-solving
and conflict-resolution skills to make responsible
choices – time.
Use only natural and logical consequences to
reinforce compliance with behavioural
expectations. Not being allowed outside to play as
they won’t put their shoes on – natural
consequence. Not being allowed to go on the
computer at the end of the day as the day before
they were late for their taxi as they didn’t come off
it – logical consequence. Doing community service
in school for breaking a window – logical
consequence.
Teens need and want continued adult support, protection, respect, and guidance in making
sound decisions. At the same time, adults can promote adolescents quest for autonomy by
gradually relinquishing control and involving them in decision making. Pupils with high
functioning autism can learn some things quickly and easily, but sometimes they learn by rote.
This means there may be limited understanding of what they have learnt and how to use it in
different situations.
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13 – 14 years

15 – 16 years

Let teens know that you are available to talk and
that you will listen. It isn’t necessary to agree but
respect their opinion, repair and rebuild
relationships and help understand why the rule is
needed – time.
Choose your battles – decide which conflicts are
the most important to address. Adolescents face a
host of new experiences and must learn how to
make responsible choices. Accept that they won’t
always make the right decision but encourage
them to learn from their mistakes – time.
Involve them in establishing rules, responsibilities
and consequences for unacceptable behaviour.
Enforce rules consistently to build respect and
accountability – time.
Negotiate to reduce frequent disagreements and
help them understand the rational for a rule;
involve them in defining the behaviour in
question, identifying reasonable solutions,
arriving at a mutual decision, implementing,
enforcing and monitoring how well the solution is
working.
Use logical consequences to reinforce
expectations.
Acknowledge and reinforce responsible
behaviour.
Address harmful or risky behaviours in a direct,
firm and consistent manner – School Ethos and
Rules.

Self Esteem
Joy in Living
Social
Responsiveness
Accurate and
Coherent
Narrative
Feeling
Understood

Self Esteem
Joy in Living
Social
Responsiveness
Accurate and
Coherent
Narrative
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Emotional Literacy Resources
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PBS PLAN
NAME

DATE

De-Escalation Strategies:
Safe and Effective Strategies
To be used with caution
Inappropriate / ineffective strategy DO NOT USE

Calm body language

Calm talking

Active listening

Verbal advice and support

Diversion and distraction

Appropriate humour

Reassurance

Reminders of success

Choices / options offered

Acknowledgment of feelings

Positive / contingent touch

Negotiation

Setting clear boundaries

Planned ignoring

Giving time / space

Change of face

Use of sensory room

Visual Aids

Restorative Justice Pack

Time out directed

Time out offered

Change of Space
Further information around caution and ineffective strategies.
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Positive Handling Strategies:
Safe and Effective Strategies
To be used with caution
Inappropriate / ineffective strategy DO NOT USE
Not used (either physically impossible, inappropriate or unsafe)

Team Teach
Physical
Interventions

Escorting
1 person

Seated
2 person

1 person

2 person

Friendly Hold
Single Elbow
Figure of Four
Double Elbow
Small Child Escort
Half Shield

NB – for the use of Small Child Escort remember it is the staff member’s size in comparison to the child that
determines whether this is an effective strategy – not just the child’s size.
Further information around caution and ineffective strategies.
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Known Triggers:

Arousal Level 1

Control Measures:

Arousal Level 2

Arousal Level 3

Pupil Behaviour:

Pupil Behaviour:

Pupil Behaviour:

Staff Action:

Staff Action:

Staff Action:

Recovery

Depression

Restoration

Pupil Behaviour:

Pupil Behaviour:

Pupil Behaviour:

Staff Action:

Staff Action:

Staff Action:
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XXXX CLASS ON A PAGE

DATE

Xxx class is part of the xxxx pathway. In this pathway the primary need of pupils is xxxxxx. You can support in
this class by xxxxxx.
Hypervigilance RAG
Can leave classroom unsupervised for errand, toilet etc. Does not have medical concerns.
Plays well with peers. All pupils require monitoring at breaktime and need to be in eye sight
of staff.
Must always be in eyesight of staff. More information included below.

Must always be in eyesight and earshot of staff. More information included below.
Fire Alarm RAG
Requires no assistance – will line up at door and follow staff
Requires verbal support and reassuring
Requires physical support or has extreme anxiety to fire alarm

Name

Fire

Vigilance

Parental
Communication

Key Worker

Further Information
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TEACHING LEARNING CURRICULUM OUTCOMES
DEPUTY HEADTEACHER

JESSICA LACEY

Introduction
Brackenfield Special School caters for a wide range of pupils with varying levels of need of
communication and cognition. We recognise the importance of personalised outcomes for each of
our young people and supporting all pupils to have as independent life as possible.
Pathways and Classes
In order to achieve this Brackenfield School adopts a Pathway Approach. The Pathways are designed
to allow each pupil to become their best version of themselves. Each Pathway aims to develop
functional lifeskills so that pupils leave Brackenfield ready to transition to the next stage in their lives.
Pupils are placed in a pathway dependant on their cognitive, social/emotional and sensory needs.
Each Pathway has 3 classes which are not necessarily in age groups. Pupils may remain in a pathway
during their time at Brackenfield or may move between Pathways dependant on their needs and
development. Each Pathway is overseen by a middle leader (Pathway Lead), classes are all teacher
led with a team of STLAs (Specialist Teaching and Learning Assistants). All classes are classed based
with access to toilets and their own kitchenettes, this is to remove the need for transition around the
school buildings which our young people find challenging.

Children with severe learning difficulties learn very differently from neuro-typical children (Imray
2018) and therefore require a different pedagogical approach. Our curriculum is designed with the
understanding that each
pupil will have unique
starting and destination
points. In order to
effectively meet all the
needs of the pupils within
Brackenfield we have
implemented
a
new
curriculum structure. This
has 3 broad levels that
complement
our
Pathways and is based on
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the work of Dr Penny Lacey and Peter Imray at Swiss Cottage School (Challenge Partners, 2017).
Movements between pathways and variations in pedagogical approach are possible as our curriculum
is supportive of the needs of all our pupils whilst having a commonality of approach across the school.
Curriculum and Assessment Model

Curriculum
Content
What they are learning?
Themes
Subjects
SMSC
British Values
Safeguarding and Online
Safety
Lifeskills
Preperation for Adulthood

Approach
What is required to learn?
Pre-Formal
Semi- Formal
Formal
Multi-Sensory
Positive behaviour support
Total communication
Multiple approaches to
teaching phonics

Method
How is it taught?
Intensive interaction
TEEACH
Play
Attention Autism
Role Play
Visits
Teacher led tasks
Pupil led tasks
Discussion
Question and answer
Written tasks
Exploring and investigating

Assessment
Content
What is being Assessed?
Learning Objectives
Personalised Learning Outcomes
EHCP Outcomes

Method
How it is being Assessed?
Assessment Grids – Brackenfield Levels
MAPP
Open Awards

Curriculum Content
All our pupils receive a broad and balanced educational offer whilst providing opportunities for
progression by giving access to experiences that are relevant, interesting and challenging. Curriculum
delivery is centred around opportunities for online safety and safeguarding so these skills and
knowledge are fully embedded. See the Safeguarding Policy for more information. Our curriculum
content is drawn from the Early Years Foundation Stage, EQUALS Semi-Formal Curriculum, The
National Curriculum and the Preparation for Adulthood Framework. The curriculum content has been
designed in order to facilitate progression at all levels. However, this with the understanding that
some pupils may remain at a developmentally early stage throughout their life and therefore may not
progress to formal learning.
Our curriculum is completely based around functional lifeskills for our pupils. For that reason it is
carefully structured to ensure that we teach and fully embed the skills needed for our pupils to be as
independent as possible in adulthood. For example it may be important for a pupil to know that some
objects will attract each other and these are called magnets. This is a functional Lifeskill that will be
required in adulthood in order to functionally navigate the world. However, it may not be functionally
required for a pupil to know about magnetic fields, poles and the specific metals that a magnet will
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be attracted to. In short a pupil needs to know about basic scientific principles but they are not
preparing to be scientists. It is for this reason that science and scientific investigations are embedded
across the Lifeskill areas but are not taught discretely during KS1, KS2 or KS3. In KS4 science may be
taught as a discrete subject if this appropriate for the needs of pupil in adulthood. For more
information on subjects please see the subject rationale.
Although our curriculum is laid out of in terms of specific subjects is it not necessarily the expectation
that these subjects are taught in isolation – particularly at the pre-formal and semi-formal level. It is
however, the expectation that communication, maths and literacy are embedded across all
curriculum areas. For more information about how the curriculum is mapped out and how this relates
to assessment click here.

Lesson Allocation and Timetable
All pupils at Brackenfield School are in receipt of an EHCP which states their individual needs in the
areas of: Communication and Interaction; Cognition and Learning; Social Emotional and Mental
Health and Sensory. In order to provide a curriculum that is structured enough to provide depth and
breadth balanced with the flexibility to allow for individualised learning Brackenfield do not detail a
specific amount of lessons per subject. Some classes do not follow a subject-specific timetable as this
is not supportive of the pupils’ needs. All classes work towards Preparation for Adulthood (PfA);
regardless of the age of the child. The class timetables are colour coded to show the 4 areas of PfA to
show the main focus of the session. This is personalised to each class as a session called Literacy
might have an independent living focus for one class but an employment focus for another class. The
4 areas are shown below with their corresponding colour.

It is the expectation that class teams tailor their curriculum and therefore timetable to effectively
meet the needs of their class and are able to provide a rationale for their timetable design. In classes
that follow a more formal subject specific curriculum we specify the minimum and maximum
parameters per subject area (click here).
There are not specified subjects across the school. It is the expectation that every session on the
timetable has a descriptive name. For example, it is appropriate to have a session called teamwork if
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that is what the session is on. Staff need to provide a rationale for how each session is meeting the
needs of pupils in the class.
The school day is split into a morning and afternoon session which are separated by a lunch period.
See LBC for more information about lunchtimes. There is no specification on the length of lessons or
sessions – again the expectation is that staff design this timetable around the needs of the pupils in
the class.

Thematic Approach to the Curriculum
As a school we recognise the importance of embedding learning and supporting our pupils to be able
to contextualise and generalise information. Where appropriate we use a thematic approach to
support this and our themes are based on the four lifeskills subjects. The theme provides the context
of learning, but delivery supports pupils being able to generalise and embed their understanding.
For example: The Great Fire of London falls under the Independent Living area as the primary life skill
function of this theme is that fire is hot and dangerous. However, this theme can also be used to teach
about: the history and geography of London at this time; people who can help us when there is a fire;
how fire can be represented through Expressive Arts & Design and Dance and how communities
respond to fire. In Pre-formal and semi formal classes, life skills subjects are discreetly covered within
the Equals S0W, for example, cooking will cover areas of independent living. Although the themes
may not appear within the sessions each session follows a specific journey which may last several
weeks which supports our pupils to retain knowledge, embed routines and then to progress. SMSC
and British Value annual events are also covered within the curriculum; it is not the expectation that
every SMSC & British Value event is taught or celebrated each year; rather that the SMSC & British
Value events are taught to best suit the needs of our population and to give them a depth and breadth
in the curriculum. For the 5-year overview of the themes and SMSC & British Value events please see
here.
Staff work collaboratively to map learning activities for each area, and this is a live document updated
and discussed via Planning Collaboration and Standardisation meetings. There are 2 Themes per
MER window.
Supporting Communication across the Curriculum
All of our pupils have significant communications needs due to their learning difficulties. Being able
to communicate is one of the most important functional lifeskills. Brackenfield adopts a total
communication approach (Total Communication Approach Policy) to effectively support all our
pupils. Dependent on need this may be in the forms on signs and symbols such as Makaton
Communication or augmentative communication such as PECs or hi-tech aids.
Makaton is designed to support spoken language and the signs and symbols are used with speech, in
spoken word order. With Makaton, children and adults can communicate using signs and symbols.
Many learners drop the signs or symbols naturally at their own pace, as they develop speech.
Makaton Symbols can also be used to support Picture Exchange Communication System (PECS).
Makaton is extremely flexible as it can be personalised to an individual's needs and used at a level
suitable for them.
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Play within the Curriculum
Play is an essential part of a child’s development. Play is a critical aspect of a child’s development as
it provides them with opportunities for social interaction, to think creatively and allows them to make
sense of the world around them.
“Nearly everything the growing child needs to learn is developed and practiced in play, including
concrete skills, such as counting, motor co-ordination, speech and abstract skills, including
imagination, problem-solving, planning, and ‘learning how to learn” (Goldstein 2003).
From birth almost all neurons are present but most are not connected in networks. The synapse
formation (connecting process) is rapid during the first 12 months; with the greatest growth areas
being sensorimotor, visual cortex and later the frontal lobes. For our pupils many early developmental
stages have been delayed or restricted by the nature of their needs in those early months and years.
Therefore “we have to help these children learn to play for without our interventions they do not
develop those communication, social and emotional skills typically developing children acquire
through play” (Hirstwood). We have to create the opportunities through our learning environments,
interactions and activities for pupils to play; they will not learn to play passively.
We play an important role in facilitating play for our pupils. We need to be aware of the needs of each
and know how to adapt the environment so it encourages the pupil to explore and learn through play.
There must be opportunities for self-initiated play and active play. Although some adult modelling
may be required before the child is able to play independently or with peers it is important that the
adult doesn’t guide their hands, help, demonstrate or otherwise do it for them. We must be careful it
does not become an approach that incorporates overly structured adult intervention strategies that
robs the child of the vital essence of learning through exploration. Vicki Liske & Lynn Bell argue that
the greatest risk is not a physical or sensory disability ‘but the loss of spontaneity and joy in discovery
and learning.’
By enabling play, we mean the creation of the opportunity to play; the setting up of the environment
to enable active play. To ensure that we offer appropriate facilitation of play we need to ensure the
continual observation and assessment of that play; it also requires continual adaptation by the adult
in response to the child. We need to be aware of the levels of engagement a pupil exhibits in order to
support their development.
We can break Play in the classroom down into 2 areas, Structured Play and Free play. Though each can and
will be combined at times and are interlocked we recognise the differences and act upon the learners’ ability
to engage in these types of play. Structured play is rule based and has a product, it is often adult led and
modelled. It is in its majority social and needs active partners to be successful. Free play is more fluid and can
be solitary yet can be driven into more socially driven play by encouraging parallel, shared and turn-taking
play within a set opportunity.

The facilitation of spontaneous play begins with what a child is already involved in. Play can occur
with any materials, situations, or persons. The play partners need to blend in with the experiences of
the child with new activities or toys being gradually introduced to encourage the child to explore and
develop. Children learn best when they are actively engaged in doing something. We recognise that
whilst pupils may have difficulty accessing, staying focussed and sustaining play it is our role to
provide an environment that enables them to learn in their own time and space. It is our responsibility
to adjust our behaviours and interactions to the functional level the child is operating at in order to
establish a relationship with them. For more information about the different levels and social
dimensions of play click here.
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Assessment of Progress
Progress is tracked and measured in several ways at Brackenfield in order to provide a holistic view
of the child and to be able to focus on the needs and strengths of each individual. Our assessment
method reflects the recent changes regarding statutory reporting for children with SEND as a result
of the Rochford Review.
Traditionally in the UK progress has been measured by linear progression. This presupposes a fixed
hierarchy of skills which have a fixed starting point and end point; progress is then measured in terms
of number of skills mastered (Sissons, 2018). Our assessment of progress predominantly uses neurotypical age-equivalency development milestones as a basis. This is to be able to have a common
language that all can understand.
We measure linear progress using Brackenfield Levels. Learning objectives have been created from
EYFS Outcomes, Preparation for Adulthood Outcomes and End of Year Expectations. These are
arranged in Assessment Grids that enable effective tracking of pupil progress. Each pupil has an
individual Assessment Grid for each subject area. This is kept electronically and is a live document in
that is updated continuously through the marking and feedback process. This allows live data to feed
effectively into the planning process. At the end of each MER point the information from the
Assessment Grid is used to decide which Brackenfield Level a pupil is working at in each subject. Due
to the RAG system of the Assessment Grids it is also possible to measure smaller steps of progress
and target any areas that require additional intervention. The table below shows the judgement
made in relation to the assessment objective on the Assessment Grid.
Objective is securely and consistently met independently
Pupil is working towards meeting objective securely and independently
Objective is not met.
Staff use their professional judgement to decide when an objective is securely met. This judgement
is based on pupils’ work, annotations, observations and any other relevant information.
At KS4 we measure linear progress through the completion of units in Accredited Awarding bodies.

B1
B2
B3
B4
B5
B6
B7
B8
B9
B10
B11
B12
B13
B14
B15
B16
B17

For
ma
l

Semi-Formal

Pre-formal

School Year

Reception
Reception
Reception
1
1

EYFS
0 – 11 months
0 – 11 months
8 – 20 months
8 – 20 months
16 – 26 months
16 – 26 months
22- 36 months
22 – 36 months
30 – 50 months
30 – 50 months
30 – 50 months
40 – 60 months
40 – 60 months
40 – 60 months
Early Learning Goal

National Qualifications Framework

Vocational Pathway Qualifications
(Entry 1 Continuum)

Entry Level 1
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B18
B19
B20
B21
B22
B23
B24
B25
B26
B27
B28
B29
B30
B31
B32
B33

1
2
2
2
3
3
3
4
4
4
5
5
5
6
6
6

Entry Level 2

Entry Level 3
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Personalised Learning Intentions
We recognise in our population there are children that may never developmentally acquire certain
skills; i.e. they may not progress in a linear manner. Whilst the assessment grids are useful for
informing staff as to where a child’s performance is currently at, they start in the present and look
back. They also assume a linear model of progression.
In order to provide a well-rounded and purposeful curriculum we also set Personalised Learning
Intentions (PLIs) for each child. PLIs start in the present and look forward; they state what is we want
the child to learn next taking into account what they want to learn and what we and what we believe
a pupil needs to learn next. Parents and associated professionals are consulted so that an accurate
and effective PLIs can be set. In order to identify priorities staff complete a Strengths and Needs
analysis before then completing a Personalised Learning Intention Map (PLIM). Please see here more
information on the process for setting PLIs.
In order to accurately assess a child’s progress towards their PLI we consider their acquisition in terms
of lateral progress. Lateral Progress is concerned with the refinement and strengthening of skills over
time (Sissons, 2018). For example a pupil may have 4 Makaton signs at the start of the year and 4
Makaton Signs at the end of the year.
If progress was only considered at a linear level then this would be zero progress. However, if over the
course the of the year the pupil has begun to use these signs in context, with a greater degree of
fluency and to more people this represents a great amount of lateral progress. The purpose of the
Assessment of Lateral Progress (ALP) is to take qualitative data, in the form of observations, and
distil meaningful quantitative data from them. This is possible because any skill can be assessed as a
whole by making judgements on the ALP rating scale in relation to the four aspects of independence,
fluency, maintenance and generalisation (Sissons, 2018). Brackenfield School use the MAPP
Assessment Tool to measure lateral progress. Personalised Learning Intentions are set for each child
where it is more useful to measure progress in that are laterally.
The number of PLIs which is set is dependent on the needs of the child. The below table gives an
approximate guide of the number of PLIs which would be appropriate.

In an exclusively pre-formal curriculum approach, pupils are formatively assessed against their PLIs
and the delivery method is structured around the curriculum subjects. In a formal curriculum
approach, pupils are formatively assessed against the Brackenfield levels and the delivery method is
structured around their PLIs.
When setting PLIs staff adopt a SCRUFFY approach as opposed to a SMART approach. This approach
is again based on Penney Lacey’s pioneering work with pupils with complex needs. Brackenfield’s
targets are still specific and measurable but are around the child’s wants and needs. We call this a
Focused Scruffy approach.
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Accreditation Opportunities
We recognise the importance of accreditation and vocational qualifications for all of our pupils.
Brackenfield School follows the Aim Awards Employment, Vocational and Personal Development
Qualifications. These are designed to enable linear and lateral progress towards a range of vocational
areas, with a focus on preparation for adulthood; T levels and apprenticeships.
These qualifications are available from Entry 1 to Level 2 and in a range of sizes from Awards to
Diplomas, and are suitable for learners of all abilities. Pupils can achieve the qualifications from the
essential vocational group which are skills and knowledge content. In addition to this there is the
opportunity to complete employability skills, including maths, Literacy and ICT. The Aim Awards
continue to support our pupils’ functional lifeskills within the Personal and Social Development
Qualifications.
In order to support adulthood to transition we have close links with Broomfield, Derby College and
other post 16 Special School in the area. Our KS4 pupils have the opportunity to attend college and
gain qualifications in vocational areas such as construction, hospitality and animal care.
Brackenfield recognises the importance of team work, communication and developing social skills in
our young people. Some of our pupils can explore The Duke of Edinburgh Award, Forest Schools and
other outdoor education opportunities.
Marking and Feedback
Brackenfield School recognises the importance of quality marking and feedback in all aspects of
Teaching and Learning. Staff provide verbal and written feedback to pupils as appropriate.
PLI Annotations are used for:
•
•
•

To capture pupil voice and provide a structure for staff - pupil dialogue
To inform practice and feed into the planning process
To provide information to the class teacher on what the pupils have learnt (decoded and
comprehended) and to comment on how staff know this (how the pupils have communicated
this)
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•
•

To provide written feedback to pupils as appropriate
To evidence when progress towards a PLI has been made

Marking Stickers are used for:
•
•
•
•

To capture pupil voice and provide a structure for staff - pupil dialogue
To inform practice and feed into the planning process
To provide written feedback to pupils as appropriate
To evidence when progress towards a B Level or Accredited Outcome criteria has been made

Please see here for examples of annotations and marking stickers.
Quality Assurance and the Monitoring Evaluation Review Cycle
Brackenfield quality assures Teaching and Learning and Personal Development Behaviour and
Welfare in several ways to ensure that all students are making good progress. The QA cycle utilises
the use of four Monitoring Evaluation Review (MER) points spread equally throughout the school
year, approximately 10 school weeks apart. Our school year runs from June to June as opposed from
September to July. This is in order to support transition of new pupils into the school and to settle
pupils into new classes prior to the summer holidays. The rationale for this is to reduce pupil anxiety
by limiting the amount of changes to routine at one time and to shift the school year closer to the
financial year in order to support with effective budget setting for Teaching and Learning. All other
systems such as performance management and appraisal also follow this pattern. Each stage of the
Quality Assurance Cycle forms development points feeding into the teaching, learning and
assessment action plans for pathways each half term. This information also gives individual
development points in teacher appraisals and interim reviews. If you click here you will find
information about each aspect of the QA cycle and the frequency and occurrence happens. All
aspects of quality assurance are referenced into the SEF, to validate the performance judgements of
each area of the OfSTED framework.
Tracking Pupil Progress
The following table shows the judgement made on pupil progress in the data spreadsheets.
More than expected progress
Expected progress
Below expected progress

Feedback is shared at the end of each MER window as a whole school, with focus areas for the
following MER. Individual feedback is given during data dialogues and through appraisal meetings.
Regular development meetings are held to support any areas of development highlighted through
the quality assurance cycle and any personal areas of interest which will support the school
improvement plan.
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Real Feels
Real Feels are real time feedback about the school. They take place in order to collect evidence about
teaching and learning, evidence of progress and areas for school development. They are intended to
be developmental and constructive rather than judgemental and are a whole-school improvement
activity.
They are not used as part of capability procedures or for appraisal purposes. Feedback from the Real
Frees will be shared through each pathway with staff teams however, individual feedback is available
if requested.
Real Feels are also a professional development strategy that allows teachers to observe other
teachers and to use strategies observed in their own practice.
Lesson Observations
Lesson observations are developmental and supportive and take place for all staff with teaching
responsibility. In order that classroom observation is kept to a minimum, and to support efforts to
deliver the school’s commitment to streamlining data collection and minimising workload burdens
on teachers, the information gathered will be used for multiple purposes, including informing school
self-evaluation and school improvement strategies. This will enable senior leaders to evaluate the
standards of teaching and learning and to ensure that proper standards of professional performance
are established and maintained.
Teachers being observed for all purposes will be notified at least five working days in advance and
there will be a limit of a total of three observations for all purposes. The total time occupied by all
observations will not exceed three hours per year. Verbal feedback will be given as soon as possible
after the observation and no later than the end of the following working day. It will be given during
directed time in a suitable, private environment.
Written feedback will be provided within five working days of the observation taking place. If issues
emerge from an observation that were not part of the focus of the observation, these will be covered
in the written feedback and the appropriate action discussed with the teacher. The written record of
feedback will include the date on which the observation took place, the lesson observed and the
length of the observation. The teacher has the right to append written comments on the feedback
document. No written notes in addition to the written feedback and teacher’s comments will be kept.
Teachers will have access to all written accounts of the observation after their lessons and, if they
request, copies will be provided.
Lesson observation and formal capability procedures
For teachers on a formal capability procedure an important part of the support offered to the teacher
will be a clearly defined amount of classroom observation with structured oral and written feedback.
The amount of classroom observation will be discussed with the teacher and their union
representative who is supporting and advising them in the formal process. See the Staff Handbook
for more information about this process.
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Reporting to Parents
Brackenfield staff report informally to parents on a daily basis through home school diaries and phone
calls. Staff report to parents on a formal basis through an Annual Review of an EHCP, an interim
school report at the end of the MER 2 and an end of year report at the end of MER 4. For examples of
the reports please see here. In addition to this there is an Open Evening during MER 1 and a Parents
Evening during MER 4. Staff also send positive news and progress towards the Brackenfield
Characters (see PBS policy) using Marvellous Me on a daily basis.
Resources
Brackenfield School has a variety of resources to support Teaching and Learning:
• Education City is an interactive online tool that can be used whole class, teacher led or
independently. Education City allows teachers to further embed knowledge and skills
through; activities, topic tools, videos, quizzes, learning screens, online arenas and songs. All
pupils have an individual log in which allows staff and pupils to track their own pupils. Due to
its fully personalised approach teachers can easily make curriculum links and resources.
• Twinkl allows teacher to download and create bespoke resources to support curriculum
delivery.
• Communication in Print
• iPADs
• Laptops
• Fully immersive sensory rooms
• A comprehensive range of educational resources and games that are stored centrally
Homework
Due to the cognitive abilities of our population, homework can be stressful for our pupils. Therefore,
if homework is given it is completely bespoke to the needs of the pupil. However, we provide all of
our pupils with the opportunity to access Education City at home allowing them to work
independently and / or with their families.
Enrichment
Many of our pupils cannot access after school clubs as they are transported to and from school by
SEN transport. However, we believe extra-curricular activities promote independence,
relationships, creativity and are enriching for our pupils. We therefore offer whole school
enrichment Friday afternoons which are based on pupil voice. Activities include sport, tap dancing,
rock band, Lego and many more.
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Formal

Semi-Formal

Pre-formal

Literacy and
Numeracy

B1
B2
B3
B4
B5
EYFS:
B6
Literacy
B7
Mathematics
B8
B9
National
B10
Curriculum:
B11 Pre Key Stage
B12
Standards
B13 End of Year /
B14
Key Stage
B15
Expectations
B16
B17
B18 Preparation for
Adulthood
B19
B20
Equals:
B21
My
B22
Communication
B23
My Thinking
B24
and Problem
B25
Solving
B26
B27
B28
B29
B30
B31
B32
B33

Learning to Learn
EYFS:
Personal, Social and Emotional Development
Physical Development
Communication and Language
Expressive Art and Design
Understanding the World
Independent
Living

Community
Participation

Computing
(internet
safety)
Understanding
(Technology)
Health and
safety and
travel training
Food &
Horticulture
House keeping
Science
Equals:
My
Independence

History
RE
Geography
Science
Understanding
the world (The
World)
Equals:
The World
About Me

Employment

Understanding
the World
(People and
Communities)
Personal and
Emotional
Development
(Selfconfidence
and SelfAwareness)
Science
Work
Experience
Understanding
the World of
Work

Good Health

Physical
Education

Expressive
Art &
Design

PSHE
SRE
Science

PE

Personal and
emotional
development
(Making
relationship)

Physical
Development

Personal and
emotional
development(Managing
feelings and
behaviour)

Dance
Equals:
My Play and
Leisure
My Dance

Art
Drama
Music
Equals:
My Music
My Art
My Drama

College

EYFS
National Curriculum:
End of Year / Key Stage Expectations
Preparation for Adulthood
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For classes following subject-specific curriculums

Subject

Guided

Actual

Rationale

Allocation Allocation
Enrichment

1

1

Assigned allocation for the school (Friday Period 6)

Assembly

1

1

Assigned allocation for the school (Friday Period 5)

Literacy

4-5

Including daily phonics delivery (15 mins unless embedded)
this should be clear on rationale

Numeracy

4-5

Including daily maths blasts (15 mins unless embedded)-this
should be clear on rationale

PE

2-3

Swimming

0-2

Expressive

2-3

Arts
Independent 3-4
Living
Good Health

3-4

Community

3-4

Participation
Employment
&

2-4

Higher

Education
Breakfast

/ till 9.15

Pastoral

Your morning routine might go on much longer than this – this
is fine as long as there is a clear rationale.
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For classes following Accredited Outcomes Curriculum

Subject

Breakfast /

Guided

Actual

Allocation

Allocation

till 9.15

Rationale

Your morning routine might go on much longer than this –

Pastoral

this is fine as long as there is a clear rationale. For example,
daily maths blasts and daily phonics delivery might be
included here.

Enrichment

1

1

Assigned allocation for the school (Friday Period 6)

Assembly

1

1

Assigned allocation for the school (Friday Period 5)

Literacy (Inc.

4

FS)
Numeracy

Including daily phonics delivery (15 mins unless embedded)
this should be clear on rationale

4

(Inc. FS)

Including daily maths blasts (15 mins unless embedded)-this
should be clear on rationale

ICT (incl. FS)

2/ 3

These subjects should be allocated based on the primary

Independent

2/ 3

needs of your class. You will also cover PE through your unit
choice. This PE unit will need to be delivered weekly in a 2

Living
Travel

2/ 3

slot allocation.

Training
SFLE/

2/ 3

Personal
Progress
Expressive

2

Arts
College

You may decide to deliver a unit to which covers expressive
arts. If so, reallocate this lesson.

5

On college days the final lessons should be allocated to be
led by the class STLAs

Total

30
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Academic
Year

MER 1
June - Sept
Community Participation
Theme:
At the Seaside
Ancient Civilisations
Annual Events:
Queen’s Birthday

2019 –
2020

Theme:
Olympics & Paralympics
Superhero
Annual Events:
Queen’s Birthday
2020 2021

MER 2
Sept - Dec
Good Health
Theme:
Changes
Festivals and Celebrations
Annual Events:
Harvest
Red Nose Day
Anti-Bullying Week
Armistice Day
Hanukkah
Diwali
All Hallows Eve & All Saints
Day
Guy Fawkes
St Andrew’s Day
Theme:
People who Help Us
Kings and Queens
Annual Events:
Harvest
Children in Need
Anti-Bullying Week
Armistice Day
Hanukkah
Diwali
All Hallows Eve & All Saints
Day
Guy Fawkes

MER 3
Dec- Feb
Independent Living
Theme:
Inventions
Space
Annual Events:
Christmas
New Year
Chinese New Year
Valentine’s Day

Theme:
Entertainment
Great Fire of London
Annual Events:
Christmas
New Year
Chinese New Year
Valentine’s Day

MER 4
Feb-May
Employment
Theme:
Dinosaurs
Ice Age
Annual Events:
Easter
World Book Day
Sports Relief
St Georges Day
Ramadam & Eid
St Patrick’s Day
St David’s Day
Downs Syndrome Day
Autism Awareness Day
Theme:
At the High Street
Pirates
Annual Events:
Easter
World Book Day
Comic Relief
St Georges Day
Ramadam & Eid
St Patrick’s Day
St David’s Day
Downs Syndrome Day
Autism Awareness Day

39
Contents Page Link

Theme:
Annual Events:
Queen’s Birthday
2021 –
2022

Theme:
Annual Events:
Queen’s Birthday
2022 2023

St Andrew’s Day
Theme:

Theme:

Theme:

Annual Events:
Harvest
Red Nose Day
Anti-Bullying Week
Armistice Day
Hanukkah
Diwali
All Hallows Eve & All Saints
Day
Guy Fawkes
St Andrew’s Day
Theme:

Annual Events:
Christmas
New Year
Chinese New Year
Valentine’s Day

Annual Events:
Easter
World Book Day
Sports Relief
St Georges Day
Ramadam
Eid
St Patrick’s Day
St David’s Day
Downs Syndrome Day & Autism
Awareness Day
Theme:

Annual Events:
Harvest
Children in Need
Anti-Bullying Week
Armistice Day
Hanukkah
Diwali
All Hallows Eve
All Saints Day
Guy Fawkes
St Andrew’s Day

Annual Events:
Christmas
New Year
Chinese New Year
Valentine’s Day

Theme:

Annual Events:
Easter
World Book Day
Sports Relief
St Georges Day
Ramadam
Eid
St Patrick’s Day
St David’s Day
Downs Syndrome Day
Autism Awareness Day
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Social Dimensions of Play Sherratt and Peter (2002)
Solitary

Parallel

Shared

Turn taking

Co-operative

Birth – 2 Years

2+ Years

Activities
provide sensory
feedback, how
things taste,
feel, sound,
smell, not only
shakes a rattle
but sucks it,
feels it

May engage in
parallel play near
others.

3 – 6 Years
First stirrings of cooperative play in
the clear
acknowledgment of
the others’
involvement in the
activity.

4 – 5 years
Successfully enters
into play with other
children.

Explores self and
objects within
reach

May play with
similar
toys/materials.

Does not play
with another
person.

Sharing the
resources in a
common-sense
understanding of
turn taking (‘Let
Johnny have the
bike now as it’s his
turn’)
Turn taking with an
adult

Play has an
organised structure.

Handles, mouths
‘toys’, bangs,
shakes, hits

2 – 3 Years
the sense that the
resources or group
of objects are
shared, and
through there may
be an
acknowledgment of
the others’
presence it is
fleeting rather than
sustained.
Shared peer play
can be started by
giving a learner two
(of something they
like) and
encouraging the
learner to give one
to a peer.
Tolerating another
in sight playing with
(sand or whatever
the activity is).

Play may be
limited,
repetitive,
stereotypical,
and obsessive.
Will continue
throughout life
and will pave the
journey of
independent
play.
May begin to
involve back and
forth
interactions with
very familiar
individuals/
caregivers

Does not
influence other
child’s
play/behaviour.

Tolerating another
in reach playing
with activity

Turn taking with a
peer

Will express ideas
for activities.

May be observant
of other child’s
play.

Tolerating another
next to playing with
activity

Beginning to
negotiate turns
independently.

Acknowledges
actions and
accomplishments.

May copy how
others are
playing.

Showing interest in
the resources of
another when both
are playing with
activity.

Solitary

Parallel

Shared

Will communicate
with others.

Negotiates roles and
sets up events.

Turn Taking

Links to videos
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Levels of play Sherratt and Peter (2002)
Although these levels of play are broadly developmental, they do not relate to either age or
cognitive ability levels.

Sensorimotor

Relational

Functional

Symbolic

SocialDramatic

Primarily the initial
way of learning
about the world
around us,
ourselves, and our
preferences.

The exploration
of the object
reveals its
properties, so
that we discover
that it bounces,
or makes a noise
when squeezed,
or fits nicely into
a box.

The use of
symbols,
metaphors and
analogies
during play.
Symbolism
helps children
develop nonliteral thinking,
self-expression
and
imagination.

Involves acting
situations out
with roles.
It should be
noted that
other play
participants,
either children
or adults, are
not necessarily
required.

Examples might be;
objects being felt,
squeezed, shaken,
smelled and
mouthed.

Examples might
be; beginning to
combine objects
in a container,
push on buttons,
turn handles,
opening and
shutting things

Where specific
toys are used as
designed, for a
specified
purpose. Notice
that although
the child’s
relationship with
the toy is
functional,
pretence may
still come into
play as the cars
are raced or
crashed, and the
dollies are fed or
need changing.
Examples might
be;
Pushing cars,
rocking and
feeding dollies,
pouring tea into
a cup and
building blocks.

Examples might
be:
developing
roles, creating
their own
storylines,
making up their
own spoken
lines (dialogue),
interacting with
each other,
directing each
others in play.

Sensorimotor Play

Relational Play

Functional

Examples might
be:
A child making
‘banging’ noises
when knocking
objects
together (the
use of the voice
as a symbol).
Pushing around
a toy car and
saying ‘broom’
(the use of a
model object as
a symbol of its
larger version).
Symbolic

Social Dramatic
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PERSONALISED LEARNING INTENTIONS

COMMUNICATION &
LANGUAGE

PERSONAL SOCIAL & EMTIONAL
DEVELOPMENT

COGNITION

Setting of PLIs is a vital important component of effective teaching and learning. A thorough analysis of a child’s
strengths and needs forms the beginning of this process. The below table highlights the components and areas to
consider. Pupils should be set between 4 and 6 PLIs; if they follow a formal curriculum they may only require between
1 and 3 PLIs. It is not necessary to set a PLI per component and a child may have more than 1 PLI per component.
Component

SEND Code of Practice

Areas within Component

An explanation of what the
component is

What the CoP says; how needs in
this area might present.

How the component might be
broken down into smaller areas

Children with learning difficulties
who learn at a slower pace and/or
significant intellectual and
cognitive impairment and have
more difficulty acquiring basic
skills and understanding concepts.
May also impact S&L, esteem and
levels of concentration.

Sensorimotor development; following
routines; understanding instructions;
problem solving; representing ideas;
using number (the very early stages
such as more and less – it is the
functional use of number).

Children who have issues with their
emotional and social developmentimmature social skills, find it hard
to make and sustain healthy
relationships. This manifests in
challenging, disruptive, anxious,
disturbing or withdrawn behavior.

Emotional development; attention
control; working with others;
independent living skills; playing with
others; co-regulation; self-regulation.

Cognition refers to conscious
mental activities. Brain-based skills
that allow us to learn, remember,
problem solve and pay-attention.
Skill based rather than knowledge
based.

The ability to understand who they
are and what they can do which
enables children to develop a
positive sense of self and have good
self-awareness.
Ability to understand themselves in
relation to others so can learn to
cooperate with others and make
friends; rules of society and behave
appropriately.

See pages 20-28 of MAPP for more
guidance.

See pages 29-30 of MAPP for more
guidance.
See J2L for more guidance in this area
and for an overview of strengths and
needs.

Ability to manage their feelings,
emotions and behaviour and be
empathetic.
The ability to convey thoughts,
ideas, feelings, information
effectively.
The ability to take in, process and
understand information.
Communication includes verbal and
non-verbal such as gestures, facial
expressions and body language.

Require support with linguistic
competence- to support thinking
as well as communication skills
(both receptive and expressive).
Can include difficulties with
understanding the world and social
interactions, can be affected by
specific conditions as well as issues
with fine and gross motor skills

Pre-intentional behaviour;
communicating needs and wants;
interaction; handling information;
narrative; augmentative and
alternative communication AAC;
expressive communication; receptive
communication.

PHYSICAL &
SENSORY

See page 10 – 19 of MAPP for more
guidance.
Ability to use and control the body
for specific purposes or functions.
Being aware of the body processes
and the impact of the environment.

Children will require adaptions to
the curriculum or physical
environment. Includes VI, HI, PDthis includes disabled children and
young people.

Gross motor skills; fine motor skills;
coordination; management of
intimate, personal, medical and
sensory; manipulating and controlling
tools and implements.
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STRENGTH AND NEEDS ANALYSIS
PUPIL NAME

DATE

The purpose of a Strengths and Needs analysis is to determine the relative strengths, SEND and learning needs of the pupil. This process helps inform the setting of the
PLIMs.
Strengths

Needs Right Now

Next Learning Needs

Motivations, preferred learning style, interests,
talents, what is working well

Activities, materials and task design related to
strengths

Cognitive, communication, social, sensory and
physical needs for the next MER windows

This area is in relation
to themselves – i.e.
what is a strength for
them

What they need in
order to learn: might
be routine, visual cues,
2 step instructions,
sensory breaks in the
learning etc

What there priority areas
are – so what do absolutely
need at this moment in
time in order to be able to
progress; consider biggest
barrier to learning and how
this can be supported on (if
possible)
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MER
Week
Window Number
1
2
3
4
1
5
(June – 6
Sept)
7
8
9
10

2
(Sept –
Nov)

3
(Nov –
Feb)

4
(Feb –
June)

1
2
3
4
5
6
7
8
9
10
1
2
3
4
5
6
7
8
9
1
2
3
4
5
6
7
8
9
10

Wednesday CPD or Meetings

Other

Data dialogues
Standardisation SLT and PL
Learning Walks
Planning Collaboration and Standardisation
BBQ Prep
Sports Day Prep
Twilight - Safeguarding Update
Data drop
Open Evening
Data dialogues
Moderation
Health and Safety Training
Planning Collaboration and Standardisation

Lesson Observations

Data drop and interim report writing
Data drop and interim report writing
Data dialogues
Safer Working Practice Update
KS4 Transition & Interim for All Parents
Evening
Planning Collaboration and Standardisation

Standardisation SLT and PL

Learning Walks

Data Drop
Data dialogues
Moderation
Finance Training
Planning Collaboration and Standardisation
Lesson Observations
Data drop and summative report writing
Data drop and summative report writing
Summative & Transition Parents Evening
Twilight – Set up for New classes
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External
Standardisation

Internal Moderation

Planning
Collaboration &
Reflection
Evaluate
effectiveness,
appropriateness and
quality of planning;
share good practice

Data Dialogues

RAP meeting

Lesson Observations

Real Feels

Fresh Eyes

Monitor, evaluate
and review
holistic pupil
progress

Evidence, evaluate
and plan for effective
PLI setting by
teaching staff and
positively challenge
staff rationales

Monitor, evaluate
and review standard
of teaching, learning
and pupil outcomes
within the classroom

In real time,
monitor, evaluate
and review
school progress
towards school
improvement
priorities

Teachers, Senior
leaders & external
child facing
professionals
1. Professionals
invited to RAP
meeting
2. Staff bring
baseline,
progress and
evidence around
PLI progress
3. Staff discuss
identified pupils

All staff involved in
Teaching & Learning

All staff involved
in Teaching &
Learning

Teaching staff to
access CPD
across other
areas of the
school and
receive feedback
on accuracy of
assessment data,
effectiveness of
planning and
classroom
routines. Allows
for underlying
issues to be
picked up, fresh
pair of eyes, and
a coaching model
to be used.
All teachers and
DHTs

1.

1. Real Feel
weeks identified
in MER window
2. Two members
of staff complete
learning walk
3. Any staff
members can
conduct Real
Feels walks;

Ensure school
assessment is
consistent, valid &
reliable internally &
externally

All staff involved in
Teaching and Learning

Pathway and Senior
Leaders, external
partnerships

All staff involved in
Teaching & Learning

All staff involved
in Teaching &
Learning

1.

1.

1.

1. All data on
class spreadsheet
(subject, PLI
inputted by class
team;
attendance,
incidents and RPI
data inputted by
SLT)

Process

Staff

Purpose

Verify staff understand
assessment system
and make accurate
judgements

2.

3.

Identify subject to
be moderated
based on SIP
Pupils selected
from data set
based on pupils
moving (sample is
2 pupils per class)
Classes produce
evidence to show

2.

3.

Split subjects so
all subjects
covered over
the year
SLT and
Pathway Leads
internally
standardise
SLT externally
verify levels

2.

Peer moderation
of planning so
far
Collaborative
peer working to
share good
practice and plan
for remaining
MER window

2.

3.

Observation
week identified
in MER window
Observations
completed by
two members of
staff
1st observation
completed with
Appraiser

1. Fresh Eyes
booked into DHT
calendars.
2. DHT use
planning and
assessment data
to run the class
3. DHT teach the
class from 9.30 –
14.00.
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4.

Frequency & Occurrence

5.

pupil has achieved
level
Staff complete
moderation
exercise i.e. “yes
we agree that this
body of work
shows a child is at
B4”
If judgement not
agreed, quality
control process
begins

2 times a year
MER 1 and MER 3

with
mainstream
partnerships

Once a year-Mer 2

4 times a year –
halfway through MER

2. Subject data
RAG by SLT
3. Data analysed
through
completion of
data dialogue
template
4. Structured
team discussions
around action
planning areas of
development
5. Red areas of
data action
planned and
referenced for
review during
observation/
appraisal
Optional: team
meeting minutes
support proactive
support
strategies put in
place
4 times a year –
at end of each
MER

and external
professional
offer challenge
through fresh
eyes to support
planning for
further progress

Once a Mer window

4.

2nd observation
can be a
combination of
teaching and
learning staff

2 times a year
MER 2 and MER 4

however
feedback is
always providers
to Pathway Lead
or SLT
4. Pathway Leads
and SLT compile
feedback

4. DHT provide
report to
teachers
5. Teacher has
the time to
observe in other
classes and
increase and
access CPD

2 times a MER
window-week 3
(feedback) and
week 8 (show
impact of
feedback and
time to address
in other QA
process before
end of MER)

Once a MER
window – per
teacher
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Feedback

Class; Pathway; Whole
School

Class; Pathway;
Whole School

Class; Pathway;
Whole School

Class; Pathway;
Whole School

Individual; Class;
Pathway; Whole
School

Individual; Class;
Pathway; Whole
School

Class on request;
Pathway and
Whole School

Individual to class
teacher
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PLANNING AND EVIDENCE
Communicate

Long Term Planning
Medium Term Planning
AfL for PLI
Summative Assessment for PLI
Evidence

AfL for Brackenfield Levels

Summative Assessment for
Brackenfield Levels
Evidence for Brackenfield Levels

Comprehend (and CW)
Decode
By Theme – Long Term Map
Class Timetable
Excel Spreadsheet by Session
Excel Spreadsheet by Subject
Excel Spreadsheet by Qualification
(at least 5 weeks in advance)
(at least 5 weeks in advance)
(at least 5 weeks in advance)
PLI Annotation
1 per child per day
MAPP Spreadsheets
PLI Annotation Folder split per child
1 folder per child – chronological
Photographic – online folder per child; per MER
On the work - Marking Key Sticker

Excel Assessment Grids
1 folder per child chronological

1 folder per pupil divided by
numeracy, literacy and then all other
subjects

1 folder per pupils divided by
qualifications
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REPORTING TO PARENTS
DEPUTY HEADTEACHER

JESSICA LACEY

Reports go home for all pupils in the school. This is in addition to the annual review of the EHC Plan.
There are 5 different templates which are stored in Teams; Pupils; General; Report Documents. All
deadline completion dates are in the school calendar at the start of year.
Template
Parent Feedback Report
Interim Reports Reception – KS3

When
End of MER 2
End of MER 4
End of MER 2

Interim Reports – KS4

End of MER 2

Summative Reports Reception – KS3

End of MER 4

Summative Reports – KS4

End of MER 4

Who
All pupils
Pupils in year groups reception
to year 9
Pupils in Years 10 & 11
Pupils in year groups reception
to year 9
Pupils in Years 10 & 11

Annual Review of EHCPs

Rationale:
Brackenfield’s school year runs from June to June. This is to ensure that pupils do not transition into a new class and space
after a 6 week holiday break. It is also to support transitions into the school prior to September.
To support the running of the school and the communication with parents and professionals all annual reviews are held
between March and June (MER 4). Year 10 will forward plan for the post 16 provision and their reviews will take place first
in early March. The year 11’s final annual review will be jointly held with next placement in MER 2 straight after October
half term. There are face to face parent evenings in October (Autumn term) and February (Spring term).
All reports are written on the relevant LA paperwork with no attachments. A draft document is to be written by teachers
and distributed to parents and professionals by BSA no later than 2 weeks before the review date.
Beginning of the academic year (June):
•
•

Annual review schedule to be confirmed with School Business Assistant for Pupil Admin and SLT
SLT/ School Business Assistant for Pupil Admin to identify pupils who require face to face meetings. These include
Year 10’s, those needing local authority presence; non-school attenders, placement breakdown, first time annual
reviews, transfers out of school, translators present, amendments required to EHCPs/ statements, looked after
children and those with social workers. All other pupils will have a remote meeting with the teacher.
• School Business Assistant for Pupil Admin to invite relevant professionals to the annual reviews
• School Business Assistant for Pupil Admin to email timetable to SEND team at Local Authorities
Ongoing – School Business Assistant for Pupil Admin to update the Annual Review Spreadsheet and integris SEN tab with
professionals. Each pupil has their own list of invitees and is stored in the working annual review file.
School Business Assistant for Pupil Admin will:
•
•
•
•

6 weeks before - Invite all attendees
Email VENCo for names of professionals supporting family
6 weeks before - send out professional reviewing grid and invite to professional supporting the family
Add to whole school calendar, invite all staff involved
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School Business Assistant for Pupil Admin will:
•

6 weeks before email teacher to complete one page profile on the annual review documentation with deadline
date of 3 weeks before meeting
• Email teacher to ask them to complete the education parts of the EHCP review and place draft document in
working annual review file. (Blank templates are kept in pupil teams file, general, LA). Advise BSA it is ready for
distribution.
School Business Assistant for Pupil Admin will:
•

2 weeks prior - send out completed professional reviewing grids, EHCP annual review draft and one-page profile to
parents. Remind of date & time
• Save all documents to pupil drive (Q) under “Working Annual Review File” for class teacher to pull information
together onto the EHCP. All reports received will be stored in this file. No paper pack will issued.
The day before the annual review,
•

Teacher to print off risk assessment, behaviour chronology, safeguarding chronology and pen portrait to share
with professionals working around the pupil
Teacher to complete paperwork within 1 week of the annual review email BSA to advise it is ready, leave in the working
review file.
School Business Assistant for Pupil Admin to check paperwork is complete and notify relevant SLT to review and sign
Senior leadership team to review completed annual review paperwork and electronically sign off as approved, email BSA
when done.
School Business Assistant for Pupil Admin will send out to parents and to all professionals invited including Local
Authority. Review professionals on spreadsheet/integris and update as required. Creates folder in base file Section D and
moves completed work over from working review file. Only the list of attendees remains there which is updated
throughout the year accordingly.
School Business Assistant for Pupil Admin will update date completed on annual review spreadsheet plan provisional date
for next annual review, monitor response from LA.

53
Contents Page Link

READING APPROACHES & POLICY
DEPUTY HEADTEACHER

SOPHIE EVITTS

Building Lifelong Literacy Skills
At Brackenfield we recognise the importance of reading as a functional skill for accessing information and
understanding the world around us; beginning at objects of reference to pictures and symbols, through to
phonemes, words and texts developing the foundations for a transferrable life skill. This life skill supports
meaningful mark making, leading to purposeful writing developing communication strategies to access the
world around us.
We want our children:
• To communicate needs and opinions
• To functionally access the world around them
• To develop transferrable literacy skills (reading, writing, speaking and listening)
• To recognise and access purposeful opportunities
•
To be aspirational
• To embrace imaginative concepts provoking creativity
Teaching staff will:
•
•
•
•

Provide consistent structure, routine and expectations
Provide opportunities to develop and transfer life skills in multiple contexts
Recognise and promote success and achievements
Assess, track and report pupil progress supporting purposeful teaching and learning
Direct and
systematic
decoding

Reading
is taught
through:
Embedding
across the
curriculum

Integrated
instruction

DIRECT AND SYSTEMATIC DECODING
87% of the English language is phonetically decodable. However, some pupils cannot read this way. Therefore,
we operate two approaches to decode words; phonetic delivery and a multi-sensory approach.
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The phonetic delivery begins with decoding principles from Ruth Miskin’s Read, Write Inc. reading scheme;
though typically our pupils do not make the rapid progress expected in this, and many other, mainstream
reading schemes. Consequently, we use a range of phonetic resources to teach decoding skills promoting
regular overlearning. The multi-sensory approach follows the principles of the Actions Words reading scheme.
This model follows a visual, auditory and kinaesthetic method; learning through word shapes and visual
patterns, actively listening to the word and physically adding an action.
In both approaches, there is an order of delivery expectations to support small steps of progress to establish
the foundation skills of reading.

INTEGRATED INSTRUCTION
In order to practice skill development, teaching staff provide opportunities to use and apply new skills
alongside knowledge already acquired. This is often in the form of literacy lessons. Overlearning in different
contexts and repetition promotes success and confidence in pupils’ attitudes to reading, guiding pupils to be
more confident to take greater risk taking when transferring the skills across the curriculum.

EMBEDDING ACROSS THE CURRICULUM
Often a pupil’s decoding ability and language comprehension are not equal. Therefore, it is important reading
is embedded appropriately to promote meaningful language acquisition. Reading is often planned in different
formats across the curriculum. This is pitched to ensure it is accessible to the pupil’s decoding and
comprehension skills. Regular opportunities to read out loud with adults or peers promote the importance of
reading and supports reading confidence in different contexts. Decoding skills are given the repetition they
require to become second nature and comprehension is promoted through discussion, highlighting errors,
corrections and exploration of language.

TEACHING AND LEARNING STRATEGIES
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Pure Sounds and flash cards

A
B
C
D
E
F
G
H
I
J
K
L
M
th
sh
nk

Apple
Boot
Caterpillar
Dinosaur
Egg
Flower
Girl
Horse
Insect
Jam
Kangaroo
Leg
Mountain
Thumb
Sheep
nk

N
O
P
Q
R
S
T
U
V
W
X
Y
Z
ch
ng

Net
Orange
Pirate
Queen
Robot
Snake
Tower
Umbrella
Vulture
Worm
X
Yoghurt
Zip
Chicken
ng

The basic sounds are matched to hands-on to support low level
learning and development. These objects can be used to give
purpose to a sound in classroom delivery.
Read, Write Inc. pronounce phonemes through a pure sound model.
Video tutorial links:

• Ruth Miskin provides an overview of Read Write Inc. Phonics
• Read Write Inc. Phoneme pronunciation
• Read Write Inc. Set 1 sounds
• Read Write Inc. Set 2 sounds
• Read Write Inc. Set 3 sounds
• Teaching complex sounds
Flashcards
The flashcard sets are available in desktop maps, small sets and A4
sets. These sets are used to begin the 15 min daily exercise
alongside red and green word flashcards. These are made on red
and green card by class teams, to incorporate topic specific words to
support transferrable reading skills. Flashcards are delivered using a format of ‘my turn, your turn’; teaching
staff say ‘my turn’ then the sound, followed by ‘your turn’ for pupils to repeat.

Sound Charts

Phoneme grouping
This is the order in which to teach the different phonemes, also referred to as pure sounds. They have been
divided into 5 different groups to support weekly revision of sounds. Once all groups have been learned, the
phonemes can be mastered through daily revision slots. It would be best practice to allocate a sound set to a
day of the week, to support time management of the activity. If your class have not learned all the sounds in
each set, only revise the sets you have taught/ are aware the pupils know. This is designed to support
embedded pure sounds across the curriculum.
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RWInc Set 2 and 3

RWInc Set 1
Group 1
Group 2
Group 3
Group 4
Group 5

Group 1
Group 2
Group 3
Group 4
Group 5

masdtin
pgockubf
e b f l h sh r j
v y w th z ch
qu x ng nk

e ay ee igh oa oo oo ar
a-e i-e o-e u-e oy ea oi
or air ir ou aw are ur
er ow ai oa ew ire ear
ure cious tious tion

Dots, dashes and sound fingers
Dots: Dots highlight single letter sounds in words
Dashes: Dashes highlight sounds with more than one letter

Sound fingers: Each finger is used to represent a sound. Working left to right, a finger is point to whilst saying
the sound. This can be adapted to writing the sound above each finger.
Green and Red Words
Green words: These words are phonetically decodable using the sound charts
Red words: These words do not follow regular phonetic patterns
When dotting and dashing- green words are dotted/dashed in black, red words are underlined by a continuous
red line to clearly identify it is not phonetically decodable.
Example:

Shirt

People

Shirt would be 3 sound fingers.
Here is a selection of words used across the curriculum to support the use of green and red words:
Objective writing terminology
Green

Red

when, which, define, how, label, match, select, choose, find, name, relate, describe, compare,
contrast, demonstrate, interpret, explain, classify, show, organise, sort, make, list, categorise,
compose, adapt, plan, discuss, predict, test, estimate, change
who, what, why, solve, discover, divide, build, improve

Numeracy terminology

Green add, addition, take away, subtraction, multiply, multiplication, division, calculate, order, units,
hundreds, thousands, count, compare, estimate, explain, predict, method, divide

Red

altogether, total, equals, inverse

Literacy terminology

Green plan, draft, sort, read, show, make, find, show, organise, make, investigate, noun, phrase, simple,
Red

compound, full stop, question, exclamation, mark, sound, dot, dash, past, present, prefix, suffix,
affix, time, capital, list, metaphor, fact, opinion, fiction, non-fiction, text, symbol, letter, sentence
who, what, why, practise, adjective, conjunction, word, phoneme, future, simile, poem, story,
write
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Sentence based tasks
Hold a sentence: Pupils will listen to, orally repeat and then write a sentence linked to the lesson they are in.
This activity can be used in literacy lessons and should be utilised across the curriculum.
Edit a sentence: Pupils will correct errors in a sentence, for example missing capital letters, punctuation,
spelling mistakes or word order to develop comprehension skills. This activity can be used in literacy lessons
and should be utilised across the curriculum.
Spelling programme
There is a standardised list of spellings to support the development of spelling alongside the literacy
curriculum. This is a supportive resource to guide classroom delivery where appropriate. In addition to this
there are the high frequency word lists; these can be used with non-phonetic readers to begin rapid reading
development.
Reading scheme
The reading scheme is a combination of different programmes to support developing confidence and progress
when reading out loud. If a pupil is struggling with a word when reading, the supporting adult will dot and dash
the word, make note of it in the reading record and review it during the next reading session. The reading
scheme is mapped to the Brackenfield levels (see Teaching, Learning and Curriculum Policy) and should be
used to inform assessment decisions.
Multi-sensory delivery
The multi-sensory programme, Action Words, is based on the following principles; look, say/ hear, do.
Look: Approximately 29% of children are primarily visual learners. They learn through looking at word shapes,
sizes and colours, drawings, pictures, puzzles, graphics, crosswords, reading, TV etc.
Say/hear: Approximately 37% of children are primarily auditory learners. They learn through listening to the
spoken word, singing and songs, rhymes, phonics, explanations, questioning, language exploration.
The visual and auditory pathways are the two pathways that are commonly accessed while learning to read.
The multi-sensory approach, Action Words, adds in a third.
Do: Approximately 34% of children are kinaesthetic learners. They learn through body movements such as
action games, finger rhymes, role play, drama, puppets, re-arranging, cutting and pasting, lacing, card games,
board games, learning activities involving clapping, tapping, hopping, jumping, nodding etc.
By adding in an action, the kinaesthetic memory pathway is activated and increases the reader’s ability to
store and recall a word. This mirrors the concept of the rhymes used in Read, write Inc.
The action can be used as a prompt to support a pupil. Children automatically stop doing the action as the
word becomes embedded in their lexicon.
Toe by Toe
Toe by Toe teaches the method of decoding words; from single sounds, through the phonemes, into
multisyllabic words. The programme works through daily systematic delivery and pupils progress at a speed
which is appropriate to them.
High frequency word lists
High frequency words are often red words (not phonetically decodable). These lists can be used as classroom
support, or in addition to spelling lists.

58
Contents Page Link

Learning environments
Reading is delivered in different approaches depending on the needs of the class and individual pupils. The
following list of expectations is adapted in content based on class needs:
Direct and systematic decoding: Daily delivery
Each class follows a 15-minute daily reading exercise. This is a different format in each pathway and class. All
classes follow the same principles of:
•
•
•
•

Purpose: why are we doing this?
Resource: This could be an object of reference, symbol, phoneme, letter or group of sounds. This is
introduced at the beginning of the exercise.
Repetition: The whole class follow repetition of the focused activity. This repetition is the key activity
to building the confidence of a reader; building the confidence of a speaker; reinforcing learning.
Application: To contextualise the focus, applying it to different contexts (real or abstract) through
visual, auditory or kinaesthetic activities. This can also include new vocabulary thematic based
learning.

Typical daily delivery may include:
Emerging B Levels
B7 onwards
Purpose:
Purpose:
To develop an
To begin creating the
awareness of
vocalisation of
sounds
sounds
Resource:
Musical
instruments

Resource:
‘a’ hands-on objects
pot

Repetition:
Teacher modelling
sound makingusing language of
‘listen’ and ‘sound’

Repetition:
Using my turn, your
turn Teacher presents
each object following
the script of “a apple” (letter sound
then object name)

Application:
Where appropriate
some pupils may
copy or make their
own soundsTeacher to support
by using word
‘sounds’

Application:
This stage is not
appropriate for this
pathway in this
format and may be
continued in other
areas in the learning
environment.

B11 onwards
Purpose:
Initial reading skills
Focus:
Set 1, 2 or 3 flashcards
Repetition:
Using my turn, your
turn Teacher presents
each flashcard following
the script of “my turn
(flashcard), your turn
…….”
Application:
• Using my turn, your
turn Teacher
presents green and
red keyword
flashcards,
following the script
of “my turn
(flashcard), your
turn …….”
• Teacher will pick
out green words
and ask pupils ‘how
many sounds
in……?’

B15 onwards
Purpose:
Blending and
segmenting skill
Focus:
Set 2, 3 and HFW
flashcards
Repetition:
Using my turn, your turn
Teacher presents each
flashcard following the
script of “my turn
(flashcard), your turn
…….”
Application:
• Using my turn, your
turn Teacher
presents green and
red keyword
flashcards, following
the script of “my
turn (flashcard),
your turn …….”
• Teacher will list
words for pupils to
dot and dash,
accordingly,
identifying which
words are red words
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Integrated instruction: Reading Schemes and literacy lessons
Each class has a reading scheme appropriate to the levels of the pupils. Reading sessions take place twice a
week in class and are noted in reading records (grouped annotations). Difficult words are noted and referred
to in the following reading session.
In addition, pupils have daily access to texts; fiction books, non-fiction books, online activities, news articles,
independent tasks to apply skills.
Typically, from EYFS to KS3 Literacy lessons are taught following a semi-formal or formal curriculum developing
through the Brackenfield levels, following the school theme (please see Teaching, Learning and Curriculum
Policy for details about Brackenfield levels). These lessons encompass opportunities to refine and combine and
literacy life skills; reading, writing and speaking and listening.
KS4 Literacy lessons are focused on refining transferable literacy life skills. Teaching and learning develops the
functional skills required for adult life and provides multiple contexts to apply them in. By the end of KS4,
pupils complete qualifications based on lifelong literacy needs; Personal Progress or Functional Skills.
Embedding in the curriculum: Pupil support
Learning environments have appropriate resources to support embedded reading:
• Suitable writing equipment to support dots and dashes
• Sound flashcards and keyword flashcards (red/ green)
• Decoding desktop mats
• Dictionaries and Thesaurus
• Visual word maps (it is appropriate for these to be topic/ subject based to develop new language)
• Keyword identification on displays (green/ red identification; dot/ dashes)
• Extension tasks box; independent tasks to promote confidence in reading
• Signs and symbols to support navigation (see Total Communication policy)
Navigation around the school environment
Pupil facing school signage and displays have dots and dashes to support decoding, alongside identified red
words ensuring literacy life skills are embedded across the school environment.

ASSESSMENT (BASELINE, DISTANCE TRAVELLED, EHCP PROGRESS TRACKING)
Pupils complete a reading age assessment in MER 1 and MER 3. This is used to show progress towards age
related EHCP outcomes. This shows data for decoding only. Comprehension is assessed through a reading
comprehension assessment completed twice; once without support and once with support. This gives a truer
picture of comprehension ability as the processing speed of SEND pupils is slower when reading ability is
weaker.

INTERVENTION LEADERSHIP
Literacy intervention is led by the Intervention and Guidance Manager. Pupils are identified through the
quality assurance cycle and EHCP review process. The Intervention and Guidance Manager has a caseload of
pupils identified through the school data set and delegates intervention delivery within class teams following
an initial baseline assessment. The Intervention and Guidance Manager will revisit each pupil to complete a
distance travelled assessment and direct intervention according to pupil need. The timescale of distance
travelled assessments is based on individual pupil need.

STAFF DEVELOPMENT AND TRAINING
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Staff training is delivered through the annual CPD provision. There is an introduction meeting and an in-year
evaluation. STLAs have additional CPD to support assessment and intervention delivery. All new staff who join
the school outside of this process undertake induction training with a member of the Senior Leadership Team.

PARENTAL INVOLVEMENT
Parents can request reading books to work through at home to compliment what is being delivered in school.
Parents will be advised to promote a love of reading at home through exposure to different types of texts and
real-life, functional contexts; shopping lists, road signs, recipes etc.
Parents will be informed of progress at parents’ evenings and annual reviews. Parents can request an update
on progress at any time via the class team.
Parental workshops will be held yearly to inform parents of how reading is taught and aid them in supporting
their child’s reading outside of school, copies of reading materials (sound charts, red and green word packs
etc) are available for parents on request.
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MER:
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Reading Policy; Teaching Guidance
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Date:

Text:
Reading skills: (symbolic/ phonetic/ other)
•

Independent / support given:
•

•

•
•

Comprehension skills:
•
•

Next time you can try:
Date:

Text:

Independent / support given:
•

Reading skills: (symbolic/ phonetic/ other)
•
•

•
•

Comprehension skills:
•
•

Next time you can try:
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RELATIONSHIP EDUCATION
DEPUTY HEADTEACHER

SOPHIE EVITTS

Including Health Education, Citizenship and Sex Education
Relationship, health and sex education must be taught to all pupils regardless of developmental age.
Equipping pupils with the knowledge and skills they need to keep themselves safe is a primary
concern. This policy has been informed by pupil, parent and staff voice. Staff training, parental surveys
and pupil feedback have influenced the school’s approach to curriculum content and delivery
methods.
We want our pupils:
•
•
•
•
•

To execute their right to consent and choice
To keep themselves safe and recognise risks
To recognise who cares for them and experience caring and respectful relationships
To understand and look after their physical health and mental health
To experience safe intimacy and safe intimate relationships

Teaching staff will:
•
•
•
•
•

Provide learning opportunities to develop confidence in choices
Use a school wide relationship vocabulary to support comprehension of relationships ad
safety
Maintain consistent and positive relationships with pupils
Promote the importance of positive physical and mental health; including healthy eating and
wellbeing
Deliver dignified, clear and non-judgmental relationship and sex education

Health and Relationship Education Curriculum Content
At Brackenfield relationship education is embedded throughout the curriculum. Content can be
found in all life skill subjects; Community participation, Good Health, Employment and Independent
Living.
•
•
•
•

Community participation: caring friendships, respectful relationships
Good Health: families and people who care for me, caring friendships, mental wellbeing,
physical health and fitness, health and prevention, basic first aid, changing adolescent body
Employment: mental wellbeing
Independent living: families and people who care for me, caring friendships, online
relationships and media, healthy eating

Curriculum content is supported by interactive resources boxes covering a variety of areas; consent,
personal hygiene, drugs, alcohol, SRE, virtual online safety. These boxes are reviewed and developed
by Pathway Leads, informed by pupil and staff voice.

Let’s Stay Safe! Lessons
66
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Pathways run weekly boys and girls clubs which explore more sensitive content in smaller groups, to
reduce embarrassment, maximise impact and remove ambiguity. These groups look different across
pathways. This content is not measured against targets but staff must ensure knowledge and skills are
embedded. Progress is tracked each MER window and follows the pupil throughout their education at
Brackenfield. Strategies such as repetition and peer coaching support meaningful learning and
promote embedding of the relationships vocabulary across the school.
These sessions are also influenced by parental voice. Through parental communication, we aim to
support pupils to access pastimes of growing up they might miss out on in the wider community. This
year, parents expressed a preference for experience different forms of transport. This will be covered
in class teams but also safety risks will be discussed in Let’s Stay Safe! Lessons to embed risk
management strategies. We have invested in a track, bikes and scooters to support pupil confidence
and experience with a variety of transport options.

Sex and Relationship Education
Sex and relationship education is delivered to pupils as a standalone subject. Aspects are also
covered through the Let’s Stay Safe! Lessons. Parents have a right to withdraw their children from
this aspect of relationship education only. Withdrawal letters are sent out by class teachers during
MER 1, and kept as valid for the remainder of the academic year. Letters include a clear outline of
curriculum content and invites parents in to discuss the lessons before it is delivered to the pupils.
Sex and relationships education assessment will not be measured against targets but staff must
ensure the knowledge and skills are embedded. If pupils are not able to learn how to keep
themselves safe this must form part of the discussion when setting personal learning intentions,
Annual Reviews and other face to face meetings. At transition into KS4 there must be a plan
recorded throughout the Annual Review process about how to equip pupils with the necessary skills
and knowledge to keep themselves safe.
Annual reviews often bring intimate areas of concern for parents of growing children. Teachers and
senior leaders offer advice, guidance and signposting for areas such as puberty, masturbation,
sexuality and intimate personal hygiene.
During KS4, class teams work with local health teams to provide practical safe sex advice and
guidance. This includes the demonstration of contraception and visual images of STIs.

Safeguarding SRE focused Group
Working alongside the pastoral team, senior leaders identify pupils via safeguarding data to take
part in an enhanced SRE programme. This group is led by a confident SRE practitioner in school and
supported by members of the pastoral team. The staff supporting the group have an open-door
policy to pupils attending the group should there be any follow up questions or concerns after the
sessions. The safeguarding reports for each pupil are used to influence the content of the sessions
and focus on the highest risk for the pupil. Parents consent is requested and feedback is given to
parents so support can be continued at home. Typically, content will include:
•

Friendships

•

Legal responsibility

•

Online safety

•

Puberty
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•

Masturbation

•

Personal hygiene

•

Sexual relationships

•

Exploitation

Relationships Vocabulary
As a result of staff training and parent voice, it became evident relationship language was ambiguous
and confusing for pupils. All parents and staff wanted clear vocabulary to use when teaching about
relationships to support receptive language and communication. Each word has a key word,
Makaton symbol and sign. This vocabulary list will be reviewed each year, including parental and
pupil input.

Online Safety
In addition to the content in the online safety policy and acceptable use of the internet and
electronic communication policy, pupils will have weekly online safety learning as part of the Let’s
Stay Safe! Lessons.
Early use of digital technology has been shown to improve language skills and promote children’s
social development and creativity. However, the risks to personal safety and inappropriate content
are a growing concern and constantly changing. Pupils have vital information to the digital world and
as a result we hold regular pupil voice sessions to learn about the latest trends, interests, concerns
and plan meaningful pupil-led initiatives to support the school
community.
Pupils all have a school computer account. These are used on laptops.
Accounts are set up as:
Username – first initial surname
Password – password1 (set to not ask to be changed on first log in)
Pupils are then supported to change their password when pupils can log
on to the computer independently.
Pupils save work on the server in the ‘our work’ drive. Each pupil has their
own folder.
Pupils have an online safety report log to report any online safety concerns to staff. This is scanned
and added to the safeguarding log.
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Masturbation (NHS advice and guidance)
Masturbation is completely normal and extremely common. People of all ages masturbate and it's
often the first sexual experience they have. Not everybody enjoys masturbating and there's no reason
to do it if you don't want to.
Masturbation is when you get sexual pleasure from touching your genitals, usually with your hand.
You can masturbate yourself or a partner. Masturbation usually leads to an orgasm.
Generally, men and boys masturbate by rubbing or moving their hand up and down their erect penis.
Women and girls may use their fingers or hand to rub the area around their clitoris or vagina.

Masturbation within the curriculum
Teaching and learning about masturbation will only take place with parental consent (withdrawal
option). Masturbation will be covered for boys and girls where appropriate for the individual; this will
be on a 121 basis or in single sex groups. This will be judged on a case by case basis, and will likely
cover the following:
•
•
•
•

What masturbation is
Where we can masturbate (in private)
How to keep yourself safe and preventing injury- personal hygiene
How to keep yourself safe- exploitation

In most cases, lesson content will be share with parents/ carers prior to delivery, to ensure parents
feel informed to support their child at home.
Masturbation in School
Where pupils are displaying behaviours related to their genitals, a Functional Behaviour Assessment
will be completed to establish whether the behaviour is sensory (i.e: not reaching orgasm/ prepubescent) or meeting a sexual need. There are a number of aspects to consider when considering
the appropriate strategy to support the young person displaying this behaviour; impact on behaviour
and frustration, cognitive understanding to reach climax and frequency/ location of behaviour. All
aspects will be considered and addressed as part of the young person’s positive behaviour support
plan completed in conjunction with the senior leadership team and parents.
Where masturbation can be avoided in school, the pupil understands this and the impact on
behaviour/ pupil wellbeing is not significant- pupils will be directed to masturbate at home.
For pupils with more complex needs, who lack cognitive understanding and who’s behaviour and
mental health are significantly impacted by the need to masturbate- pupils will be directed to a private
space (usually a locked toilet cubicle).

Relationship Education Government Coverage and Content Amplification 2019

Primary Good health and relationships/ Secondary Good health and relationships:
Families and people who care for me
Pupils should know:
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• that families are important for children growing up because they can give love, security and
stability.
• the characteristics of healthy family life, commitment to each other, including in times of difficulty,
protection and care for children and other family members, the importance of spending time
together and sharing each other’s lives.
• that others’ families, either in school or in the wider world, sometimes look different from their
family, but that they should respect those differences and know that other children’s families are
also characterised by love and care.
• that stable, caring relationships, which may be of different types, are at the heart of happy
families, and are important for children’s security as they grow up.
• that marriage represents a formal and legally recognised commitment of two people to each other
which is intended to be lifelong.
• how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek
help or advice from others if needed.
• that there are different types of committed, stable relationships.
• how these relationships might contribute to human happiness and their importance for bringing
up children.
• what marriage is, including their legal status e.g. that marriage carries legal rights and protections
not available to couples who are cohabiting or who have married, for example, in an unregistered
religious ceremony.
• why marriage is an important relationship choice for many couples and why it must be freely
entered into.
• the characteristics and legal status of other types of long-term relationships.
• the roles and responsibilities of parents with respect to raising of children, including the
characteristics of successful parenting.
• how to: determine whether other children, adults or sources of information are trustworthy: judge
when a family, friend, intimate or other relationship is unsafe (and to recognise this in others’
relationships); and, how to seek help or advice, including reporting concerns about others, if needed.

Caring friendships
Pupils should know:
• how important friendships are in making us feel happy and secure, and how people choose and
make friends.
• the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty,
kindness, generosity, trust, sharing interests and experiences and support with problems and
difficulties.
• that healthy friendships are positive and welcoming towards others, and do not make others feel
lonely or excluded.
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• that most friendships have ups and downs, and that these can often be worked through so that the
friendship is repaired or even strengthened, and that resorting to violence is never right.
• how to recognise who to trust and who not to trust, how to judge when a friendship is making
them feel unhappy or uncomfortable, managing conflict, how to manage these situations and how
to seek help or advice from others, if needed.
Respectful relationships
Pupils should know:
• the importance of respecting others, even when they are very different from them (for example,
physically, in character, personality or backgrounds), or make different choices or have different
preferences or beliefs.
• practical steps they can take in a range of different contexts to improve or support respectful
relationships.
• the conventions of courtesy and manners.
• the importance of self-respect and how this links to their own happiness.
• that in school and in wider society they can expect to be treated with respect by others, and that in
turn they should show due respect to others, including those in positions of authority.
• about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of
bystanders (primarily reporting bullying to an adult) and how to get help.
• what a stereotype is, and how stereotypes can be unfair, negative or destructive.
• the importance of permission-seeking and giving in relationships with friends, peers and adults.
• the characteristics of positive and healthy friendships (in all contexts, including online) including:
trust, respect, honesty, kindness, generosity, boundaries, privacy, consent and the management of
conflict, reconciliation and ending relationships. This includes different (non-sexual) types of
relationship.
• practical steps they can take in a range of different contexts to improve or support respectful
relationships.
• how stereotypes, in particular stereotypes based on sex, gender, race, religion, sexual orientation
or disability, can cause damage (e.g. how they might normalise non-consensual behaviour or
encourage prejudice).
• that in school and in wider society they can expect to be treated with respect by others, and that in
turn they should show due respect to others, including people in positions of authority and due
tolerance of other people’s beliefs.
• about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of
bystanders to report bullying and how and where to get help.
• that some types of behaviour within relationships are criminal, including violent behaviour and
coercive control.
• what constitutes sexual harassment and sexual violence and why these are always unacceptable.
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• the legal rights and responsibilities regarding equality (particularly with reference to the protected
characteristics as defined in the Equality Act 2010) and that everyone is unique and equal.

Online relationships and media
Pupils should know:
• that people sometimes behave differently online, including by pretending to be someone they are
not.
• that the same principles apply to online relationships as to face-to-face relationships, including the
importance of respect for others online including when we are anonymous.
• the rules and principles for keeping safe online, how to recognise risks, harmful content and
contact, and how to report them.
• how to critically consider their online friendships and sources of information including awareness
of the risks associated with people they have never met.
• how information and data is shared and used online.
• their rights, responsibilities and opportunities online, including that the same expectations of
behaviour apply in all contexts, including online.
• about online risks, including that any material someone provides to another has the potential to be
shared online and the difficulty of removing potentially compromising material placed online.
• not to provide material to others that they would not want shared further and not to share
personal material which is sent to them.
• what to do and where to get support to report material or manage issues online.
• the impact of viewing harmful content.
• that specifically sexually explicit material e.g. pornography presents a distorted picture of sexual
behaviours, can damage the way people see themselves in relation to others and negatively affect
how they behave towards sexual partners.
• that sharing and viewing indecent images of children (including those created by children) is a
criminal offence which carries severe penalties including jail.
• how information and data is generated, collected, shared and used online.

72
Contents Page Link

Being safe
Pupils should know:
• what sorts of boundaries are appropriate in friendships with peers and others (including in a digital
context).
• about the concept of privacy and the implications of it for both children and adults; including that
it is not always right to keep secrets if they relate to being safe.
• that each person’s body belongs to them, and the differences between appropriate and
inappropriate or unsafe physical, and other, contact.
• how to respond safely and appropriately to adults they may encounter (in all contexts, including
online) whom they do not know.
• how to recognise and report feelings of being unsafe or feeling bad about any adult.
• how to ask for advice or help for themselves or others, and to keep trying until they are heard,
• how to report concerns or abuse, and the vocabulary and confidence needed to do so.
• where to get advice e.g. family, school and/or other sources.
• the concepts of, and laws relating to, sexual consent, sexual exploitation, abuse, grooming,
coercion, harassment, rape, domestic abuse, forced marriage, honour-based violence and FGM, and
how these can affect current and future relationships.
• how people can actively communicate and recognise consent from others, including sexual
consent, and how and when consent can be withdrawn (in all contexts, including online).
The Law
Pupils should know:
•

•

Know what the law says about sex, relationships and young people, as well as broader
safeguarding issues. This includes a range of important facts and the rules regarding sharing
personal information, pictures, videos and other material using technology. Pupils should know
different legal provisions whose purpose is to protect young people and which ensure young
people take responsibility for their actions. #
Pupils should be made aware of the relevant legal provisions when relevant topics are being
taught, including:
• marriage
• consent, including the age of consent
• violence against women and girls
• online behaviours including image and information sharing (including ‘sexting’, youthproduced sexual imagery, nudes, etc.)
• pornography
• abortion
• sexuality
• gender identity
• substance misuse
• violence and exploitation by gangs
• extremism/radicalisation
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•
•
•

criminal exploitation (for example, through gang involvement or ‘county lines’ drugs
operations)
hate crime
female genital mutilation (FGM)

Mental wellbeing
Pupils should know:
• that mental wellbeing is a normal part of daily life, in the same way as physical health.
• that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise,
nervousness) and scale of emotions that all humans experience in relation to different experiences
and situations.
•how to recognise and talk about their emotions, including having a varied vocabulary of words to
use when talking about their own and others’ feelings.
•how to judge whether what they are feeling and how they are behaving is appropriate and
proportionate.
•the benefits of physical exercise, time outdoors, community participation, voluntary and servicebased activity on mental wellbeing and happiness.
•simple self-care techniques, including the importance of rest, time spent with friends and family
and the benefits of hobbies and interests.
•isolation and loneliness can affect children and that it is very important for children to discuss their
feelings with an adult and seek support.
•that bullying (including cyberbullying) has a negative and often lasting impact on mental wellbeing.
•where and how to seek support (including recognising the triggers for seeking support), including
whom in school they should speak to if they are worried about their own or someone else’s mental
wellbeing or ability to control their emotions (including issues arising online).
•it is common for people to experience mental ill health. For many people who do, the problems can
be resolved if the right support is made available, especially if accessed early enough.
•how to talk about their emotions accurately and sensitively, using appropriate vocabulary.
•that happiness is linked to being connected to others.
•how to recognise the early signs of mental wellbeing concerns.
•common types of mental ill health (e.g. anxiety and depression).
•how to critically evaluate when something they do or are involved in has a positive or negative
effect on their own or others’ mental health.
•the benefits and importance of physical exercise, time outdoors, community participation and
voluntary and service-based activities on mental wellbeing and happiness.
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Internet safety and harms
Pupils should know:
•that for most people the internet is an integral part of life and has many benefits.
•about the benefits of rationing time spent online, the risks of excessive time spent on electronic
devices and the impact of positive and negative content online on their own and others’ mental and
physical wellbeing.
•how to consider the effect of their online actions on others and knowhow to recognise and display
respectful behaviour online and the importance of keeping personal information private.
•why social media, some computer games and online gaming, for example, are age restricted.
•that the internet can also be a negative place where online abuse, trolling, bullying and harassment
can take place, which can have a negative impact on mental health.
•how to be a discerning consumer of information online including understanding that information,
including that from search engines, is ranked, selected and targeted.
•where and how to report concerns and get support with issues online.
•the similarities and differences between the online world and the physical world, including: the
impact of unhealthy or obsessive comparison with others online (including through setting
unrealistic expectations for body image, how people may curate a specific image of their life online,
over-reliance on online relationships including social media, the risks related to online gambling
including the accumulation of debt, how advertising and information is targeted at them and how to
be a discerning consumer of information online.
•how to identify harmful behaviours online (including bullying, abuse or harassment) and how to
report, or find support, if they have been affected by those behaviours.

Physical health and fitness
Pupils should know:
• the characteristics and mental and physical benefits of an active lifestyle.
• the importance of building regular exercise into daily and weekly routines and how to achieve this;
for example, walking or cycling to school, a daily active mile or other forms of regular, vigorous
exercise.
• the risks associated with an inactive lifestyle (including obesity).
• how and when to seek support including which adults to speak to in school if they are worried
about their health.
•the positive associations between physical activity and promotion of mental wellbeing, including as
an approach to combat stress.
•the characteristics and evidence of what constitutes a healthy lifestyle, maintaining a healthy
weight, including the links between an inactive lifestyle and ill health, including cancer and cardiovascular ill-health.
75
Contents Page Link

•about the science relating to blood, organ and stem cell donation.

Healthy eating
Pupils should know:
• what constitutes a healthy diet (including understanding calories and other nutritional content).
• the principles of planning and preparing a range of healthy meals.
• the characteristics of a poor diet and risks associated with unhealthy eating (including, for
example, obesity and tooth decay) and other behaviours (e.g. the impact of alcohol on diet or
health).
•how to maintain healthy eating and the links between a poor diet and health risks, including tooth
decay and cancer.

Drugs, alcohol and tobacco
Pupils should know:
• the facts about legal and illegal harmful substances and associated risks, including smoking, alcohol
use and drug-taking.
•the facts about legal and illegal drugs and their associated risks, including the link between drug
use, and the associated risks, including the link to serious mental health conditions.
•the law relating to the supply and possession of illegal substances.
•the physical and psychological risks associated with alcohol consumption and what constitutes low
risk alcohol consumption in adulthood.
•the physical and psychological consequences of addiction, including alcohol dependency.
•awareness of the dangers of drugs which are prescribed but still present serious health risks.
•the facts about the harms from smoking tobacco (particularly the link to lung cancer), the benefits
of quitting and how to access support to do so.

Health and prevention
Pupils should know:
• how to recognise early signs of physical illness, such as weight loss, or unexplained changes to the
body.
• about safe and unsafe exposure to the sun, and how to reduce the risk of sun damage, including
skin cancer.
• the importance of sufficient good quality sleep for good health and that a lack of sleep can affect
weight, mood and ability to learn.
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• about dental health and the benefits of good oral hygiene and dental flossing, including regular
check-ups at the dentist.
• about personal hygiene and germs including bacteria, viruses, how they are spread and treated,
and the importance of handwashing.
• the facts and science relating to immunisation and vaccination
•about personal hygiene, germs including bacteria, viruses, how they are spread, treatment and
prevention of infection, and about antibiotics.
•about dental health and the benefits of good oral hygiene and dental flossing, including healthy
eating and regular check-ups at the dentist.
• (late secondary) the benefits of regular self-examination and screening.
• the facts and science relating to immunisation and vaccination.
• the importance of sufficient good quality sleep for good health and how a lack of sleep can affect
weight, mood and ability to learn.

Basic first aid
Pupils should know:
• how to make a clear and efficient call to emergency services if necessary.
• concepts of basic first-aid, for example dealing with common injuries, including head injuries.
• basic treatment for common injuries.
• life-saving skills, including how to administer CPR.15
• the purpose of defibrillators and when one might be needed.

Changing adolescent body
Pupils should know:
• key facts about puberty and the changing adolescent body, particularly from age 9 through to age
11, including physical and emotional changes.
• about menstrual wellbeing including the key facts about the menstrual cycle.
• key facts about puberty, the changing adolescent body and menstrual wellbeing.
• the main changes which take place in males and females
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Let’s Stay Safe Lesson Content
Primary Good health and relationships/ Secondary Good health and relationships:
Respectful relationships
Pupils should know:
• the importance of respecting others, even when they are very different from them (for example,
physically, in character, personality or backgrounds), or make different choices or have different
preferences or beliefs.
• practical steps they can take in a range of different contexts to improve or support respectful
relationships.
• the conventions of courtesy and manners.
• the importance of self-respect and how this links to their own happiness.
• that in school and in wider society they can expect to be treated with respect by others, and that in
turn they should show due respect to others, including those in positions of authority.
• about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of
bystanders (primarily reporting bullying to an adult) and how to get help.
• what a stereotype is, and how stereotypes can be unfair, negative or destructive.
• the importance of permission-seeking and giving in relationships with friends, peers and adults.
• the characteristics of positive and healthy friendships (in all contexts, including online) including:
trust, respect, honesty, kindness, generosity, boundaries, privacy, consent and the management of
conflict, reconciliation and ending relationships. This includes different (non-sexual) types of
relationship.
• practical steps they can take in a range of different contexts to improve or support respectful
relationships.
• how stereotypes, in particular stereotypes based on sex, gender, race, religion, sexual orientation
or disability, can cause damage (e.g. how they might normalise non-consensual behaviour or
encourage prejudice).
• that in school and in wider society they can expect to be treated with respect by others, and that in
turn they should show due respect to others, including people in positions of authority and due
tolerance of other people’s beliefs.
• about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of
bystanders to report bullying and how and where to get help.
• that some types of behaviour within relationships are criminal, including violent behaviour and
coercive control.
• what constitutes sexual harassment and sexual violence and why these are always unacceptable.
• the legal rights and responsibilities regarding equality (particularly with reference to the protected
characteristics as defined in the Equality Act 2010) and that everyone is unique and equal.
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Online relationships and media
Pupils should know:
• that people sometimes behave differently online, including by pretending to be someone they are
not.
• that the same principles apply to online relationships as to face-to-face relationships, including the
importance of respect for others online including when we are anonymous.
• the rules and principles for keeping safe online, how to recognise risks, harmful content and
contact, and how to report them.
• how to critically consider their online friendships and sources of information including awareness
of the risks associated with people they have never met.
• how information and data is shared and used online.
• their rights, responsibilities and opportunities online, including that the same expectations of
behaviour apply in all contexts, including online.
• about online risks, including that any material someone provides to another has the potential to be
shared online and the difficulty of removing potentially compromising material placed online.
• not to provide material to others that they would not want shared further and not to share
personal material which is sent to them.
• what to do and where to get support to report material or manage issues online.
• the impact of viewing harmful content.
• that specifically sexually explicit material e.g. pornography presents a distorted picture of sexual
behaviours, can damage the way people see themselves in relation to others and negatively affect
how they behave towards sexual partners.
• that sharing and viewing indecent images of children (including those created by children) is a
criminal offence which carries severe penalties including jail.
• how information and data is generated, collected, shared and used online.

Being safe
Pupils should know:
• what sorts of boundaries are appropriate in friendships with peers and others (including in a digital
context).
• about the concept of privacy and the implications of it for both children and adults; including that
it is not always right to keep secrets if they relate to being safe.
• that each person’s body belongs to them, and the differences between appropriate and
inappropriate or unsafe physical, and other, contact.
• how to respond safely and appropriately to adults they may encounter (in all contexts, including
online) whom they do not know.
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• how to recognise and report feelings of being unsafe or feeling bad about any adult.
• how to ask for advice or help for themselves or others, and to keep trying until they are heard,
• how to report concerns or abuse, and the vocabulary and confidence needed to do so.
• where to get advice e.g. family, school and/or other sources.
• the concepts of, and laws relating to, sexual consent, sexual exploitation, abuse, grooming,
coercion, harassment, rape, domestic abuse, forced marriage, honour-based violence and FGM, and
how these can affect current and future relationships.
• how people can actively communicate and recognise consent from others, including sexual
consent, and how and when consent can be withdrawn (in all contexts, including online).
The Law
Pupils should know:
•

•

Know what the law says about sex, relationships and young people, as well as broader
safeguarding issues. This includes a range of important facts and the rules regarding sharing
personal information, pictures, videos and other material using technology. Pupils should know
different legal provisions whose purpose is to protect young people and which ensure young
people take responsibility for their actions. #
Pupils should be made aware of the relevant legal provisions when relevant topics are being
taught, including:
• marriage
• consent, including the age of consent
• violence against women and girls
• online behaviours including image and information sharing (including ‘sexting’, youthproduced sexual imagery, nudes, etc.)
• pornography
• abortion
• sexuality
• gender identity
• substance misuse
• violence and exploitation by gangs
• extremism/radicalisation
• criminal exploitation (for example, through gang involvement or ‘county lines’ drugs
operations)
• hate crime
• female genital mutilation (FGM)

Internet safety and harms
Pupils should know:
•that for most people the internet is an integral part of life and has many benefits.
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•about the benefits of rationing time spent online, the risks of excessive time spent on electronic
devices and the impact of positive and negative content online on their own and others’ mental and
physical wellbeing.
•how to consider the effect of their online actions on others and knowhow to recognise and display
respectful behaviour online and the importance of keeping personal information private.
•why social media, some computer games and online gaming, for example, are age restricted.
•that the internet can also be a negative place where online abuse, trolling, bullying and harassment
can take place, which can have a negative impact on mental health.
•how to be a discerning consumer of information online including understanding that information,
including that from search engines, is ranked, selected and targeted.
•where and how to report concerns and get support with issues online.
•the similarities and differences between the online world and the physical world, including: the
impact of unhealthy or obsessive comparison with others online (including through setting
unrealistic expectations for body image, how people may curate a specific image of their life online,
over-reliance on online relationships including social media, the risks related to online gambling
including the accumulation of debt, how advertising and information is targeted at them and how to
be a discerning consumer of information online.
•how to identify harmful behaviours online (including bullying, abuse or harassment) and how to
report, or find support, if they have been affected by those behaviours.
Drugs, alcohol and tobacco
Pupils should know:
• the facts about legal and illegal harmful substances and associated risks, including smoking, alcohol
use and drug-taking.
•the facts about legal and illegal drugs and their associated risks, including the link between drug
use, and the associated risks, including the link to serious mental health conditions.
•the law relating to the supply and possession of illegal substances.
•the physical and psychological risks associated with alcohol consumption and what constitutes low
risk alcohol consumption in adulthood.
•the physical and psychological consequences of addiction, including alcohol dependency.
•awareness of the dangers of drugs which are prescribed but still present serious health risks.
•the facts about the harms from smoking tobacco (particularly the link to lung cancer), the benefits
of quitting and how to access support to do so.

Sex and Relationships Education Government Coverage and Content Amplification 2019

Parental withdrawal content:
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(Secondary) Intimate and sexual relationships, including sexual health
Pupils should know:
• how to recognise the characteristics and positive aspects of healthy one-to-one intimate
relationships, which include mutual respect, consent, loyalty, trust, shared interests and outlook, sex
and friendship.
• that all aspects of health can be affected by choices they make in sex and relationships, positively
or negatively, e.g. physical, emotional, mental, sexual and reproductive health and wellbeing.
• the facts about reproductive health, including fertility and the potential impact of lifestyle on
fertility for men and women.
• that there are a range of strategies for identifying and managing sexual pressure, including
understanding peer pressure, resisting pressure and not pressurising others.
• that they have a choice to delay sex or to enjoy intimacy without sex.
• the facts about the full range of contraceptive choices, efficacy and options available.
• the facts around pregnancy including miscarriage.
• that there are choices in relation to pregnancy (with medically and legally accurate, impartial
information on all options, including keeping the baby, adoption, abortion and where to get further
help).
• how the different sexually transmitted infections (STIs), including HIV/AIDs, are transmitted, how
risk can be reduced through safer sex (including through condom use) and the importance of and
facts about testing.
• about the prevalence of some STIs, the impact they can have on those who contract them and key
facts about treatment.
• how the use of alcohol and drugs can lead to risky sexual behaviour.
• how to get further advice, including how and where to access confidential sexual and reproductive
health advice and treatment.
t

Relationship Vocabulary List
Keyword

Symbol

Sign

Tummy
Privates
Penis
Vagina
Bottom
Pants
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SUBJECT RATIONALE
SUBJECT LEADERS:
ELEANOR HODGKIN, PETER CSIZMAIDA, CHLOE LAWRENCE
JON HARDY, CHRIS EVITTS, LINDSAY HITCHCOCK

At Brackenfield the curriculum is designed to equip pupils with the functional lifeskills that they will
need in adulthood.
Through the subject rationale we consider:
•
•

How the subject meets the functional basic needs of our young people to survive and be as
independent as possible
How the subject meets the functional needs of our young people to be engaged and seek
enjoyment

Subject

Rationale

Communication
and Language

Purpose: To access, contextualise and communicate information, opinions and ideas in the
appropriate context and form

(Chloe Lawrence)

Pre-formal learners (B1-B7) will be working towards getting their basic needs met in different contexts
by following simple two-way exchanges.
Semi-formal learners (B8-B15) will be working towards expressing feelings and requesting additional
information or help. They will also be working on acknowledging and engaging the listener effectively.
Formal learners (B15+) will be continuously developing their communication and language skills across
the curriculum because it is embedded and assessed in other areas.

Literacy
(Chloe Lawrence)

Purpose: To read and obtain information from different sources and communicate information to an
intended audience
Pre-formal learners (B1-B7) will be developing their interest in and handling of printed materials
(books, magazines, photos, images etc.). They will also begin initial mark making skills.
Semi-formal learners (B8-B15) will be actively listening to stories and responding to simple
engagement opportunities such as, rhyming strings, ‘what next?’ questions, navigating a simple book
independently and beginning to read simple sentences. Pupils will be developing mark making skills in
meaningful contexts, with some identifiable letters and practice alphabet sounds.
Formal learners (B15+) will be applying their developing phonic knowledge in multiple contexts and
extending comprehension skills using punctuation, grammar and spelling patterns. Pupils will apply
these skills to obtain and communicate information in different meaningful contexts.

Numeracy

Purpose: To use number to practically problem solve

(Peter Csizmadia)

Pre-formal learners (B1-B7) will be developing an awareness of objects around them and begin to
follow some aspects of daily routine. Pupils may also begin to articulate some counting words.
Semi-formal learners (B8-B15) will be developing their interest in number problems by using simple
descriptive language (more, less, big, small, on, under, next to, later, before, long, short etc.). Pupils
will be developing number recognition skills and counting in different contexts.
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Formal learners (B15+) will be problem solving in multiple contexts and showcasing their working out.
They will develop additional meaningful mathematical language to support functional life skills
(money, time, measure, positional language etc.)
Physical
development and
PE
(Peter Csizmadia)

Purpose: To understand our bodies and be able to use them effectively and to achieve a goal.
Pre-formal learners (B1-B7) will begin to develop their gross and fine motor control and balance and
their understanding of how the body can move them and cause movement. They will also become
competent in interpreting what their body is telling them (needing the toilet, feeling hungry, thirsty
etc)
Semi-formal learners (B8-B15) will be begin to manipulate tools in order to achieve a goal using both
gross and fine motor skills and develop their agility, balance, coordination, resilience, determination
and an awareness of safety. Semi-formal learners will also have a good level of control over bodily
functions.
Formal learners (B15+) will be work on developing their strength, flexibility, stamina, speed,
cooperation, leadership skills and problem solving. They will also begin to foster a lifelong love of
exercise to promote healthy lifestyle.

Expressive Arts
(Chloe Lawrence)

Purpose: To recognise and represent ideas and concepts interpreted from the world around them;
develop the ability to safely express feeling and emotions both of their own and others.
Pre-formal learners (B1-B7) will begin to respond and communicate through different mediums as well
as starting to identify their preferences which is the early building block of self-regulation.
Semi-formal learners (B8-B15) will be develop their ability to represent their ideas, thoughts and
feelings through a variety of mediums and media. They will also be able to make preferential choices
and early expression of these in order to develop self-regulation skills.
Formal learners (B15+) will be developing their ability to recognise a problem and provide a solution by
developing their analytical thinking. They will also foster an appreciation of the World (Awe and
Wonder) to provide the ability to self-regulate.

Community
Participation
(Eleanor Hodgkin)

Purpose: To understand and explore our world around us
Pre-formal learners (B1-B7) will begin to acknowledge objects around them and show some interest in
familiar people around them. Pupils begin to engage in routines around them and recognise their
family and friends.
Semi-formal learners (B8-B15) will be developing skills to recognise commonalities in the world around
them and using transferable skills to access these opportunities (pressing buttons in different contexts,
using equipment in different parks, looking at photos of recent events or family, recognizing transport
etc.). Pupils begin to follow symbols to represent a place or object in different contexts and begin to
use symbols to support navigation. Pupils will also develop language around the passage of time.
Formal learners (B15+) will be developing awareness of the wider world around them culturally,
historically and geographically. Pupils will observe changes in the wider world, such as weather, where
people live, landscapes and lifestyle etc. Pupils will develop language to support their access to the
wider world.

Good Health and
relationships
(Eleanor Hodgkin)

Purpose: To understand and explore how to keep myself and others safe and healthy
Pre-formal learners (B1-B7) will be beginning to respond to others around them through simple
exchanges and acknowledgement. Pupils will be playing alongside peers at this stage, however, will be
guided to seek others out to share experiences.
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Semi-formal learners (B8-B15) will be beginning to take turns and engage in discussions and play
activities with peers. Pupils will be developing knowledge and understanding of boundaries and
attempt simple problem solving. They will also begin some aspects of self-care and personal hygiene.
Formal learners (B15+) will be continuing to develop self-care routines and learn the reasons why we
look after ourselves mentally and physically. Pupils will develop and apply the concept or rights and
responsibilities as well as beginning to understand relationships and online safety. Pupils will work
towards having a clear understanding of how to keep themselves and others safe in the wider world, in
relation to physical and mental wellbeing. Pupils will also develop understanding their developing
bodies and what changes to expect.
Independent
Living
(Eleanor Hodgkin)

Purpose: To make choices to support my independence in the world around me
Pre-formal learners (B1-B7) will be beginning to use objects with simple mechanisms in different
contexts (pushing buttons, moving flaps etc.). Pupils will be given opportunities to use simple ICT
equipment and support making choices.
Semi-formal learners (B8-B15) will be given opportunities to interact with life skill-based activities and
develop understanding of basic safety skills (travelling, in the home, in a shop etc.). Pupils will begin to
explore where food comes from and basic food hygiene rules and activities. In addition, pupils will
become more independent with self-care, including dressing and personal grooming.
Formal learners (B15+) will be developing their understanding of health and safety in the wider world;
this will include the green cross code, travel training, cooking and home safety. Pupils will be
deepening their understanding of where food comes from and work towards preparing full meals for a
well-balanced diet. They will begin to recognise common and different features in humans and
animals and the functions of different parts of their bodies.

Employment

Purpose: To understand and explore myself, my place in society and plan for my future

(Eleanor Hodgkin)

Pre-formal learners (B1-B7) will be beginning to explore the use of their body and voice for immediate
effect (gestures to familiar adults, naming games, exploring new areas or toys etc. They will begin to
engage in pretend play and experiential play opportunities as well as recognising familiar adults
around them.
Semi-formal learners (B8-B15) will be learning to follow simple everyday instructions alongside life
skill-based tasks (using scissors, making drinks, getting belongings etc.). They will begin to recognise
and recall different occupations as well as listing their strengths and task preferences.
Formal learners (B15+) will be developing a positive self-image alongside the benefits of having a job
and exploring different roles in the wider community. Pupils will work towards creating an employable
self; recognizing their strengths and limitations.

Sex Education
(Anne Shipton)
Forest Schools
(Jon Hardy)

Purpose: To understand the mechanics of an intimate relationship, how to stay safe and the impact of
sex and relationships on physical and mental wellbeing
Purpose: To allow children the time and space to develop skills, interest and understanding through a
range of activities which provide practical, hands-on experiences in a natural environment.
Pre-formal learners (B1-B7) will begin to explore and experience the natural environment through
sensory development. They will learn about their bodies and how to navigate them in an outdoor
space, as they develop their gross and fine motor skills in a variety of fun challenges. They will develop
their use of language and begin to problem solve.
Semi-formal learners (B8-B15) will begin to investigate the forest area in greater depth. They will
begin to work alongside their peers, taking on challenges in which they have to work collaboratively
and share things. Activities will develop communication through story telling and role-play. Learning
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tasks will test their flexibility, strength and balance and will complete a range of tasks designed to
build self-esteem and self-confidence.
Formal learners (B15+) will take on a variety of challenges designed to develop further the experiences
and skills that the learners have already accomplished. Freedom through self-learning and a greater
understanding of safety will allow learners to successfully challenge themselves to complete problem
solving activities to extend self-esteem and self-confidence, such as den building, outdoor cooking and
use of tools. Learners will also learn about identification, conservation and species sustainability
Intensive
Interaction
(Lindsay Hitchcock)
Attention Autism
(Chris Evitts)

Purpose: To build on pupils engagement and attention skills, turn taking abilities and capabilities to
shift focus. Attention Autism also promotes a structured teaching strategy which allows learners to
experience awe and wonder in the classroom.
(B1-B7) will be working towards getting engaging in an adult led group activity for a short amount of
time and follow a basic routine. Expectations that learners work up to stage 2 independently, with
support and differentiation stage 3 could be achieved.
Semi-formal learners (B8-B15) will be working towards recognising the routine of attention autism,
follow simple instructions to enable their ability to turn take. Expectations that learners will work up to
stage 3 independently, with sufficient support and differentiation stage 4 could be achieved.
Formal learners (B15+) will be able to engage in the full programme up to stage 4 independently, shift
attention to different tasks and comment on their experiences.

88
Contents Page Link

TOTAL COMMUNICATION APPROACH
DEPUTY HEADTEACHER

JESSICA LACEY

Introduction
Brackenfield Special School caters for a wide range of pupils with varying levels of communication
and cognition. People with communication and cognition needs may find it difficult to get their needs
and wants met; express their feelings and make sense of the world around them.
A Total Communication Approach aims to make the environment more comprehensible (Mesibov;
Shea & Schopler; 2004) and to reduce the extent and impact of communication difficulties (Options;
2017). An area of difficulty for many of our pupils is distinguishing between Mr, Mrs and Miss and
different staff with the same title. In order to support pupils with recalling staff names we use the
proper noun only. All support staff go by their first name; teaching staff go by their surname and when
appropriate pupils are taught to use the correct title.
Brackenfield also uses Intensive Interaction approach to build the fundamentals of communication.
This approach supports pupils to learn gaining attention; eye contact; facial expressions;
vocalisations leading to speech and turn taking in conversations.
Brackenfield’s Total Communication Approach is designed to support all pupils to:
• Communicate their needs and wants
• Express opinions, information, ideas and thoughts
• Navigate the school environment independently
• Manage their anxiety levels related to their SEND
• Understand the passing the of time
• Develop transferable skills
A large aspect of this is developing their reading skills – you can find more information about the
reading policy by clicking here. For information on how to set up your classroom and the rationale
behind this please click here.

Communication of Needs and Wants
Communicating needs and wants is vitally important for all pupils whether they are pre-verbal or have
a high degree of expressive language. Makaton is used to support spoken language – signs are used
with speech, in spoken word order to help pupils to communicate as it supports both pupils’ receptive
and expressive language skills. Signs of the week are used across the school both to: encourage
understanding from pupils of different levels of needs; for staff CPD and to teach pupils as
appropriate. In addition to Makaton Brackenfield uses many other strategies to support expressive
language. The following table identifies the different approaches used within Brackenfield to support
expression of needs and wants.
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Expressive Ability of Pupil
Pre-verbal

High degree of expressive language

Strategies to Support
Choice making / sealed box
PECS
Augmentative and Alternative Communication Aids
Makaton Signs
Single letters
Spoken or written single words
Spoken or written phrases
Spoken or written sentences
Logical flow charts
Restorative Justice Packs
Discussion

Expression of ideas, thoughts and opinions
The expressions of ideas, thoughts and opinions are supported by similar strategies to above with the
exception of PECS. PECS is used at Brackenfield to introduce and embed the idea within pupils that
people around them can support them and enable to get them what they need. PECS is used as a
starting tool to develop more independent communication. Whilst using PECS staff model the use of
expressive language by saying the name of the item and encouraging pupils to repeat this; gradually
building on their expressive communication skills. Please click here for more information on how to
embed PECS into your classroom and teaching approaches.
In addition to the above strategies Brackenfield also utilises Elkan’s Blank Level of questioning. The
use of this model is to pitch questions at an appropriate level to ensure the pupil understands what is
asked of them and can respond appropriately therefore reducing anxiety. Each pupils’ PLIM also gives
information of their Blank Level Questioning. This aids and structures development of expressing
ideas, thoughts and information.
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Navigation of the School Environment
Brackenfield School uses many strategies in order to assist our pupils to be able to navigate their
environment independently, regardless of need. In order to support this all areas within school are
labelled with words, widgits and braille. The following table identifies the different strategies used
within Brackenfield to support navigation and transitions.
Receptive Ability of Pupil
Low

High

Strategies to Support
Object of Reference
Photograph
Symbol
Symbol and Spoken Word
Spoken Word and Makaton Sign
Spoken Word

In addition to this pupils personal areas (peg, chair, table) are identified by either their photograph or
their name; again as appropriate to their level of needs. This further supports independent navigation
of the environment.

Developing Phatic Communication (Intensive Interaction)
The communication of a neurotypical adult is made up mainly of phatic communication. Phatic
communication is the opposite to functional communication. It is the greetings, the “chat”, the
conversation that serve no purpose other than to be ‘friendly’ or social.
Intensive Interaction is a communication approach that supports the learning and social needs of
people who are still at early stages of communication development and it is this approach staff will
use to teach the “fundamentals of communication” which build the foundations for phatic
communication.
The fundamentals of communication are:
• Learning how to have fun with other people - learning how to play
• Learning to give, extend and share attention with another person - then developing such
shared attention into and across sociable or joint ‘activities’
• Learning about the significance of proximity and sharing personal space
• Learning how to take turns in exchanges of behaviour
• Learning to use and understand eye contact within social interactions
• Learning about non-verbal communication such as gestures, facial expressions and body
language
• Learning to use and understand vocalisations, developing more varied and extensive
vocalisations that gradually become more precise and meaningful
• Learning to regulate and control emotional responses and arousal levels
Intensive interaction is about tuning into the person by listening and observing how and when a
person is trying to communicate and by responding at their level of understanding. This allows the
practitioner to join in with someone in their world, following their lead and using their ‘language’.
Intensive interaction is a way of learning to communicate and
build meaningful, equal relationships with people who have significant communication and
interaction difficulties. It is an approach where the main tools are the adult’s face, voice and body
language.
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Intensive Interaction is a process central approach which means that although “The Fundamentals”
(above) can be used as overall learning objectives, an end result is not the point of assessment.
Assessing Intensive Interaction is done through the PLIs and will take into account the whole process
of each session rather than a predetermined end point.
Pupils who will benefit most from intensive interaction are those:
• who are at an early stage of communication development and/or are ‘hard to reach’
• who have difficulties with interacting and communicating with the people around them
• who have few or limited communication behaviours
• who lack the social abilities needed for engaging with other people
• who may have ritualistic, challenging, self-involved or self-injurious behaviours
• people who do not yet know that being with another person can be unthreatening and even
pleasurable
• who may or may not have a diagnosis of Autism
Some principals of Intensive Interaction can be used and adapted for more cognitively able learner at
a higher level of communication skill.
Where appropriate, staff at Brackenfield receive inhouse training on intensive interaction by a
certified Intensive Interaction coordinator.

Supporting Anxiety Levels
At Brackenfield we recognise that a large number of our pupils experience difficulties with their
sensory processing. This can impact on their learning, progress, attainment and social and emotional
mental health needs. In order to identify and support pupils with sensory processing needs we use
the Derbyshire Multi Agency Sensory Needs Toolkit. Understanding each individual child’s sensory
preferences and needs helps us create a total communication approach which is supportive to each
pupil. For more information on Brackenfield’s approach to sensory processing please click here.
TEACCH provides a very high level of structure through systematic organisation of learning
environments and habits, such as the use of trays, left-to-right working, workstations, privacy
screens, low stimulation environments. All of these can be extremely effective in lowering levels of
anxiety. However, this approach is in contrast to the Attention Autism approach which focuses on
attention, activity and engagement. Brackenfield favours the Attention Autism approach as this is
aimed at developing social communication skills, positive interaction and more flexible responses to
changing situations. However, Brackenfield also recognise the value of TEACCH and it is used
selectively to support emotional regulation and at times of raised anxiety such as transitions.
TEACCH is also used to develop pupil’s independent working skills so that they are able to complete
tasks without adult support; an important functional lifeskill.
Specifically the TEEACH approach is utilised when designing school and classroom spaces. Colours
are muted greys and blues and the noticeboards are strategically placed within classrooms to not
over-stimulate visual learners. The focus wall within the classroom is painted a deeper shade of grey
in order to draw attention. In all classrooms the focus wall consists of a smartboard; whiteboard and
class timetable noticeboard. For the symbols used for the class timetables please click here.

Understand the Passage of Time
Many of our pupils do not feel time passing; we use a range of approaches to both support
understanding time passing and to reduce anxiety. In order to support pupils’ understanding different
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days within the week Brackenfield uses a multi-sensory approach to support pupils who might
navigate by smell, sound or sight. This package is part of the morning routine in all classes and might
also include discussions about the weather or news as appropriate.
Day
Monday
Tuesday
Wednesday
Thursday
Friday

Smell
Bergamot
Eucalyptus
Cedarwood
Citronella
Peppermint

Sight
Blue
Purple
Orange
Yellow
Green

Sound
The Monkees – Monkees
Elton John – Crocodile Rock
Queen – You’re My Best Friend
The Beatles – Yellow Submarine
The Cure – Friday I’m in Love

In lower age classes staff may choose to play more age appropriate songs such as nursery rhymes.
In order to support passage of time throughout individual days all classes have visual timetables
displayed. Depending on the needs of the learners these maybe displayed as the entire day or as Now
and Next. When appropriate pupils also have individual timetables that they tick off or remove the
symbol when the lesson has finished. Other key parts of the day such as morning, lunch time and
home time are also signified by the use of a routine. Although the routines are different in each class
all classes share the common approach of having a morning, lunchtime and home time routing to
support pupils understanding of time and what happens next.

Developing Transferable Skills
Brackenfield School recognises that many of our pupils find it hard to generalise and transfer skills to
different settings, environments and people. In order to assist with this Brackenfield uses a model of
personal learning intentions to set individual curriculums. This allows focus on lateral progress and
supports pupils to independently and fluently use their skills across a variety of settings and with a
variety of people. For more information please see the Teaching and Learning Policy.

Classroom Set up and Rationale
All classrooms at Brackenfield are decorated and set up in a similar way to ensure commonality across
the school in line with the Total Communication Approach. The paint, carpet and vinyl colours have
been specifically selected to be calming and support children with communication and sensory
difficulties. In each room there is one wall that is painted a darker shade of grey – this is the focus wall
and encourages eyeline to be drawn to this wall.
Research shows that too many displays/items crowding the walls or windows and lots of information
can be overwhelming to pupils with communication and cognition difficulties. Whilst a classroom
might look lovely and welcoming to our eyes; this is not the same for our pupils. For this reason we
have strict guidance on keeping all walls and windows clear of items/displays apart from designated
display boards. The information below gives detail on what goes on the noticeboards and where they
are placed within the classroom. The only items that have a direct impact on pupil outcomes are
displayed in classrooms. For example: a visual timetable to support knowledge of routine and reduce
anxiety; a theme noticeboard to inspire learning; and examples of pupil work to inspire confidence.
Everything else that is needed for teaching and learning such as PLIMs and class on a page are stored
in an easy to access folder in wall mounted storage- so is available for staff/visitors to the school.
Specific resources to support literacy and numeracy should be given to pupils when required. Items
on walls do not change often enough and are not specific to each child so should not be displayed.
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Resources required by pupils are appropriately labelled- using Communicate in Print
symbols/photos/TOBIs (depending on communication level of the class), dot and dashed text and
where required Braille- so that pupils can independently navigate their space.
All classroom spaces are provided with grey tall storage cupboards. As above this enables resources,
books etc that are not being used to be shut away- keeping the classroom space clear and
uncluttered. Due to the health needs of our pupils, cleaning is also incredibly important and the
storage allows work surfaces to be left clear for daily cleaning by the site team.
Classroom spaces have kitchenettes for the preparation of snacks, PEG feeds and also to support with
teaching and learning. Classes are provided with safe crookery and cutlery for use by the pupils- this
is stored in the kitchenette. All classes have a lidded purple box for storage of food (we have an issue
with mice throughout the school- so all food needs to be stored in sealed containers), these and any
PEG feeds should also be stored in the kitchenette. As with all other areas within the classroom, the
surfaces and sink of the kitchenette are left clear to support cleaning.
There are shared spaces in school for teaching and learning, PE, stationary and arts resources. For
this reason there is not a requirement for these items to be stored in classrooms. Though clearly some
class teams may store a number of resources which are used daily.
Pupils are provided with pegs within the classrooms for storage of coats, bags, PE/swimming kit,
these are in appropriate locations for pupils to access whilst also leaving exit/fire exit routes clear.
Classes are provided with large boxes for the storage of Wellington boots and outdoor shoes. There
are also tray units provided for the storing of frequently used resources- such as stationary and
providing individual trays for pupils if required.
Key information about the class- timetable and class rationale as well as the staff who are in the room
are displayed on the door. The timetable and rationale- enables visitors to the school to gain an
understanding of how the class operates and what they are doing. The information about the day and
staff- is to prepare the children for who will be in the room and also help children in other classes
navigate the school and have an understanding of which staff are in which rooms, this key
information also enables visitors to identify the roles of the staff in the room.
The table below shows where each item is located and the rationale behind this.
ITEM
PLIMs
Class on a page

LOCATION

RATIONALE

In a folder in wall This is vital information for staff but not for pupils.
mounted storage for (the exception to this might be some of the pupils
authorised visitors and who can read and understand PLIs and need a visual
staff to look at
reminder of them- this can be on their desks. Pupil’s
PLIMs are also attached to their home school
communication diary.
PLIMs: to embed the teaching of PLIs across all
lessons; to aid unfamiliar staff when supporting in
classes; to focus activities to the needs of the pupil;
to give a clear rationale for the classroom set up and
teaching activities. To ensure questions are pitched
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at the correct level to support understanding and
help pupils progress.
Class on a page: a quick reference for unfamiliar staff
about the needs of the group- including signposting
to other key documents for individual children;
highlighting any health/medical needs; stating
specific dos and don’ts for individuals pupils.
Visual Timetable
& School Ethos

Focus Noticeboard next To support pupils to navigate the day; to reduce
to the smartboard
anxiety; to provide a visual structure for pupils to
support their SEND.

Noticeboard

Where possible these should be displayed from left
to right to support literacy skills. This should go on
the focus noticeboard next to the smartboard.
See examples below

Theme
Noticeboard

In pupil eyeline

Current theme displayed giving prompts for
discussion and learning. EG if on the beach might
have a display of beach with shells and sand stuck
on. We must be mindful of choice of colors when
creating
displays.
Displays
must
not
backed/bordered in red paper.
See below for examples

Any additional
noticeboards:
Mini Wall of
Excellence /
Characters /
Previous Work
Noticeboard

At back – does not need Examples of previous work.
to be in pupil eyeline
To embed character development across all lessons;
to remind pupils what we are supporting; for positive
behaviour support. These do not require wage slips
charts but do require evidence of pupils
demonstrating the Brackenfield characters (photos
or work for example)

Staff Photos, class Door
timetable
and
rationale

See below for examples
Staff photos- To support classes whose staff change;
to support pupils understanding of whose teaching
them today; to support literacy skills.
Timetable and rationale- to ensure the rationale for
the class and room set up is clear and communicates
to visitors what is happening at any one time in the
classroom. Rationale should not be overly lengthy
but should include all key information about the
class set up, for example ‘We are xxxx class. There
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are 7 pupils in our class. We are learning through play
and follow a pre-formal curriculum. We
communicate using signs; singular words; and PECs.
The rationale should have: name of class,
predominant method(s) of learning, curriculum
approach and main use of communication.
Pupil photos / Various
names on desks;
chairs; trays and
pegs

Photos or names as appropriate – if pupils do not
recognise their written name a photo should be
used. This is to support independent navigation of
their classroom space. Names should be dotted and
dashed where appropriate.

Character
Reminders

On desks

To support the embedding of characters and to
support the linking of praise to a character.

Pupil AAC Aids

Where pupils can get To aid and support communication. These are a
them easily all of the requirement for all pupils who have been baselined
time
and identified by the SaLT. They may also be used
by some pupils to support their emotional literacy
skills and identify their feelings.
See examples below
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Sensory Processing
People employ the use of many senses to navigate and make sense of the world. We constantly take
in stimuli through our nervous systems and our brain then processes and organises this stimuli into
information. However some people can be over or under sensitive to stimuli which can result in
extreme difficulties when trying to navigate, interact and make sense of their environments.
The human body has seven senses which collect information to allow effective navigation of the
environment. These are: touch; taste; smell; hearing; vision; vestibular and proprioception. A sensory
processing disorder is when the brain either has trouble receiving or responding to the information
from the senses. People may either have a low threshold to a sense (also known as hyper-sensitive)
or a high threshold to a sense (hyper-sensitive). In education we often refer to sensory avoidant or
sensory seeking behaviours. A low threshold means that the nervous system responds very quickly to
sensory stimuli and is sometimes unable to filter sensory input out so therefore a child would be
avoidant of this. This is also what is referred to when we talk about child experiencing a sensory
overload. Conversely a high threshold means that the nervous system does not respond to sensory
stimuli because it takes a lot of input to reach the threshold so therefore children might seek out this
stimulus.
Arousal refers to the level of alertness or adrenaline that is present in the body; our arousal levels
change dependent on the environment, workload and the sensory input we receive (Sky Bray, 2016).
An increase in arousal levels can negatively impact on a person’s ability to self-regulate. In children
who have low threshold to certain stimulus (sensory avoidant) the sensation can cause an increase in
arousal levels which results in escalating behavioural and emotional responses. The child is often
unable to self-regulate without moderating sensory input and external support.
Seven Senses
Touch Processing:
This is the system that recognises and responds to touch, pain and temperature. The focus of the
sensory system is the skin. The touch sense includes the ability to recognise different qualities of
contact with the skin. For example whether the object touched is soft or hard, smooth or rough, solid
of flexible, hot or cold, alive or inanimate. It also enables us to discern whether touch is light and
fleeting, sustained and hard, scratchy or ticklish. Some children may like firm pressure but dislike a
light stroking touch or vice versa.
Auditory Processing:
This is the system which perceives sounds in terms of volume, direction and interpretation. A child
who struggles with auditory processing (APD) may appear to have a hearing impairment but this isn’t
the case. Auditory processing difficulties can affect a person’s ability to understand speech
(particularly if there is more than one person speaking, the pace is fast or sound quality poor);
distinguish similar sounds from another (such as shoulder and solider); concentrate when there is
background noise. This can also lead difficulty understanding and remembering instructions. Some
people may also struggle to enjoy music. (NHS, 2017).
Proprioception Processing:
This is the sense which helps us know where our body is in space. Proprioception gives us feedback
about our movement and body position (Sensory-Processing-Disorder, 2018). A child with poor
proprioception may bump into things and trip when moving around. They also may use too much force
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or too little for everyday activities such as hugging too tight or giving a slap as opposed to a high five.
If a child is hypo-sensitive or sensory seeking to proprioception that may find it difficult to sit still, play
too rough, chew nails and generally act as if they have boundless energy (Sensory-Processing-Disorder,
2018).
Visual Processing:
Visual processing is how the brain perceives and processes information that is received through the
eyes. People who struggle with visual processing have difficulty interpreting information but do not
typically have impaired vision. They struggle to recognise the difference between shapes, letters,
symbols and numbers. For this reason VPD is often mistakenly diagnosed as dyslexia. Dyslexia is
difficulty with processing language; VPD is the difficulty processing visual information (Kelly, 2018).
Children affected by VPD will often struggle with visual memory and visual-motor skills and therefore
this affects their reading, writing and maths abilities (Integrated Learning Strategies, 2018). They may
also have poor spatial awareness and difficulty judging distance.
Smell Processing:
Smell processing or olfactory processing is the system that makes sense of smells or aromas. A child
who has difficulty processing olfactory stimuli may have strong reactions to certain smells or seem
unaware of aromas that other people notice. A child who is hypersensitive may be easily frustrated by
perfumes or aftershaves, refuse certain foods based on smell, may avoid areas that they don’t like the
smell of have emotional responses to people based on how they smell. For example liking someone
because of their odour (Kranowitz, 2005). Hyposensitivity to olfactory stimuli may mean that a person
is unable to detect unpleasant odours which means they could be at risk of ingesting harmful
substances or not noticing something such as a gas leak. Hyposensitivity may also mean that a child
can be sensory seeking to smells; leading to behaviours such as excessively smelling when introduced
to new objects, people or [places and using smell to interact (Child Behaviour Guide, 2016).
Vestibular Processing:
The vestibular system provides us with information about where our body is in space. It is responsible
for informing us whether our body is stationary or moving, how fast it is moving, and in what direction.
It plays an essential role in the relationship between our body, gravity and the physical world. The
vestibular system is crucial for the development of balance, coordination, motor control of the eye,
bilateral coordination and developing confidence and trust of movement. It is the system which allows
us to develop a tolerance to motion. Fundamental functions such as our posture and spatial
orientation are affected by the vestibular processing system (Occupational Therapy for Children,
2017). A child with vestibular processing difficulties may dislike activities where the feet leave the
ground, be clumsy, move slowly, have motion sickness, appear to never become dizzy with excessive
spinning, slouches, holds head up with hands or prefers to lie down (NPST4Kids, 2017).
Taste Processing:
The gustatory system, or our sense of taste, allows us to recognise the five basic taste sensations of
sweet, sour, salty, bitter, and umami. This sense is meant to keep us safe from ingesting things that
are toxic, spoiled, or inedible. When the gustatory system and its closely related senses in the mouth
are over or under responding to oral input, you may see a range of challenging behaviors in children
with sensory processing concerns. The need for adequate oral input may cause a child to constantly
put inedible objects in his mouth; chew shirt sleeves or collars; refuse most foods; frequent drooling
or licks or chews small objects they find on the ground. (NPST4Kids, 2017).
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Sensory Snacks – Calming, Alerting, Organising
Rationale:
The key to managing and improving sensory functions within the classroom is learning to read the
student’s individual signals for when they are first beginning to lose attention, get fidgety, or start to
daydream. At this time, they may need a “sensory snack.” Just as we, adults, get a cup of coffee, chew
gum, or walk at lunchtime to keep us alert and able to cope with the demands of our day, students
have this need as well.
Understanding sensory integration makes it easier to understand each student’s individual sensory
needs. It is important to ask what will produce the greatest probability that the student will be able to
learn. Most students seek out activities that provide sensory experiences most beneficial to them at
that point in development. It is this active involvement and exploration that enables the student to
become a more mature, efficient organizer of sensory information.
Sensory Integration (SI) is based on the idea that people with motor or sensory problems have
difficulty processing the information their body receives through the various senses. SI exercises are
intended to reduce sensory disturbances related to touch, movement, and gravity.
SI exercises generally work on the three “whole body” senses: tactile, proprioceptive, and vestibular.
* Tactile: processes information taken in by all types of touch
* Proprioceptive: processes information about where the body is in space
* Vestibular: processes information about balance and how the body interacts with gravity
Integrating sensory activities into the classroom attempts to address and regulate these areas of the
sensory system.
Calming Sensory Snacks
• Push hands on a wall
• Push hands together
• Interlock fingers and pull hands apart
• Chair or wall push ups
• Overhead stretch
• Lying on a therapy ball, over and pushing hands into floor
• Heavy work
• Slow rocking or swinging
• Hold or lean up against large stuffed animal or pillow
• Sit on or hold a vibrating pillow
• Deep touch/pressure
• Deep belly breaths – have them put their hands on their belly and feel it expand and contract with deep
breathing
• Massage/lotion rubs
• Play soft music/ turn lights down
• Activities with head down
• Gentle, firm pushing on shoulders
• Hold, wear something warm
• Sit in a womb-like place (tent, box, etc.)
• Blow bubbles (Oral input is very calming and organizing – see organizing activities)
• Drink thick liquids from a narrow straw
• Sensory bins – rice, beans, shaving cream, play doh
• Sit with pillow on lap or surrounded by pillows – weighted or not
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•
•
•
•
•

Weighted objects – blanket, lap pads
Rubber stretchies – thick rubber band around fingers, open/close fingers
10-20 deep knee bends
Desk pushes – standing/sitting
Tool Kit – small container filled with squeeze ball, Koosh ball, paper clips, pipe cleaners, hard candy,
gum, coffee stirrers, theraputty, square of theraband, different textures of fabric, balloons filled with
bird seed, rice, corn starch, corn kernels, etc.
• Listen to quiet rhythmical music, with or without headphones
• Whisper and move slowly in the child’s environment
• Designated area that the child can use as a hideout, such as a blanket over a table, a large box, a quiet
corner
• Wear a backpack carrying toys, snacks, books, etc.
• Erase the dry erase board
• Pull or push a peer on a scooter board
• Wear weighted or pressure vest
• Chewy food break
• Sharpen pencils with manual pencil sharpener
• Sweepfloor with brush
Alerting Sensory Snacks
• Push desk or chairs around the room
• Squeeze hand fidgets
• Throw and catch weighted ball
• Do animal walks
• Walk up a ramp or incline
• Push open and closed door
• Climb on playground equipment
• Hang from the monkey bars
• Stack chairs on desks
• Wipe off table tops
• Chew on fish tank tubing
• Help put large toys or equipment away
• Do chair or wall push-ups
• Running
• Jumping
• Start and stop activities
• Spinning (e.g. sit and spin)
• Rocking, swinging, bouncing
• Wash face with cold water
• Light touch/tickling/feathers
• Fast bouncing on ball
• Roll backwards over therapy ball
• Music with varied pitch, sounds, uneven, fast beat
• Blow whistles
• Bright lights/ bright, contrasting colors
• Teacher helper – pass out papers, clean up, etc.
• Change positions often – dance, exercise
• Crash into bean bags
• Feathers and whistles
• Large muscle movement activities
• Heavy work
• Brisk walk
• Jump up and down
• Scooter board activities
• Spaghetti hands (shake out the hands and wrists)
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• Fidget with a koosh ball, paper clip, etc.
• Foods: chewy, crunchy, sweet, or sour
• Very cold drinks
• Drink from a straw (thick liquids)
• Vibrating toys
Organising Sensory Snacks
• Fidget toys
• Vibration – vibrating pillow or massager
• Chew tubes (Oral stimulation is organizing and increases alertness. Another option is putting clear
aquarium tubing on the end of a pencil for the student to chew on)
• Any activities that provide oral input
• Pushing/carrying heavy objects (Goal-directed activity such as delivering a message, getting register,
erase/clean dry white board – can incorporate as being a teacher helper and carrying a heavy book or
box from one place to another. Can have it pre-arranged with office – “I need you to take this to …” or
“Can you pick up the register from the office …”
• Weighted activities
• Crabwalk, bear walk, wheelbarrow
• Rocking chair
• Swinging followed by heavy work (joint compressions or wall push-ups)
• Sit-fit cushions/ motion cushions
• Music – slow, rhythmical
• Rhythmical movement – marching, bouncing
• Monkey bars
• Jumping on trampoline
• Stomach on therapy ball with rocking back and forth
• Chair push-ups
• Wall push-ups
• Manipulate (stiff) putty
• Stretching (can be very easy to incorporate into classroom routine)
• Give 5 extra minutes to wind down after physical activity (recess, lunch, etc.) by stretching/relaxation
breathing, a quiet time spot, slow rhythmical movement
• Hopscotch
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PECS
PATHWAY LEAD

ELEANOR HODGKIN

Phase One – The Physical Exchange
Outcome: to exchange a single photo/ TOBI / picture / symbol card with a communicative partner for a desired
object.
Ideally you need two adults for this, but as this is not always possible in the classroom environment, just do the
best you can 1:1… you need to be ambidextrous and fast!
Steps:
1.

Choose a few reinforcers – something that you know the child cannot resist! This can be
absolutely anything that you know the child will want to have from you.
Tip: use one reinforcer and the corresponding symbol for each session and only begin or
continue the session whilst the child is interested in the reinforcer.

2.

Show the reinforcer to the child and, as they go to reach for the reinforcer, use hand over
hand support to pick up the symbol card from the table / floor and give it to an open hand
(this is the job of the second adult… if you have one available).
Tip: only open your hand once the child has the symbol card in their hand.

3.

Give the reinforcer to the child within half a second and give praise with your face, words, and body
language.

4.

Allow the child to play with the reinforcer for a short time, then say and gesture “my turn” and take it
back. Repeat the process again if the child is still keen to engage.

If the child has multiple reinforcers then you should use a different one for each session, as this will get them
used to seeing different symbol cards early on.
Do not miss opportunities to embed PECs during free-flow learning. For example, if you see that a child is
enjoying posting coins into a box then you could use the coins as the reinforcers.
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Phase Two – Distance and Persistence
Outcome: to find the symbol card, to take it to a communicative partner and exchange the picture / symbol
card for a desired object or activity, travelling across a space.
Steps: The simple exchange from phase one (but now the child can do this
independently) but instead of the symbol being on the table / floor, it is
now on their book. It will be on the front of their book with no other
symbols.
Tip: refine this skill before moving onto the next step. Tip: there should
be no verbal prompting such as, “Get your book,” or, “Give it to me,”.

1.

Gradually increase the distance between the teacher and the child. Start by moving your hand
further back and then moving yourself further away. Increase the distance of the reach first and then
gradually move yourself away so that the child has to stand up to give you the symbol.

Tip: have a second person to hand to help to guide the child across the room if they seem to have
given up (probably because the teacher has increased the distance too much).

Tip: the communication book should still be close to the child for step 2.

2.

Gradually increase the distance between the child and their communication book. Eventually, we are
looking for the child to be able to see their reinforcer with the communication partner, travel to their
communication book and then travel to their communication partner and make the exchange.

Tip: only start step 3 once the child is travelling between five and eight feet reliably.

Phase two will last forever as it is a difficult skill but please do not be disheartened! Make sure that the
communication partner (teacher) is enticing the child with the reinforcer as we cannot expect children to
become spontaneous at this point. Take the children to different classrooms and spaces around school to refine
their skills so that we are teaching generalisation.
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Phase Three – Discrimination
Outcome: to find the desired symbol card from a selection of symbol cards and exchange this with a
communicative partner.
Steps:
1.

Choose a highly preferred reinforcer (something that is absolutely irresistible) and something that
you know the child does not like. Place these both on the communication book and have both items
with you.
Tip: you can teach here through modelling, point to the
desired symbol, name it and entice with the desired
item, holding your open hand near to the desired
symbol.

2.

If the child passes you the non-preferred symbol, then name the item, “Sock,” and pass them the
object. Remain plain faced.

3.

If the child passes you the preferred symbol, then name the item, “Torch,” and make happy noises
and sounds such as “Oooh,” or “Wow!” We want to refrain from saying “Well done,” or “Good job,”
here so that we are removing the verbal prompts.

4.

If the child has selected the non-preferred item and seems to be enjoying playing with it then change
the non-preferred item next time. Vary your non-preferred items regularly and keep your reinforces
irresistible!

Tip: to begin with, assume that the child wants the object that you have selected as the
reinforcer so continue to react sombrely when they select the non-preferred item.

5.

6.

To help things along, you could try:
o

Larger symbols far apart (opposite ends of the table)

o

Preferred item on a large symbol card and non-preferred item on a small symbol card

o

Preferred item symbol card plus a blank symbol card

Once the child is choosing their preferred item reliably, then you can continue the teaching process
by adding more non-preferred items, more preferred items and then continue to encourage travel as
with stage two. Do this very slowly changing the activity only slightly each time.
Tip: have blank symbols and sharpie at the ready so if the child is showing interest in something,
you can quickly turn it into a teachable moment!

108
Contents Page Link

Phase Four – Sentence Structure
Outcome: to form ‘I want…’ sentences using an ‘I want’ symbol card and a desired item symbol card, then
exchanging this sentence with a communicative partner.
Steps:
1.

Have the sentence strip at the bottom of the book, with the ‘I
want’ symbol already in place.

2.

Use physical prompting to encourage the child to put the
desired symbol onto the sentence strip and then exchange the
strip with the communicative partner to receive their desired
item / reinforcer.

3.

Use hand over hand support to tap each symbol
as you read aloud, “I want jumping,” give praise
and give the desired item / activity immediately.

4.

Continue using these teaching methods to then teach the child to put the ‘I want’ card on first, then
the desired item / activity and exchange the sentence strip with a communicative partner.

When the child has mastered this skill and can do this stage independently, begin to increase waiting time to
encourage speech. For example, when the child points to the symbol card make it look as if you are about to
say the word but pause for a few seconds before saying it – this allows the child space to say the word
themselves if they want or are able to.
Now, you can begin to add attributes such as colour, size, or shape. You will teach these in the same way as the
discrimination from stage three. You can also begin to use the and sign and teach children to request multiple
items. There is no ceiling here – you can teach multiple attributes once the child is ready and create longer
sentences such as, “I want yellow paint and big, blue paintbrush,” or “I want big, pink ball and small, fluffy
teddy”.
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Phase Five – Responsive Requesting
Outcome: to respond to the “What do you want?” question from a communicative partner.
Steps:
1.

Ask the question, “What do you want?” and simultaneously point to the ‘I
want’ card on the front of the child’s book.

2.

Gradually lengthen the time between asking the question and pointing to the
symbol card.
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Phase Six – Commenting

Outcome: to respond to questions from a communicative partner, “What do you see?”, “What do you hear?”,
“What is it?”, “What do you have?” and can also spontaneously comment.
Steps:
1.

2.

Create opportunities for commenting:
o

Mystery box or bag with exciting items inside

o

Looking through books or photo albums

o

Watching favourite videos or television shows

o

Listening to favourite sounds

Simplify the front of the book, to make it easier for the child to succeed. Take the ‘I want’ card away
and replace it with either ‘I see’, ‘I hear’, ‘It is’ depending on the preferences of the child.

3.

Create the opportunity and then ask the question,
“What do you see?” pointing to the ‘I see’ card, as you
did before with the ‘I want’ card.

Tip: have the ‘I see’ card on the left-hand side of the
book as this is reinforcing the left to right method of
reading and writing.

4.

When the child creates the sentence and exchanges
with you, pointing to each card as before, make sure
you give lots of praise – “Yes, wow, I see a ball!”

Tip: do not give the child the item because they have not said they want it, only that they see it.

5.

Once the child can respond to your question successfully, then move on to discriminating between
the symbol cards. Have the ‘I want’ and the ‘I see’ cards on the left-hand side of the book and ask the
question, “What do you want?” If the child is correct then he will complete the routine and receive
the desired item and if the child is incorrect then maintain a sombre face and say “Oh, you see a ball,”
but do not provide the item.

Tip: begin providing feedback immediately as the child reaches for the sentence starter, show
and vocalise your happiness or sadness with expressions and noises.

111
Contents Page Link

Now You can……
Begin to introduce new vocabulary to the child, using the same methods and strategies that you did before. If
the child has mastered steps one to five, then they have shown that they are ready and able to learn many
new things to build an amazing repertoire of communication.
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Things to Remember
o

You might feel like you are stuck on the same phase forever but keep going! This is the only
opportunity for our children to have a voice whilst they are not using speech.

o

The phases build on each other, so keep checking their understanding of the previous phase
throughout and use the strategies that you have developed in each phase.

o

Do not fill a child’s book with symbols they have not been taught or be too eager to get everything in
the school onto a symbol and into the book.

o

Have symbols prepared for the things that you have in your classroom, perhaps organise them into
alphabetised folders so that they are easy to find. Make a few of each symbol, especially those that
you know will be popular such as bubbles or raisins.

o

Photos can be suitable for some learners, but they are limiting, it is better to teach the symbols from
the beginning. If a child wants a teddy, for example, the photograph is specific to that one teddy bear
with those specific attributes.
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ATTENTION AUTISM GUIDE
What is Attention Autism?

‘Attention Autism’ was developed by specialist speech and language therapist, Gina Davies.
The approach is based on: An understanding of the ‘typical’ attention levels and development of
infants. This enables us to think about where the child is at with their attention and communication
development and what to work on next.
We know that people with autism are visual learners and have good visual skills, therefore, we should
use visuals and pictures to share a message, reduce anxiety and add structure. We must also ensure
we demonstrate an activity first, as well as modelling how to take part in an activity. This aids the
children’s understanding of what they need to do.
The knowledge that successful communication is dynamic, motivating and fun!
Setting up the space

Ideally you would like a plain background.
If the space is too visually stimulating this
can take away from the activity. You could
try hanging a sheet behind you to create a
more neutral backdrop.
Set up the chairs in a semicircle around
the presenter. If students cannot sit on
chairs yet you could use cushions or any
equipment they prefer.
Ideally you would begin the session by marking out a line between you and the audience. This could
be done with chalk, whiteboard marker, string or a physical barrier i.e. a table if your students need
that extra support not to touch.
Make sure you have all the equipment you need before you start
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Tip; Sit staff in between students. Know key pupils who may need extra support.

Stage one – the Bucket – gaining attention

Outcome: Provide the children with an irresistible invitation to learn. Get children to attend to an adult’s
actions.
Steps:
1. Ensure you have a bucket with a small (usually 3) number of exciting toys. Toys which make
noises, pop up, move, spin or light up are usually very inviting. Mix up your toys daily to maintain
interest.
2. Begin by drawing out your visual timetable of the stages you are going to present. Always begin
with bucket. Cross out activity when finished as a visual representation.

3. Sing the bucket song. This can vary from practitioner to practitioner but at Brackenfield we
usually sing;
I’ve got something in my bucket, bucket, bucket,
I’ve got something in my bucket, I wonder what it is.
(To the tune of Doo Dah (Everybody sing this song))

4. Then get each object out of the bucket one at a time and play with the object enthusiastically.
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Tip: Keep language to a minimum
only use key words and repeat those
key words.

Tip: Use anticipation and silence to
allow pupils to communicate at their
pace.

Stage two – Spectacle – sustaining attention

Outcome: To get pupils to sustain attention on an adult led activity. To understand boundaries and
experience awe and wonder.
This stage is usually an activity which has got a definite ending. It has to be a spectacle and exciting to
watch. Use lots of anticipation, comedy, mess, and surprise to keep the audience engaged. It should
last for around 5 – 7 mins.
Steps:
1. Ensure all equipment needed is ready for you to use.
Place all equipment out naming each object.

2. Use a sheet or shower curtain on the floor if the session is
going to be messy. Make sure you clean it ready for next
use.

3. Begin to introduce some simple questions e.g. What
colour next?

Tip; when introducing questions make sure you leave
plenty of time for an answer. If you get no answer
allow a supporting staff member to answer for you.

4. When finished pack everything away and cross off the activity on the whiteboard.
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3
–
turn –

Stage
Your

shifting attention

Outcome: To get pupils to shift their attention to different people within a
group. Have a shared experience. Understand simple instructions and
follow a mirrored exercise. Show the ability to wait for a turn.
Steps:
1. Ensure all equipment needed is readily available. Get out
equipment naming each object.

2. Demonstrate on an adult first. This minimises anxiety around the
unknown and gives the students the steps needed to fulfil the
task.
3. Call out the student’s name and offer them the chance of a turn.
If child refuses do not force a child just move onto the next child
and offer again later.
4. When everybody has had a turn, you can offer the task out again,
if short enough to keep attention of participants.
Tip; Ensure the task is short enough so everyone gets a turn without loss of interest and that it
is also exciting for the participants to watch.
Stage four – Table top activity – focus and shift attention
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Outcome: to be able to shift attention away from the circle
and then back. To follow simple instructions. Perform a task
which has a clear routine and product. To produce a product
which can be shared and the producer to feel proud of.
Task: The task is usually simple and can be done
independently. It could be paper based i.e. matching, writing
task or a drawing. It could also be a making task i.e. playdoh
creation or mask.

Steps:
1. Create small boxes for each child with all the
equipment they need for the task.

2. Demonstrate how to do the task very slowly
and purposefully.
3. Give direction to “Go to your table” and hand
out ready-made boxes.
4. When participants have finished, bring them
back to the circle.
5. Each child to show work and have praise
from all participants.
6. Cross out activity on the whiteboard and show participants that “Everything has finished”.
Tips: Do not over complicate the task make it achievable independently to create a sense of
pride.
Tips: Do not forget to make a box for supporting adults so they can demonstrate the task if a
child does need support.

Things to remember

•

The initial stage 1 and stage 2 are really important for gaining attention under no circumstances
skip these stages even if a group is working on stage 4.
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•

Try not to rush into doing all 4 stages many children will only be able to cope with the first 2
stages and that is fine.

•

If some children feel ready for next stages see if other teachers can accommodate them into
their group.

•

Supporting staff need to be wholly engaged in the activity. Use non- verbal language to show
own engagement i.e. leaning forward in anticipation, showing excitement in facial expressions,
and not talking to the practitioner during the activity.

•

Have fun with the practice. The best sessions are the ones which you enjoy doing and that
enjoyment is infectious.
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INTENSIVE INTERACTION GUIDE
What is Intensive Interaction?

Intensive Interaction is an approach to the teaching of early communication
attainments. These communication attainments are the outcomes, knowledge and
abilities that in usual development commence at birth and progress through to the
development of speech and language. In usual development the activities do not
completely cease even as the child becomes a competent speech and language
communicator.
The learning intentions or outcomes of Intensive Interaction are usually summarised
under the heading of the ‘Fundamentals of Communication’, these being:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

enjoying being with another person
developing the ability to attend to that person
concentration and attention span
learning to do sequences of activity with another person
taking turns in exchanges of behaviour
sharing personal space
using and understanding eye contacts
using and understanding facial expressions
using and understanding physical contacts
using and understanding other non-verbal communications
vocalising and using vocalisations meaningfully (including speech)
learning to regulate and control arousal levels
(probably) the development of neural links
emotional development and associated and well-being outcomes

It is important to remember that the list above is a general overview of the learning
outcomes, it is not an exhaustive summary. The list describes some of the more
usually described visible performances of early communication attainments. It
must be assumed that by far the greater bulk of the learning outcomes reside in
cognitive developments for the pupil that support these observable communication
performances.
Intensive Interaction Techniques and Processes

The teaching and learning processes of Intensive Interaction blend well with all other
early learning activities, indeed they may be seen as an aspect of the staff techniques
necessary in the delivery of all other activities.
As the name suggests, the approach is highly interactive. The development of
Intensive Interaction was partly based on analyses of how teaching and learning
operates in the interactions evident in a child’s early infancy. The teaching techniques
and processes have certain key elements:

120
Contents Page Link

•
•
•
•
•
•
•
•
•
•
•

•
•

The member of staff is the key resource, using their presence, personality, face,
eyes, voice and body language creatively and sensitively to construct enjoyable
interactions with the pupil.
During Intensive Interaction sessions the Fundamentals of Communication
are frequently rehearsed and further developed.
The interactions are free-flowing, enjoyable and should occur frequently.
The members of staff use these principles in promoting the engagement of the
pupil and constructing the content and the flow of the activity.
The activities are first and foremost enjoyable, and enjoyment of the activity is
the main motivator for the pupil.
Staff hold their behaviour back, they ‘don’t drive on’, instead they watch and
wait.
The pupil is allowed (mostly) to take the lead by doing something first.
The flow and the content of the activity are constructed by responding to things
the pupil does.
There is frequent use of imitation/copying/joining in with things the pupil does.
There is strategic use of pausing – the activities flow at a range of intensities
even within one activity. The teacher will frequently pause to watch and wait
for the pupil’s next initiation.
Physical contact is sensitively employed – most people at early levels of
development are tactile and physical as a norm of their stage of development.
The activities can therefore frequently involve using touch as a channel of social
communication (see ‘Physical Contact Guidelines’).
Repetition is essential – there is a great deal of repetition of established games
and activities within the Intensive Interaction sessions.
Again, repetition is essential – for pupils to make good progress with the
Fundamentals of Communication, it is necessary to have many repetitions
of Intensive interaction sessions, day by week by month.

•
Intensive Interaction Process and Progress Tracking

Intensive Interaction is a Process-Central approach to teaching and learning. The
Process-Central nature of the approach is again derived from the original formulation
of studying natural processes of human learning observed to occur within early parentinfant interactions.
In a Process-Central approach, the key operation is the process of doing the activities,
not the setting of objectives and any subsequent driving towards them.
With Intensive Interaction, the learning outcomes arise or emerge gradually over time
because of frequently repeating Intensive Interaction activities with the pupil day by
week by month. It is therefore necessary to be comfortable with the principle of
emergent outcomes.
Attainment, observations and progress will be recorded via pupils personalised
learning intentions and therefore does not follow a linear path but rather a lateral one.
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Setting up the Classroom

Intensive interaction usually occurs during the normal “hurly burly” of a child led
classroom. For some children you may need to find a more quiet space to ensure you
are the most engaging thing to them and for some children having toys around can
help you to “enter their world”. We also have dedicated II sessions in the timetable
where most items are put away to encourage interaction with adults.
How do I start?
Get to a physical level where the other person can see your face, have a look on your
face that says “I’m really enjoying being with you” then wait. Watch carefully what the
person is doing and respectfully join in with some or all aspects of their behaviours.
These behaviours could include sounds, movements, facial expressions or breathing
patterns. Be very careful to allow the person to dictate what is happening and the
pace at which it is happening. Be very patient – it may take a few sessions to get the
person’s attention and have them realise that something is going on that they can join
in with as an equal. Don’t worry if your first few attempts are brief – over time they will
get longer. For many people, this type of interaction is the first time they have had
someone sit with them just to ‘be with’ rather than to ‘do’.
Your sessions may be very repetitive, that is fine. Repetition is familiar, routines and
comforting. Repetition helps to facilitate learning. In fact, repetition is key to intensive
interaction.
What equipment do I need?
At the most basic level, Intensive Interaction requires no equipment other than yourself
– you (particularly your face) are the most interesting, flexible and responsive piece of
equipment available.
Where available, video is extremely useful in helping you to improve your skills,
spotting communicative signals you may miss when face-to-face and identifying the
person’s progress.
Is it OK to use toys and objects?
As stated in the introduction, there are no firm ‘rules’ about many aspects of Intensive
Interaction, so toys or objects may be used, or they may not. If the person you are
interacting with uses toys or objects, then you may want to join in with that aspect of
their behaviour. Be alert to the fact that you may be tempted to introduce toys or
objects to make yourself feel more secure (having no equipment and having nothing
planned can make us feel a little vulnerable initially). Feel free to offer toys or objects
occasionally but watch the person carefully to see their responses and follow their lead
from there.
What if I feel silly?
Some people do feel a little uncomfortable when they first start, but they usually find
that, the more they do Intensive Interaction, the more they enjoy it and the more
relaxed they become – leading to further enjoyment.
How do I know I’m doing it right?
If both partners are enjoying themselves and you are following the lead of the person
you are with, responding to their behaviours and sounds and giving them your full
attention then you are probably doing it right.
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SENSORY ROOMS
DEPUTY HEADTEACHER

SOPHIE EVITTS

The policy applies to all staff and students making use of the sensory room facilities.
The Sensory Room is designed to be used as a Light Room, Immersion or Multi- Sensory Room. It has
been designed to help staff achieve curriculum aims for pupils who require additional sensory
stimulation and language because of their learning difficulties, short attention span, low motivation or
sensory losses. Sessions will need to be well-structured and repeated to consolidate learning.
1. Aims of the room
❖
❖
❖
❖
❖
❖
❖

To provide a multi-sensory experience
To build on specific skills
To develop understanding and listening skills
To increase communication and language skills
To develop sequential and processing skills
To develop physical & cognitive skills
To enjoy the experience of being in the sensory room

1.2 The Sensory Room provides a point of access to teaching activities, which will enable pupils to
take part in regular classroom activities. The Sensory Room in itself does not present a curriculum but
a way of enriching learning, developing language and communication and facilitating sensory
experiences. It is one of the tools to increase a pupil’s understanding of the world they live in and is
intended to help pupils to achieve their learning targets and goals in other areas of the curriculum.
2 Responsible Person Details & Responsibilities
2.1 Deputy Headteacher for Teaching & Learning
2.2 Duties & Responsibilities:
❖
❖
❖
❖
❖
❖

To ensure the policy document is read and followed
To organise any bespoke training
To update the policy on an annual basis
To check and report broken equipment
To arrange repair of equipment and request new equipment
To attend relevant training

3 Philosophy of the Room
3.1 The philosophy of the Sensory Room is as follows:
❖ To provide a safe & comfortable environment for pupils to experience
❖ To provide respect for the equipment & for each other
To develop communication & language skills from the reactive environment
❖ To develop sensory skills for pupils
❖ To encourage & develop imagination
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❖ To enjoy the experience of being in the sensory room
4 Training

❖ It is essential that staff understand and experience the use of the equipment and learn how
to use each piece. There should be initial training for all staff using the room to ensure they
fully understand the impact the equipment can have and the potential uses of each piece.
To access the training please see Deputy Headteacher for Teaching & Learning
❖ There should be a member of staff who has accessed the training present during any
sensory session.
5 Access

❖ The sensory room should be locked when not in use.
❖ Recommended maximum numbers for the small room are 3 students to one staff and for
the large room, 6 students to 2 staff
❖ Identified students should have sensory time built into their individual timetable and fully
supported to access this.
6 Guidelines
6.1 The Sensory Room should be left clean and tidy after use.
6.2 Any defects in equipment or breakages should be reported to a member of the senior leadership
team
6.3 No shoes should be worn in the Sensory Room itself. Taking off shoes, is for many pupils, a useful
part of the routine of the room.
6.4 Socks or tights must be worn at all times in the room.
6.5 If the equipment is used, it is important to avoid over-stimulation and distraction. Use pieces of
equipment singly or in twos.
6.6 After each use ensure that all socket switches to the sensory equipment are switched of in both
rooms before switching of the isolator switch. If this is not done the resulting power surge can trip the
fuse box and cut of the power.
6.7 The isolator switch can be used if all of the sensory equipment needs to be switched of
immediately e.g. in the case of an emergency.
6.8 Do not switch of the PC or the Projector isolator socket switch on the wall in the Sensory Magic
room. This must be kept on at all times.
6.9 At the end of each session or at the end of the day switch of the projectors by pressing the “off”
button on the little white box located underneath the unit containing the PC.
124
Contents Page Link

6.10 To switch the projectors on for a session press the “on” button on the little white box located
underneath the unit containing the PC. The projectors will turn on after a couple of minutes.
6.11 Under no circumstances should the PC be turned off. It will automatically go into low power
mode when the projectors are switched off.
7 Risks of using the room
Safe Use of Sensory Equipment and Sensory Rooms at Brackenfield School Health GUIDELINES
Equipment

Risks

Bubble tube/colour column

Electrocution

Acrylic mirror

Finger entrapment, Falls

Bean bag

Choking Suffocation

Light projector, ripple light, rainbow light

Electrocution Burns, eye damage

Light switches

Static shock

Cube chair / vibroacoustic lounger chair

None

Musical touch wall

Electrocution

Fibre optic harness and raincloud

Electrocution, Fire

Pouffe

None

Oil diffuser

Electrocution, Burns

LED Infinity tunnel

Electrocution, Burn, Fire

Fanlite

Electrocution

Interactive system

Electrocution , Fire

8 Recommended cleaning methods
8.1 Recommended cleaning products for the equipment
❖ Neutral detergent
❖ Detergent impregnated cleaning cloths.
For pupils and staff:
❖ Alcohol-based hand rub.
8.2 All items of equipment require cleaning after each use as follows and must be allowed to air dry
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GUIDELINES
Equipment
Soft flooring

Frequency of
cleaning
weekly

Cleaning method
Wipe down external cover and hoover in between
gaps

Chair and cube chair Following each use

Wipe down cover with detergent impregnated wipes

Bubble tube

Half termly

Drain and water detergent provided

Acrylic mirror

Weekly

Dust with a soft cloth

Interactive
equipment

weekly

Dust with soft cloth and wipe clean

Fiber optics

daily

Plaited and wiped down as needed

9 Exclusion criteria
9.1 The following is a list of issues and / or conditions that will exclude a pupil from the use of
shared/communal sensory equipment:
•
•
•
•
•
•

Scabies / lice infestations
Current viral, bacterial or fungal infections
Unexplained, acute onset of fever or fever with accompanying cough
Vomiting or diarrhoea
Skin abscesses, boils or open wounds
Weeping or oozing wounds covered with an intact dressing will not exclude a pupil from using
shared/communal sensory equipment.

9.2 If a student vomits whilst in the room. Please leave the room and arrange cleaning immediately.
9.3 Exclusion from the use of the equipment should only be for the period during which the pupil is
infectious. Once the infection or infestation has been effectively treated, or wounds have healed,
pupils can re-assessed for suitability to use the equipment.
10 Damage to and risk management of equipment
❖ Staff aware of any damaged equipment should follow the local procedures for the
initiation of repairs immediately.
❖ Damage should be reported to the Deputy headteacher for teaching and learning
❖ Electrical equipment is checked on a daily basis
❖ Equipment is kept clean and checked on a daily basis
❖ The room and its equipment is checked on a daily basis for damage or faults
❖ Damaged equipment is removed and repaired or replaced ASAP
❖ At the end of each session floor items should be replaced and the room returned to its
original state.
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10.1 This policy works in conjunction with the Health & Safety Policy and Safeguarding Children Policy

Risk assessment

Evaluation

The Multi-Sensory Room is accessed
via a lockable door through one of the
Communicate classroom.
The room is locked when the room is
not in use.
All sessions in the MSR are supervised
by staff or visitors.
To exit, the MSR has a door leading to
the classroom and then the outside
play area. This is designated as a
means of escape.

Hazard

Control

Electrical
hazard
from ❖ All equipment in the room is
equipment in the MSR.
controlled via a low voltage
switching system. Feeder sockets
for the switchable equipment are
located out of users reach above
the ceiling.
❖ The mains sockets for the
remaining equipment are located
in a locked cupboard within the
room.
Choking
hazard
from All equipment and toys are checked
equipment parts or toys.
regularly for suitability and safety as
part of our preparation and Health and
Safety protocols.
Cross
Contamination
/ ❖ MSR is cleaned daily with
infection
disinfecting spray and wipes.
Maintaining
means
of ❖ Staff will ensure that the exits are
escape
clear when the room is opened and
keep the exits clear during their
session.
❖ All staff will know how to exit the
room in case of an emergency.
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NEWLY QUALIFIED TEACHERS
DEPUTY HEADTEACHER

SOPHIE EVITTS

Newly Qualified Teachers (NQTs)
NQTs follow the Derbyshire best practice model of NQT support and mentoring. Additional study
time is built into their timetable (20% of time is non-contact). Each NQT has a separate mentor, of
whom will feedback after quality assurance, complete observations and complete reports of
developmental progress.
Unqualified Teachers (UQTs)
UQTs are quality assured using the same robust and developmental methods as qualified teaching
staff. Mentors will form an action plan of meetings if required for an area of development. UQTs
receive an additional non-contact session to support their teaching and learning delivery.
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NUMERACY & MATHS
DEPUTY HEADTEACHER

SOPHIE EVITTS

At Brackenfield we recognise the importance of numeracy as a functional skill for lifelong learning;
beginning with exploration and navigation of environments and time, leading to meaningful
developing problem-solving strategies to access the world around us.
We want our children:
•

To use problem solving skills to support navigation and functionally access the world around
them
• To develop transferrable skills for lifelong learning
• To recognise purposeful opportunities and build aspirations
• To embrace imaginative concepts provoking creativity
Teaching staff will:
•
•
•
•

Provide consistent structure, routine and expectations
Provide opportunities to develop and transfer life skills in multiple contexts
Recognise and promote success and achievements
Assess, track and report pupil progress supporting purposeful teaching and learning

We see teaching for mastery in maths as allowing the pupils to gain a deep understanding of maths,
allowing them to acquire a secure and long-term understanding of maths that allows them to make
continual progress to move onto more complex topics.
We choose to teach by breaking down maths objectives into the smallest steps, so that every pupil
is secure in every new concept before moving on. We focus upon teaching for fluency, reasoning
and problem solving.
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Concrete, Pictorial, Abstract Approach

Concrete – students should have the opportunity to use concrete objects and manipulatives to help
them understand what they are doing.
Pictorial – students should then build on this concrete approach by using pictorial representations.
These representations can then be used to reason and solve problems.
Abstract – with the foundations firmly laid, students should be able to move to an abstract
approach using numbers and key concepts with confidence.

Reasoning and Fluency
Reasoning in maths helps children to be able to explain their thinking, therefore making it easier for
them to understand what is happening in the maths they are doing. It helps them to think about
how to solve a problem, explain how they solved it and to think about what they could do
differently.
In early numeracy skills, some examples of reasoning are:
•
•
•

True and false statements e.g. adding one to a number always makes it smaller
Spotting incorrect maths e.g. 1, 2, 3, 4, 6, 5, 7, 8, 9, 10
Explaining how we know something or how we worked it out

130
Contents Page Link

Problem Solving
Getting to grips: What
are we trying to do?
Connecting to previous
experience: Have we done
anything like this before?
Planning:
need?

What do we

Considering alternative
methods: Is there another
way?
Monitoring progress:
How does it look so far?
Evaluating solutions:
Does it work? How can we
check? Could we make it
even better?

Representing numbers
Maths mastery aims to develop children’s number sense so that they understand the number
rather than just recognising the numeral. Children need to understand that numbers can be
represented in many ways, not just as a written numeral. We use many different objects and
pictures to show that numbers can be represented in lots of ways.
Some ways to represent five:

Children sometimes need lots of practise to recognise numbers in different forms. We play
matching games and encourage children to recognise and make different amounts in our indoor
and outdoor areas.
Counting
When learning to count, children need to understand that:
•

That we need to say one number for each object counted (touch counting).

•

The final number we say is how many altogether. Some children continue to count after
they have reached the final object as they don’t connect the numbers they are saying to the
objects in front of them.

•

That we can count objects in any order and the total stays the same.
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Number
Maths mastery aims to support children to have a deeper understanding of number. In the
foundation stages of maths, children count reliably with numbers from one to 20, place them in
order and say which number is one more or one less than a given number. Using quantities and
objects, they add and subtract two single-digit numbers and count on or back to find the answer.
They solve problems, including doubling, halving and sharing.
The table below gives best practice teaching activities to support early number learning.
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National
Curriculum
Statement

Fluency

Using counters, show me:

Children count reliably with numbers from 1 to 20

10, 8, 7, 17

Reasoning

True or
False?
The
bear is
four bricks high.
•Sam says ‘There are 9
stars.’
Is he right?

Problem Solving

Can the children match a
number to a group of
objects?
Using number cards:
Find me a number smaller
than 5
Find me a number bigger
than 7

•Fill in the gaps. Can you
draw
a picture to prove your
answer?
I have ___ fingers.
I have ___ nose.
I have ___ eyes.

Place them in order

Finish the sequence
1, 2, 3, 4, ___, ___, _____

I am going to count on
from the number 5, will I
say 2? Explain your
answer.

17, 16, 15, ___, ____, ____
Count forwards from 4
Count backwards from 9

Sing 1,2,3,4,5 once I caught
a fish alive as a class. Can
the children use their
fingers to match the
numbers they are singing?

Spot the mistake: What
is wrong with this
sequence:

Say which number is one more or one
less than a given number.

3,4 ,5,7,8,9?
What comes next?

A number line has been cut

Fill in the missing numbers

6+1=7

up. Can you find the missing

9 is 1 less than ____

7+1=8

numbers?

2 is 1 more than ____

8+1=9
_____ 4 ______

Using fingers (Show the children 5
fingers) ask ‘how many will I have if I
take one away/add one more on)

True or False?
1 more than 7 is the same
as 1

2 ____ ____ 5 ____

less than 9. Convince me.
Roll a dice- what is 1 more? what is 1
less?
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Doubling/Halving/Sharing

Doubling by combining 2 equal sets
Halving by sharing counters equally
between 2 people

If I want to double 3, I
add on another 2? Is this
right? Explain
I want to halve my
sweets with my friend,
will I have more or less
sweets at the end? Why

I shared my sweets with my
friend. I have 3 left. How
many did I have to begin
with?
The shop keeper gave me
double 5p- how much did he
give to me?

Shape, Space and Measure
In early shape, space and measure learning, children use everyday language to talk about size,
weight, capacity, position, distance, time and money to compare quantities and objects and to
solve problems. They recognise, create and describe patterns. They explore characteristics of
everyday objects and shapes and use mathematical language to describe them.
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NC
Shape

Fluency

Reasoning

Problem Solving

Use a feely bag, put your hand in the
bag, can you

What is the same about a
square and rectangle?

Children can make their own shape
picture and

find the triangle? Can you feel the
circle? Can you

What is different?

describe them to others

find the rectangle and the square?

Triangle, Square, Circle
which
is the odd one out?
Explain your answer.

Size

Building towers out of blocks
How tall is your tower? 7 blocks
Can you make me a shorter one?

Weight

Put some objects in your hand
Feel the weight

Sam made a tower that was
8 block high. Sally made a
tower that was 4 blocks
high. Which tower was the
tallest?
Look at various objects on
the table:

Can the children find something
lighter? Heavier?

Which object do you think
would be the heaviest?

Use scales

Which object do you think
would be the lightest?
Why?

Using balancing scales can the
children find different objects than
can balance?
Would 2 blue cubes + 3 red cubes
Balance with 3 blue cubes + 2 red
cubes?

Compare
Capacity

Fill various jugs with
coloured/glittered water
Which jugs are full? Half full? Empty?

Position

Identify the position of each item.
Top, Middle
or Bottom? Above or Below?
The blue square is in the ___ row.
The purple circle is ____ the green
square.
The black square is in the _____ row
_____
the blue triangle.

Show a small container and
a large container – which
container will hold the most
water? Why?

How many jugs of water are needed
to fill the bucket?

Sarah chooses a shape from
the grid. You can ask her 4
questions to work out
which shape she is thinking
of. She can only answer
‘Yes’ or ‘No’.

Find the shape:
It isn’t above the orange circle
It is not below the red rectangle
Etc

Which 4 questions would
you ask? Can you explain
why?
Could you ask a different
set of questions?
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Distance

Throw 2 bean bags – which one has
travelled the shortest distance?
Longest distance? Which bean bag is
closest/nearest to you? How far can
you throw a bean bag?

Would it take longer to
walk across the room or the
playground? Why?

How many steps does it take you to
walk across the playground?

Time

Days of the week: Monday, Tuesday…
day, week
birthday, holiday
morning, afternoon, evening, night
bedtime, dinnertime, playtime
today, yesterday, tomorrow
before, after, next, last , now, soon,
early, late
quick, quicker, quickest, quickly, slow,
slower, slowest, slowly, old, older,
oldest
new, newer, newest, takes longer,
takes less time, hour, o'clock, clock,
watch, hand

The dog and the cat had a
race. The dog took 10
seconds and the cat took 5
seconds.

What takes longer to do:

Which animal took longer?

10 claps?

Money

Using coins to pay for different ticket
priced items

10 star jumps
Or

Which anima took less
time?

I think there are 5 possible
ways to make 10p? Am I
right?

Tom had 3 coins: How much might
he have had?

136
Contents Page Link

Scheme of Work
Maths no Problem scheme of work offers a maths mastery scheme of work for teachers to follow
when pupils begin to consolidate early numeracy skills, around B17. The theory behind Maths No
Problem is set out below.
Time to think deeply about the maths
Students are given time to think deeply about the maths and really understand concepts at a
relational level rather than as a set of rules or procedures. This slower pace leads to greater progress
because it ensures that students are secure in their understanding and teachers don’t need to revisit
topics once they’ve been covered in depth.
Builds self-confidence in learners
In a traditional primary school maths lesson, children are put in different groups and given different
content based on their anticipated ability. This means that from an early age children are classed as
those who can and can’t “do maths”. Teaching maths for mastery is different because it offers all
pupils access to the full maths curriculum. This inclusive approach, and its emphasis on promoting
multiple methods of solving a problem, builds self-confidence and resilience in pupils.
Differentiates through depth rather than acceleration
Though the whole class goes through the same content at the same pace, there is still plenty of
opportunity for differentiation. Unlike the old model, where advanced learners are accelerated
through new content, those pupils who grasp concepts quickly are challenged with rich and
sophisticated problems within the topic. Those children who are not sufficiently fluent are provided
additional support to consolidate their understanding before moving on.
Basis for the 2014 National Curriculum For Maths
Teaching maths for mastery is a key plank of the Government’s education reforms and is reflected
in the 2014 English national curriculum for mathematics. The NCETM, Department for Education
and OFSTED have all endorsed this evidence-based approach which is a key part of the work within
the Maths Hubs Programme.
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Daily Maths Blasts
All pupils have access to targeted daily maths blasts when they are operating from B6 . These
sessions are focused on:
Resource: This could be a keyword related to number, counting, shape, space or measure. This can
be introduced at the beginning of the exercise. This key focus can be used to design the rest of the
task.
Repetition: The whole class might follow repetition of the focused activity. This repetition might
then be the key activity to building the confidence of using the language, problem solving and
reinforcing learning.
Application: To contextualise the focus, practitioners may then apply it to different contexts (real
or abstract) through concrete, pictorial and abstract methods. This can also include new vocabulary
and thematic based learning.
Activities include, but not limited to:
We learn when we play:
(Discovering)

We learn when we play:
(Exploring)

•
•
•
•
•
•

•
•

Outdoor area
Role play
Construction
Water and sand
Puzzles and games
Maths talk (everything we
do is an opportunity to
explore the world of
maths)

•
•
•

Collection tables
Counting stuff (straws,
cubes, pencils)
Question of the day
Frame it
What’s the problem?

We Learn Together:
(Functional problem
solving)
• Circle time
• Question of the day
• Problem of the day
• Classroom collection
• Routines
• Story time
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Daily Maths Blasts Examples:
Construction - finding shapes which fit together or balance
Pattern-making - creating a rule to create a repeating pattern
Shape pictures - selecting shapes with properties to represent
something
Puzzles - finding ways of fitting shapes to fit a puzzle
Role-play areas – working out how much to pay in a shop
Measuring tools – finding out how different kinds of scales work
Nesting, posting, ordering – especially if they are not obvious
Robots - e.g. beebots: directing and making routes
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Additional Teaching and Learning Strategies

Activities at Home
From time to time, parents will ask for suggestions of activities they can do at home with their
children. Here are some ideas:
•
•
•
•

Count - steps up the stairs, money into a money box etc
Ask children to say how many without counting (5 or
Play games using a dice and encourage child to say how
Ask children to set the table with enough knives, forks and microwaves, clocks, registration
plates, doors
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•

•

•
•
•
•
•
•

Ask children to think of their own representations for numbers e.g. one of them, two hands,
three bears, four eels on a car, five toes, six sides on a dice, seven dwarves, eight legs on an
octopus etc.
Deliberately make mistakes. Children need to understand mistakes are normal and
everyone makes them e.g. get mixed up when counting, muddle two numbers when
ordering them
Watch Numberblocks on CBeebies. This programme is written by maths specialists to
model maths concepts and represents number brilliantly.
Hide numbers around the house or garden for children to find.
Play outdoor maths games like hopscotch and skittles. Even better, let children make up
their own games and decide how to score points
Read books with maths concepts e.g. The Very Hungry Caterpillar, One is a snail, ten is a
crab, What’s the time, Mr Wolf?
Draw attention to more and less
Ask questions such as “How many more?”, “How many altogether?”, “How many would I
have if…”
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CAREERS PROVISION
DEPUTY HEADTEACHER

SOPHIE EVITTS

Work Experience
Brackenfield defines work experience as:
‘Any activity which furthers knowledge, understanding, skill or experience with the purpose of leading to a life
enhancing outcome, including improving the possibility and probability of working in a range of settings.’
Talentinos 2019
Employment teaching and learning is delivered across the school and assessed against the employment
assessment grid. Work experience opportunities are utilised to deepen employment learning.
Employment days are held once a MER window to expose pupils to awe and wonder of careers and give pupils
work experience opportunities.

MER 1
In house:
Pop up shops (café,
gardening, tuck shop)
External:
Employer visits

MER 2
In house:
Enterprise
projects
(fruit/ veg allotment)
External:
People Express

MER 3
In house:
Staff shadowing

Employment day:
Tuck shop and café

Employment day:
Food and hospitality
(working kitchen-food
produced for Winter
Fayre)

Employment day:
Fundraising
marketing

MER 4
In house:
Sports day enterprise
project
External:
Stanton Vale placements

External:
Padley Food Group

and

Employment day:
People who help us (St
Johns Ambulance, Fire
and Rescue, Police,
ambulance, Car rescue)
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Academic year:
Age:
Class:
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Date (fromto)

Staff feedback:
Job role

location

Skills I used:

Job:
•
Location:
•
Job:
•
Location:
•
Job:
•
Location:
•

Today we visited:
Date:

Courses on offer:

Courses I’m
interested in:
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EARLY YEARS FOUNDATION STAGE
PATHWAY LEAD

CHLOE LAWRENCE

Brackenfield SEND School takes pupils from age 4. However, due to the cognitive needs of our pupils
many pupils experience an EYFS based curriculum regardless of their age. The Teaching Learning
Curriculum and Assessment Policy sets out our curriculum and approach for all pupils (for specific
guidance see TCA, reading, numeracy and subject rationale policies).
Brackenfield SEND School meets the requirements of the EYFS Statutory Framework by:
•

Providing a secure foundation through learning and development opportunities which are
planned around the needs and interests of each individual child and are assessed and
reviewed regularly

•

Partnership working between practitioners and with parents and/or carers

•

Equality of opportunity and anti-discriminatory practice, ensuring that every child is included
and supported

We ensure we are meeting these requirements by:
•
•
•
•

Having clear EYFS guidelines that all staff follow across the school with an embedded
approached which will be checked through quality assurance cycles
Teaching through bespoke curriculum and play based learning opportunities ensuring
teachable moments are being captured and utilised
Working openly with other professionals and parents and information sharing where
possible. This included offering training, support and advice to parents to enhance
development for the children
Ensuring inclusion is at the core of our practice by offering an open and accessible education
to anyone from any race, gender, disability or religion.

Curriculum Design and Play
Brackenfield SEND School our EYFS pupils follow our pre-formal and semi-formal curriculums. These
encapsulates the 7 areas of learning from the EYFS framework.
There are three areas are the prime areas:
Communication and Language
Physical Development
Personal, Social and Emotional Development
Children are also supported through the four specific areas, through which the three prime areas are
strengthened and applied.
The specific areas are:
Literacy
Mathematics
Understanding the World
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Expressive Arts and Design
Planning is based around a 5-year topic cycle which ensures children are exposed to a breath of
knowledge and experiences. Alongside our topic planning each child has a set of personalised
learning intentions which are used to encourage a range of skills. For more information please see
the teaching and learning policy.
Play is the fundamental way in which children learn, it is important that these opportunities are given
indoors and outdoors.
The children use play as the vehicle for learning, staff teach through discreet adult led learning
opportunities but also use the adult as a tool for learning by extending teachable moments. Staff
observe the child and gain understanding of their interests by making an initiation to extend the
learning these are mainly done through ‘I wonder’ statements. E.g I wonder if we can collect all the
yellow bricks? I wonder how we make this tower taller? I wonder which is smaller? By using the child’s
interest and joining their initiated play you are able to draw out a child’s knowledge and build upon
it.
Our classroom environments are supportive of the curriculum, this ensure children are given the
resources to play and explore. These are reviewed and adapted on a regular basis. Resources within
the class are engaging and plentiful to engage interest and curiosity.
Children have whole group, small group and one to one time which increase as they progress through
the EYFS with times for a daily phonics session using ‘Read, Write, Inc, teaching aspects of Literacy,
including shared reading and writing. Numeracy is embedded across the classroom and focus is given
to pre-numeracy and pre-literacy skills such as: development of fine motor control; use of songs to
embed number language; fostering an interest in mark making. For more information, see the
Teaching and Learning Policy.
The curriculum is delivered using a play-based approach as outlined by the EYFS ‘Each area of
learning and development must be implemented through planned, purposeful play and through a
mix of adult-led and child-initiated activities’
We plan a balance between children having time and space to engage in their own child-initiated
activities and those that are planned by the adults.

Recording and Assessment
Each child will have their own personalised Learning journey, these are complied through Marvellous
Me. (please see here for more information on recording learning journey’s)
Each MER window progress towards Brackenfield levels and personalised learning intentions are
recorded and reviewed in-line with our school’s quality assurance cycle. In addition, learning journeys
are printed and quality assured at the end of each MER window. These are then sent to parents so
they have a paper copy as well as the electronic copy.

Inclusion
We value all our children as individuals at Brackenfield, irrespective of their ethnicity, culture, religion,
home language, background, ability, or gender. We plan a curriculum that meet the needs of the
individual child and support them at their own pace so that pupils are supported to reach their
potential.

Parental Engagement and Input
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Parents are invited into school regularly for opportunities to review their child’s progress at parent’s
evening and annual reviews but are also invited to school to participate in various help and guidance
sessions such as communication support, early literacy and early numeracy home learning ideas.
Parents are also invited to attend various fayres throughout the year and a sports day.

Transitions into Brackenfield at EYFS
Transitions are robust to ensure we information is gained from families, other settings and any
agencies involved. As part of the transition process a member of staff will visit the child at their
current setting (where applicable) to observe and talk to the key worker. The VENCo will arrange to
visit the family at home to offer support from the children services team and to get to know the
family. The pupil will be offered to come to school for stay and play sessions prior to starting at school,
as well as pictures sent home informing for the child to look at of their new school and class team.
The previous setting will be asked to complete a document to baseline the child against our
Brackenfield levels, also they will be asked to complete a strength and needs analysis to inform the
new personalised learning intentions.
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EYFS LEARNING JOURNEY
PATHWAY LEADS

CHLOE LAWRENCE & ELEANOR HODGKIN

The purpose of the learning journey is to document and celebrate a pupil’s progress within
the seven areas of learning and development:
•
•
•
•
•
•
•

Communication and language
Physical development
Personal, social, and emotional development
Literacy
Numeracy
Understanding the world
Expressive arts and design

The learning journey should also reflect progression in their ability to:
•
•
•

Play and explore
Actively learn
Create and think critically

The learning journey will also be used to support creating strong links with parents:
encouraging parents to share pupil’s achievements, progress and positive aspects of their
home-life and personality.
Format
The learning journey is completed using Marvellous Me. Staff are to complete observations

on the child using the Marvellous Me badges; the badges are named with the seven areas of
learning and development; it is preferable to attach a photograph or video, but observations
can be made without these. Staff also take photographs of completed work such as markmaking or craft activities and upload these to the relevant badge.
The observations should be descriptive and contain as much detail as possible to give a full
picture. This descriptive detail makes the difference between:
“xxxx enjoyed water play this afternoon.”
and
“During numeracy, xxxx pushed different objects into the water tray and watched as they
either popped back up or sank to the bottom. If the objects popped up, she laughed. xxxx
engaged independently for ten minutes.”
Consider: the context, the role of the adult(s), and the length of time spent engaging with
the activity or other person.
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The front cover will show the pupil’s photograph with the title “XXX’s Learning Journey,” and
the date that it began. The template can be edited so it is specific to each class.
The initial inside pages will contain ‘All About Me’ information which will consist of:
•
•
•
•
•
•

Name
“At home I live with…”
“I like to…” – this can be favourite toys, food, place to be, sensory need etc., and will
ideally be a list of five or more examples
“I am good at,” examples from the seven areas of learning, if possible
“How I like to learn,” to contain information from the child’s EHCP and from initial
observations of the pupil, along with consult from parents
“My [insert caregivers] hope,” to contain a parent/carer comment around their hopes
and aspirations for the future

The journey itself will be stored digitally on Marvellous Me and can be printed at the end of
each MER window to be quality assured and then sent home to parents. The printed copy
should then be stored behind the front pages.
Quality Assurance
At the end of each MER window, class teams meet to quality assure their learning journeys
and share best practice with one another.
Parents / Carers
It is important to include the parents/carers in the development of a learning journey.
Parents/carers should be included in completing the initial ‘All About Me’ page.
Parents/carers should then be provided with a booklet of Magic Moment slips that can be
sent into school with anything that the pupil has achieved at home; this can then be added
into the journey. To add to the journey, please take a photograph of the Magic Moment slip
and upload it to the child’s Marvellous Me under the relevant area (e.g. EYFS Communication).
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Learning Journey Badges
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All About Me
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Magic Moments
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LEARNING BEYOND THE CLASSROOM
DEPUTY HEADTEACHER

SOPHIE EVITTS

Introduction
At Brackenfield we recognise the importance of learning beyond the classroom for our pupils. This includes;
being outside on the school site and offsite learning in the wider community.
We want our pupils:
•
•
•
•
•
•

To communicate needs and opinions in different contexts
To explore cause and effect in safe spaces
To functionally navigate and access the world around them
To recognise and access regulation opportunities; promoting self-soothing, awe and wonder
To be socially aspirational
To embrace imaginative concepts provoking creativity

Teaching staff will:
•
•
•
•
•

Provide safe and consistent structure, routine and expectations
Support exploration of different environments
Provide opportunities to develop and transfer navigation, communication and social skills
Recognise and promote success and achievements
Assess, track and report pupil progress supporting purposeful teaching and learning

Character Education

Learning beyond the classroom (LBC) is focused on developing confidence and independence in transferable life
skills, alongside the development of Brackenfield characters; kindness, resilience, cooperation, determination,
honesty, curiosity and courage. Learning opportunities are structured into class timetables and LBC is bespoke
to each class; as evidenced in class rationales.

Spiritual, Moral, Social and Cultural Learning (SMSC)
SMSC themes are planned for the year ahead, informed by parent/ pupil voice and curriculum themes. Weekly
assemblies take place on Friday afternoons, with a set theme followed by an awards assembly. Character days
are planned as whole school events to promote inclusivity across the school community. Assemblies and
character days are an additional learning opportunity for pupils to explore British Values, worldwide awe and
wonder and deepen understanding of the world around us. They are also opportunities for pupils to work
together across the school, to raise money for charity and to consider the wider community. For information on
the character days and assemblies please see the Key Information Channel in Teams.
Parents, pupils and staff voice informed the chosen charity for fundraising events each year. The school runs
fundraising events for the school community and hold two other fundraising events for the chosen charity. In
2019- 2020 the charity is The Children’s Trust; a children’s brain injury charity.
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Assemblies are organised by pathway and structured as follows:
•
•

Introduction song; based on Character (see table below)
Theme delivery; British Values are used to guide and pitch appropriate assembly content (democracy;
the rule of law; individual liberty; mutual respect for and tolerance of those with different faiths and
beliefs and for those without faith)
• Pupil/ staff notices; an opportunity to share information
• Awards assembly; Work celebration, star of the week, Marvellous ME wage slip certificates
Character
Song
Suggested Age Range
You’ve got a friend in me
7-16+
Cooperation
Celebration
7-16+
Sunshine in my heart
5-9
Eye of the tiger
7-13
Gotta be me
7-11
Courage
Great Day!
5-9
Well done, everyone!
3-7
Don’t worry, be happy
7-13
Someone to love
11-16+
Curiosity
Don’t stop
7-16+
Zip-a-dee-doo-dah
5-9+
Can't stop the feeling
9-16+
Determination Believe
7-16
Supercalifragilisticexpialidocious
5-9
Who stole the cookies from the cookie jar?
5-9
Price Tag
9-16
Honesty
Happy
9-16
If you’re happy and you know it
3-9
I’ve got a grumpy face
3-9
Good riddance (Time of your life)
11-16+
Kindness
Reach out (I'll be there)
7-16+
See you again
7-16+
Three little birds
7-13
Resilience
Ain’t no mountain high enough
7-11
The grand old Duke of York
3-7

British Values
British Values are embedded throughout our curriculum, including our SMSC offer.
•
•

•

Community Participation: Democracy, the rule of law, mutual respect for and tolerance of those with
different faiths and beliefs and for those without faith
Good Health: Individual liberty
Relationship education: mutual respect for and tolerance of those with different faiths and beliefs and
for those without faith.

Religious Education
Religious Education is embedded within curriculum subjects: Community Participation and Relationship
education. However, due to the complexity of some pupils’ needs they may not reach these assessment
milestones. Therefore, opportunities to promote tolerance of other faiths and religious learning have been
planned across the SMSC calendar to expose pupils to a rich and diverse worldwide curriculum.
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Outdoor Learning
Outdoor learning is embedded throughout the curriculum subjects across the school; providing cross
curricular learning opportunities. This may include outdoor learning offsite such as:
•
•
•

Using public transport
Community experiences; shopping, libraries, cafes, parks, local attractions, competitive
sporting opportunities
Forest school’s lessons

In addition to this there are specific outdoor sessions that are timetabled into each classes’ day.
Typically, this time is spent working towards communication and interaction personal learning
intentions; however, this may differ depending on the class group. SLTAs plan activities for
personalised learning intentions, of which all staff will support and report on pupil progress. The
information is detailed in class rationales. This may include sports, social interaction or sensory
integration opportunities such as:
•
•
•
•
•

Using outdoor equipment; bikes, scooters, climbing frames, sporting games and exercise
equipment
Road safety; track and vehicles (bikes/ scooters/ carts)
Social interaction games; peer to peer, Teacher-led, mirroring, role play
Outdoor formal curriculum lessons
Forest Schools lessons

Lunchtime Organisation
Class teams include Teacher, Specialist Teaching and learning Assistants (STLAs) and Midday Supervisor (MDS)
keyworker. The MDS keyworker arrives in school at 11.35am. The class team complete a verbal handover and
direct the MDS to support over the lunchtime period. The class team utilise the period of 11.40am-1.10pm to
provide:
•
•
•
•

Preparation for lunchtime
Lunchtime mealtime for pupils
Staff lunch breaks
Structured social learning time

Expectation of MDS team
The MDS team will support pupil needs through mirroring expectations of behaviours, social interactions and
being positive role models in the learning environment. Under the guidance of the class teams, the team will:
•
•
•
•
•

Encourage behaviours and manage activities of pupils; offering feedback to class teams and responding
to feedback from class teams to support pupils effectively
Follow the Safeguarding policy; taking a proactive approach to safeguarding to ensure the safety and
welfare of pupils
Understand nutrition and allergens information to promote healthy lifestyles safely and hygienically
Follow First Aid protocol to ensure the safety and welfare of pupils
Work effectively within class teams and the MDS team to promote a positive teamwork culture

The MDS team complete performance management reflections each term to support their professional
development and school improvement. (See the communication and line management structure policy for
further detail.)
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Lunchtime expectations:
•
•
•

•

Personal hygiene routines include toilet trips, washing hands, changing footwear (if required)
Classrooms taking part in family dining set up a dining area; including cutlery, drinks and washing pots.
Family dining classrooms will rotate each term.
Outside learning includes structured play activities focused on PLI development; classes may develop
daily activity timetable for pupils to choose between. Adults mirror expectations and offer feedback to
pupils throughout to support development and regulation. This will be detailed by activity on the class
timetable.
Pathways use pupil voice to plan lunchtime enrichment clubs

Forest Schools Rationale
‘Forest School is an inspirational process that offers ALL learners regular opportunities to achieve and develop
confidence and self-esteem through hands-on learning experiences in a woodland or natural environment with
trees’.

(Forest School Association)
Through Forest School lessons, pupils will develop Brackenfield characters through practical life skills and aim
to:

•

Fulfil every child’s untapped potential

•

Develop life skills that are positive, useful and long lasting

•

Promote a bespoke learning environment where every child has a voice

•

Support a positive relationship with home and the wider community

•

Promote children’s self-esteem through supported risk management

•

Encourage independence though life skills development

•

Promote positive behaviour to ensure the safe running of Forest School sessions

•

Provide appropriate adult: child ratios

•

Plan sessions that contribute towards a safe environment

Rules and routines of Forest School
Expectations of behaviour will be set by the Forest School Leader and discussed with the pupils in the classroom
beforehand, in conjunction with the School’s Positive Behaviour Support Policy.
Pupils will also help set rules, which will be revisited at every session. These include:

•

Never eat anything unless you’ve asked an adult first

•

Respect all wildlife. Nothing has life less worthwhile than yours.

•

Stay in the designated area

•

Adult supervision for tree climbing

•

One to one with adult when using tools

Communication
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Clear communication is essential for the smooth running of Forest School. Children and adults need to listen
carefully to rules, boundaries and instructions, linked to safety procedures and activities. There will always be
time for questions or comments from children and adults.
• All adults participating in the Forest School sessions will be aware of the school ethos.
• All adults participating will be aware of the emergency action plan and first aid requirements.
• Staff will meet in order to decide on ratios and the necessary staff requirements for the sessions.
• Staff will be briefed on the lesson plans before the session begins and have time to ask questions on
these.
• Parents will be sent a newsletter once a month which will have information on the Forest School
sessions which have taken place.

Expectations of Adults
All adults at Forest School model appropriate behaviour and safe practices, whilst interacting with the children
and each other; boundaries are shared, promoting positive reinforcement and choices and consequences
discussed. They will:

•

Promote the safety and well-being of the children at all times

•

Carry out necessary risk assessments

•

Carry a first aid kit in the ‘emergency rucksack’ and administer first aid as required

•

Create a positive bespoke learning environment, based on each child’s needs

•

Encourage good relationships, based on respect of each other

•

Promote, honesty, politeness and kindness through example

•

Use encouraging language and show appreciation of each child’s contributions and effort

•

Ensure fair treatment and equality for all attending, regardless of age, gender, ability or race, in line
with the school’s Equality Policy.

Quality Assurance
Forest Schools delivery is quality assured through the school’s quality assurance cycle; focusing on successful
opportunities to develop Brackenfield characters. All delivery is planned, tracked and assessed alongside
personal learning intentions. Evidence is produced through annotations, photographs, witness statements and
pupil voice. Class teams involve Forest Schools staff to assess pupils each MER window.
Forest Schools Health and Safety
Forest School Clothing
Forest School sessions will take place in all weathers unless the safety of the participants is in question, due to
high winds or other weather variables.
Suitable clothing must always be worn by the pupils. This will keep them safe in all weathers and allow them to
get the most from the sessions.
In their kits, pupils should have:

•
•

Long sleeved tee shirt
Trousers, to reduce the risk of bites, stings and scratches
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•
•
•
•
•

Waterproof over trousers.
Long socks, wellies, boots or old trainers (in the summer)
During the summer, a sunhat and sunscreen should be supplied.
During the colder months, extra layers such as a fleece, leggings, tights, hats and gloves etc. are required
Pupils should bring their Forest School kit ready to be changed into when needed.

Medical and personal information
All adults will be made aware of any medical needs of the children and these are also kept in a folder on site
where they can be accessed in an emergency.
Hygiene expectations
Toileting:

•
•
•
•
•
•

Children will be encouraged to use the toilet before leaving school
A designated area will be set aside for each session
An adult, with the relevant DBS checks, will accompany the children to the area
Wet wipes will be available for personal use and hand-cleaning
A trowel will be carried in the Forest School Emergency Rucksack
If a child has a wetting or soiling accident, they will be changed in accordance the Intimate Care Policy

Hand Washing:
•
•
•

Whenever possible, soap and water will be used for handwashing at snack time
Disposable paper towels will be used for drying and bagged for disposal
Anti-bacterial wipes will be available throughout the session

Snack time or cooking:
•
•
•

During snack time or cooking activities, food hygiene regulations will be adhered
Children will wash and dry hands and sit on the base camp benches when consuming any food or drink
Drinking water will be supplied.

General rules for tool use
All staff will ensure the following rules are adhered to:
•
•
•
•
•
•
•

All tools have a separate risk assessment
The Forest School Leader is nominated to ensure safe storage of tools on school premises
All staff ensure safe storage whilst at the Forest School Site
All tools should be signed out when in use
We do not walk around with tools, wherever possible
Tools should be kept clean with oily rag, sharp and checked before every use
Tools should only be used with a designated trained adult
Knives:

•

Children must be supported 1:1 preferably the Forest School Leader, initially demonstrating good
practice
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•
•
•

Users should be sat down in a designated area
Knives should be used away from the body
Ensure knives are clean and covered when not in use.

Bow-Saw or Pruning Saw:
•
•
•
•
•
•

Children will be supported 1:1 by an adult preferably the Forest School Leader and good practice
demonstrated.
Tool talk before every use.
Guard is in place when not in use
Use in a designated area away from others
Use with a glove on the non-sawing hand
Use a saw-horse where possible with the bow saw.

Loppers:

•
•

Tool talk before every use.

•
•
•

Use in a designated area, away from others

Children must be supported 1:1 by an adult preferably the Forest School Leader and good practice
demonstrated
Loppers must be kept closed except when in use
Loppers must only be used above the ground if possible.

Fire:
•
•
•
•
•
•
•

Fires must only be lit in designated area and surrounded by a safe zone
Safe fire-lighting equipment must be used with no accelerants
An adult must be located at the fire at all times
Suitable accident prevention and management should be next to site
Tools and water will be available to extinguish fire
Site to be made safe on completion of activity
Cooking or other activities located near the fire to have ratios of 1:2.

Ropes and Knots:

•
•
•
•

All equipment to be regularly checked for fraying etc.
Children should not wrap rope around their bodies
Children should be encouraged to learn to tie and undo simple knots
If tying between trees, the rope should be able to be seen and not cause a trip hazard.
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SCHOOL SWIMMING
DEPUTY HEADTEACHER

JESSICA LACEY

Due to the current Covid-19 pandemic school swimming has been cancelled. We are currently waiting for
updated guidance for school swimming and a re-start date to be confirmed.

School Swimming and Off-Site Visits
Offsite visits are an important part of our curriculum for several reasons. For more information on the
legislation and procedures around running off-site trips please find it here.
School swimming is offered to all primary age pupils all year and to any secondary age pupil that has
not reached a function level of swimming. We also offer sensory swimming sessions to support pupils’
sensory processing needs and promote enjoyment and confidence in the water. We are currently
waiting for updated guidance around school swimming due to the current Covid-19 pandemic. When
it is available you will find it here
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OFFSITE VISITS
DEPUTY HEADTEACHER & EVC

JESSICA LACEY

Introduction
Brackenfield Special School acknowledges the immense value and many benefits of outdoor learning
and is committed to supporting off-site visits and activities that enrich the learning opportunities of
children and young people.
The Brackenfield Special School (and any contracted external providers where an activity has been
commissioned) works within the requirements set out in Derbyshire County Council’s Offsite Visits
and Adventure Activities Guidance and the Outdoor Education Advisers’ Panel ‘National Guidance’
(both accessible via EVOLVE).
All establishment staff will be made aware of the requirements of this policy and any changes that are
made when the policy is reviewed.

Overview of Procedures
This policy contains all the information and legislation regarding off-site visits. Below is a summary of
what is required for any visit.
Before leaving school site the visit leader and accompanying staff must ensure:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

All paperwork has been completed
The EVC or Headteacher has signed off the visit
All pupils and staff are on the offsite visit sheet
Vehicles have been booked if required
The offsite visit sheet is in the Trip Out Folder
Any pupil who is in the class but not going on the trip has been catered for
The green bag is equipped with first aid; personal care and the Off-Site CIMP
Each staff member has a working school mobile phone
The correct monies are taken
The EVC or Headteacher has signed off the visit
Each staff member signs out on the app on leaving the school building

On return to school the visit leader and accompanying staff must ensure:
1.
2.
3.
4.
5.
6.

The EVC or Headteacher is notified the trip has returned and of any issues
Money and receipt returned to the front office
Offsite Sheet moved in Trip In folder
Mobile phones returned
All staff to sign back in on entry to the building
Inform premises manager if the vehicle fuel is less than a ¼ of tank full
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Roles and Responsibilities
For all visits it is important that each person involved understands their specific roles and
responsibilities as detailed in this section.
Employer: LA, via the School Visits Service for Community and Voluntary Controlled Schools.
Academies, Voluntary Aided and Foundation schools the Governing Body/Trust
Under Health & Safety law the employer has primary responsibility for Health, Safety & Welfare of
employees and students, this overall responsibility cannot be delegated. In establishments where the
LA is not the employer the Governors or Management board will normally hold this responsibility and
should be fully aware of the responsibility this entails.
The employer will ensure that its employees are provided with appropriate guidance, that there are
training regimes in place to support it and that the guidance is understood.
The School Visits Service (SVS) team will provide Derbyshire County Council visit guidance. The SVS
team has a huge breadth of knowledge and experience and can provide support with any visit from a
walk to the park through to extended oversea expeditions.
SVS provides training courses for Educational Visits Coordinators (EVCs) and Visit Leaders. SVS
monitors visits through EVOLVE and through sample monitoring ‘in the field’.

Headteacher
The Headteacher is responsible for ensuring off-site activities and visits comply with the LA Guidance
and this Visit Policy and are notified or submitted for formal approval as required, that all visits
approved can be accommodated within the planned provision and that the ethos of each visit is one
with which the Establishment wishes to be associated.
The Headteacher will ensure that the Educational Visit Co-ordinator (EVC), Visit Leaders, assisting staff
and voluntary helpers are appropriately trained as required and specifically competent to carry out
the responsibilities allocated to them for all visits.
The nominated deputy to approve offsite visits in the absence of the Head/Manager is Jessica Lacey

Educational Visit Co-ordinator
The Educational Visit Co-ordinator (EVC) is a staff member who has received relevant training and
induction and is delegated with the following tasks: •

To grant verbal permission that a leader may plan a visit after deciding that
the timetabling and ethos of the visit are acceptable.

•

To check and approve that the planning and risk management for visits follows
employer policy and guidance, and to liaise with the LA as required.

•

To ensure that there is sample monitoring of visits in keeping with the
recommendations of employer policy and guidance

•

To ensure their own training is up to date and relevant
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The EVC should be specifically competent, ideally with practical experience in leading
and managing a range of visits similar to those typically run by the establishment.
The designated EVCs are Jessica Lacey, Peter Csizmadia, Jon Hardy and Eleanor Hodgkin. The
Headteacher has also given delegated responsibility to Jessica Lacey for the agreement of all trips with
the exception or overnight or residential trips.

Visit Leader
Visit Leaders will have over-all charge of the visits they lead. They are also responsible for and must
demonstrate the following;
•
•
•
•
•
•
•
•

Competence, including where necessary verification, to lead the visit
Awareness of potential hazards, dangers and competence when completing the necessary risk
assessments and introducing measures to control risks to an acceptable levels.
Informing the Headteacher of the identified risks
Sound judgement of what constitutes a dangerous situation and preventing access to
dangerous situations
Ability to undertake dynamic risk assessments
Arrangement of adequate supervision
Knowledge of where to get information about the area they are travelling to which could
include such things as tide tables and weather forecasts.
Ensure relevant visit information is shared with parents/carers and informed consent is sought
where necessary.

Visit Leaders, assisting staff and voluntary helpers will be appropriately trained as required and
specifically competent to carry out the responsibilities allocated to them for all visits.
Details related to a visit and its participants (including staff) will be accessible to a designated 24/7
emergency contact in case of emergencies.

Procedures
Staff wishing to plan and undertake a visit (prospective Visit Leaders) will first seek permission from
the EVC.

Finance
The Headteacher, EVC and Visit Leaders should take account of the legal framework relating to
charging, voluntary contributions and remissions as set out in sections 449-462 of the Education Act.
The establishment charging policy for off-site visits is based on that a distinction is made between trips
mainly during school hours or as an essential part of the curriculum and those outside school hours
and not essential. The following applies:
a. Mainly during school hours and /or essential to the curriculum
The school will ask parents for a voluntary contribution in advance but pupils will not be disadvantaged
by a parent’s inability or unwillingness to pay. However, if a number of parents fail to contribute and
the costs of the activity cannot be recovered, the activity will be cancelled and contributions returned.
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b. Residential courses in school time - board and lodgings only
Parents are required to meet the full costs. The school will endeavour to assist with contributions from
Pupil Premium/School Private Fund where possible.
c. Outside school hours and not essential to the curriculum
Trips of this sort are mainly of a recreational nature and if pupils are to participate in them they must
be willing and able to meet the full costs. The school will endeavour to assist with contributions from
Pupil Premium/School Private Fund where possible.
Balances of less than £5 per pupil will not be refunded to pupils.

Staff Induction and Training
All new staff will as part of their induction into the establishment, be familiar with the local policy for
off-site visits and activities and understand their role in managing, planning, leading or assisting with
organising off-site visits. All staff will have access to County and national guidance.
The EVC will identify any specific training needs and requirements and ensure staff can access relevant
learning and development opportunities as appropriate and as required by Derbyshire County Council
School Visits Service.

Visit Approval
The Brackenfield Special School has adopted the Derbyshire County Council system for approval of
visits which is based on these being categorised into three broad types:
1. Local low risk single day visits that are regular and routine
2. Day visits and programmes that require enhanced planning
3. Higher risk visits, further field that require detailed planning and leader competence

Category 1:
These visits will be regular, routine day activities that are organised in and around the locality, usually
on foot. If using transport (school vehicles, public transport, staff vehicles) this should be within a 15
minute radius of the school.
Regularly repeated visits can be covered by a block annual consent subject to parents/carers being
made aware of every visit, especially any involving a return time outside the normal day.
Visits and activities also included in this category for this establishment are:
•
•
•
•

On-site activity (excluding adventurous activities and Forest School listed in
category 3)
Regular curriculum delivery at off-site learning provider venues (14-19)
Sports fixtures (involving transport)
DCC Primary curriculum swimming programme

These visits should be planned using the establishment All Visits Risk Assessment and with approval
by the EVC or Headtecher. Activities can be covered by an annual blanket parental consent.
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Where there are local activities that are a planned part of the curriculum/routine programme but are
dependent upon the right conditions on the day, then the visit leader will sign out before departure
leaving relevant information with the base contact using the Offsite Visits Sheet.
The specific establishment off-site All Visits Risk Assessment (that may also include road transport)
covers general supervision of these visits. A review will be required rather than completed a new
document each time. Any additions can be documented using the Event Specific Notes form.
All other visits: All other visit must be planned and submitted using EVOLVE.
Based on the visit types, EVOLVE automatically directs the flow of approval for Category 2 and 3 visits.

Category 2:
These visits are single “one off” day visits or a programme of visits that take place off-site but
further field than your base locality and with no element of adventurous activities (as defined in
Category 3). These opportunities will usually require transport and could also require some enhanced
planning and risk assessment. Example visits are:
•
•
•
•
•
•

Visits requiring use of transport (urban areas, theatres, social events, places of interest)
Swimming in public lifeguarded pools (excluding open water)
Fieldwork visits (not in open/remote country)
Activities at Water Margins (coastal locations & inland waters)
Farm visits
Forest school programmes

These activities will be entered onto EVOLVE and submitted to the EVC at least 2 weeks prior to
departure. Approval is delegated to Deputy Head for Children’s Services and visits should be covered
by a specific parental consent. Consent should be ‘informed’ consent.
For a programme of regular visits to similar destinations, one single visit form can be completed, with
the relevant dates selected and can be covered by an annual blanket parental consent.
The specific establishment All Visits Risk Assessment (that also includes road transport) will cover
general supervision of the visit. A review will be required rather than completed a new document each
time. Any additions can be documented using the Event Specific Note form.
If a visit is planned to a higher risk environment, the appropriate risk assessments must be completed
for your specific visit. This will then be attached to the EVOLVE record, prior to submitting to your EVC
and Head for approval.
Certain activities will require staff to hold specific qualifications or competencies before being able to
deliver sessions e.g. forest school. Please refer to the activity qualification matrix for further
information or contact SVS. Relevant qualifications will be added and uploaded to EVOLVE. These
activities will not be undertaken unless there is a sufficient number of suitably qualified staff to deliver
them.

Evolve: Category 2 minimum document uploads
•
•
•

Itinerary
All Visit Risk Assessment
Specific Risk assessment / Care Plan
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Category 3:
Approval from the Local Authority (LA) will be required for all overseas visits, residential visits and
those which include adventurous activities, be it provider or establishment lead. The EVOLVE system
will automatically pass such identified visits to the LA for approval after first being checked by the EVC
and authorised by the Headteacher or Delegated Person. Specific informed consent will be required
for each visit.
Overseas visits and DofE expeditions will be submitted to the LA four working weeks before a visit is
set to take place, and before anyone is financially committed. Other visits requiring LA approval
require two working weeks notice. Approval notification via email will automatically be sent out (from
EVOLVE) as soon as possible up to two working weeks after receipt of the visit form.
A member of staff intending to lead an adventurous activity, must be specifically approved by the LA
to do so via the EVOLVE Leader Approval Request function.
When external providers are used it is a requirement for their safety management to have been
verified either by completion and return of a Provider Form or verified by holding an appropriate
national accreditation e.g. AALA licence, Learning Outside The Classroom Quality Badge (LOTC).
Providers will not be used until they have been ‘vetted’ by the LA.

Evolve: Category 3 minimum document uploads
•
•

•

Itinerary
All Visit Risk Assessment
Specific Risk assessment: e.g. Activity, Transport, Residential, Oversea, Care
plan etc.

4. Risk Management
The risk management of an activity is normally carried out by visit leader and assistants with the
support of EVCs as required. Risks are expected to be reduced to an acceptable or tolerable level, but
not necessarily eliminated.
Planning should achieve a rational balance between potential adverse risks and the intended benefits
and outcomes of the activity.
This appreciation of the benefits to be gained through participating provides objectivity to a decision
that any residual risk (i.e. the risk remaining after control measures have been put in place) is
‘acceptable’. HSE endorse this approach through their ‘Principles of Sensible Risk Management’ and
advocate that it is important that young people are exposed to well-managed risks so that they learn
how to manage risk for themselves.
There is no legal requirement to produce a risk assessment in a particular format; but there is a legal
requirement for the process to be recorded and for suitable and sufficient control measures to be
identified for any significant risks i.e. those that may cause serious harm to an individual or harm
several people.
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Brackenfield Special School staff will adopt and adapt the risk management materials available
through EVOLVE to ease the burden of bureaucracy that might otherwise discourage leaders from
making full use of educational visit learning opportunities.

5. Monitoring
To ensure policy and procedures are being followed the establishment will undertake monitoring of
off-site visits
SVS will provide sample monitoring of visits ‘in the field’.

6. Insurance
Appropriate insurance must be in place for all visits.
The responsibility for arranging adequate insurance cover rests with Brackenfield School
Head/Manager in conjunction with the organiser of each journey.
For visits abroad, additional journey insurance must be taken out.
As an employer, in addition to the standard public liability cover which all establishments will have in
place, Derbyshire County Council offers LA Schools the opportunity to buy into an annual ‘blanket’
personal accident cover / travel insurance, covering any off-site activities and overseas travel
ventures.
It is the responsibility of the Governing Body, Headteacher and EVC to determine whether any
additional insurance should be taken out.
Insurance in Brackenfield School is provided by a DCC Policy.

7. Inclusion
Under the Equality Act 2010, it is unlawful to treat a young person less favourably and/or fail to take
reasonable steps to ensure that disabled persons are not placed at a substantial disadvantage without
justification.
Brackenfield School endorses the principles of:
• a presumption of entitlement to participate
• accessibility through direct or realistic adaption or modification
• integration through participation with peers
Adjustments made to include a disabled child or young person should not impinge unduly on the
planned purpose of the activity.
Expectations of staff must be reasonable, so that what is required of them (to include a given young
person) is within their competence.

Behaviour
Brackenfield School encourage the use of codes of behaviour conduct as a means of establishing
appropriate expectations of young person’s behaviour. Such codes will be explained to both young
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people and those with parental authority prior to a visit, so reducing the opportunity for
misunderstanding both expectations and the sanctions that may be invoked where a code is breached.
Whilst inclusion of young people and adults on offsite visits will be the norm at Brackenfield School,
this will not be the case where health and safety of the individual or other group members would be
significantly compromised. Visit Leaders will ensure that they consult the LA and parents well in
advance of the visit where inclusion is an issue.

8. Evaluation
Visit leaders must have a clear understanding of the learning outcomes they hope to achieve. Outdoor
learning, off site visits and activities have the potential to deliver a very wide range of benefits and
outcomes, these should be prioritised and recorded on EVOLVE.
For a positive safety culture to exist and develop, learning from past experience, incidents and
mistakes is a crucial component in any safety system. A review/evaluation of the safety management
of all of the establishment’s educational visits by the (deleted as necessary) Visit Leaders, EVC and
Headteacher on a monthly basis will take place. This should include a review of incidents, near-misses
and accidents.

9. Emergency Procedures
The risk management for each visit will identify the relevant emergency procedures during the visit;
information is also held in the Off-Site Critical Incident Plan – a copy of which must be taken on each
visit. These are stored in the school vehicles and the green offsite bags. For any off-site visit a home
contact will be designating by the establishment who may be needed as a link between the party, the
parents/carers, the establishment and the County Council in the event of an emergency. The home
contact must be an employee, be unrelated to anyone attending the visit and be confident in providing
support in a crisis.
For visits that take place outside normal establishment hours:
- A completed Emergency Card for Visit Leaders (or equivalent) must be with the Visit Leader at all
times
- A completed Emergency Action Card (or equivalent) must be with the emergency home contact(s)
at all times, where access to EVOLVE is not possible.
- A First Contact Emergency Action Card can be used when taking an initial a call from a Visit Leader
in an emergency.
In the event of a delay in returning (of more than 1 hour), or of an incident resulting in harm to any
attending participant, staff member or volunteer, then the establishment must be contacted as soon
as possible to inform Brackenfield School Headteacher or designated deputy so that they can decide:
A. If the incident is of a less serious nature then the next of kin or parents of those affected
will be informed about what has happened (e.g. that the party will be returning late or
that an incident has befallen a party member) and the action that has been taken so far.
In appropriate circumstances the Visit Leader will be designated to undertake this task.
B. If the incident is very serious to contact Derbyshire County Council using the emergency
contact phone number and details given below:
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The emergency contact phone number for Derbyshire County Council during office
hours is 00-44-1629-538364 or outside office hours 00-44-1629-533085. Upon
connection, please ask for the Emergency Planning Duty Officer. Please note that calls
to the numbers above are to be used only in extreme circumstances, such as serious
injuries and/or fatalities. Under no circumstances should these numbers be given to
young people or to their parents or guardians.

10. Accident Reporting
All accidents will be handled in line with Derbyshire’s County Council’s Accident Reporting Procedures.
Academies must ensure they have equivalent procedures to meet the requirements of the law and
good practice.
If an incident or accident occurs on an activity led by a Provider the school must notify the LA Visits
Team.

11. Safeguarding Procedures
Any safeguarding concerns to be reported to the DSL’s via the school office or the designated mobile
number. All school safeguarding procedures apply during all school visits.
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DERBYSHIRE COUNTY COUNCIL
MANAGEMENT OF HEALTH & SAFETY AT WORK REGULATIONS
CHILDREN & YOUNGER ADULTS
GENERAL HEALTH & SAFETY RISK ASSESSMENT FOR:

Level 1 Trips

PART 1 : ADMINISTRATIVE DETAILS
Section/Establishment Name: Brackenfield Special School

Date of
Assessment

Assessment
carried out
by

Reviews
Review Date

Reviewed by

Date

Changes
Made
Y
N

September
2019

Jessica Lacey

30.08.19

Yes

September 2019

Jessica Lacey

Affected persons:

Signatur
e

Young persons /
x
Clients

Staff

x

Visitors

Name of Manager confirming and agreeing Assessment:

Contractor

Others (specify)

Trish Turner

Signature:
The following sections should be completed by all staff who need to be made aware of and abide by the findings of the Risk Assessment. NG:
If, as a result of a review, changes are made to the Risk Assessment the relevant box on the attached page should be completed as appropriate
by the staff concerned. Reference should also be made to any Safe Working Procedures documents used.
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RISK ASSESSMENT
I confirm that I am aware of and understand the findings of the Risk Assessment and agree to ensure that I will work to the stated Control
Measures and bring to the attention of Management any deficiencies in the findings of the Assessment.
Date

Print Name

Generic Control Measures implemented (add / adapt Control
Measures as appropriate)

✓
X

Group leaders will follow LA Educational Visits Safety Policy and
Guidelines

✓

GL

Signature

Further Control measures needed to reduce risk to an
acceptable level

Date

Person(s) to
implement

What are the hazards?

Signature

Person(s) to
implement

Print Name

GROUP
Planning and Organisation
➢ Accidents/injuries

All pupils will be accompanied by familiar members of staff
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Date for
Completion

➢

Inadequate planning

Group Management /
Direct Supervision
➢ Trauma / upset / injuries
➢ Inadequate supervision
➢ Absconding / missing person

Weather

All staff and adults will be appropriately trained, experienced,
qualified and physically fit to competently fulfil their roles and
responsibilities

✓

HT

The group leader will meet with all participating adults prior to the
visit to discuss their role in and responsibility for implementing risk
assessments and group management plans.

✓

GL

Pupils will be informed of the hazards in a way that is appropriate
to their cognitive needs. Where their understanding of hazards is
limited individual risk assessments will be undertaken.

Leaders will brief young people regarding hazards and involve
them in the risk assessment and management process

✓

GL

Permission from parents is sought on annual basis for local
familiar visits (Level 1). Level 2 or 3 trips are subject to informed
written consent. If the trip is a regular trip to a similar destination
this can be covered by one submission and by annual parental
consent.

Parents will be informed of arrangements prior to visits and written
consent given

✓

GL

Group leader will ensure that supervising staff are competent and
understand their roles

✓

GL

Staffing ratios will be appropriate and sufficient to ensure safe
group management and to deal with any emergencies

✓

DH

Leaders will use suitable group control measures (e.g. buddy
systems, large groups split in small groups each with named
leaders, coloured caps etc.)

✓

GL

Staff will ensure that young people are fully aware of itinerary and
supervision/meeting arrangements

✓

GL

As appropriate for cognitive ability – communicate to pupils in
suitable method

Briefing to all including young people as what to do if separated
from group

✓

GL

Named meeting points

Leaders will conduct regular head counts, particularly at
arrival/departure points, and when separating and reforming
groups and before transport leaves any venue

✓

GL

Young people will be briefed to eat / drink sensibly

✓

GL

Pupils will be supported to make healthy choices

The Deputy Leader will be fully briefed and competent to take over
full leadership if required

✓

GL

The deputy leader will be named on the individual off-site visit
sheet

GL

Planning will also consider the appropriate sensory needs of
young people.

Staff will consider possible weather conditions, plan appropriate
programmes, and ensure that young people are aware of
appropriate clothing and equipment required (inc. hat, sunscreen,
wet weather, cold weather clothing etc.)
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Exposure to adverse effects
of weather (e.g. cold injury,
heat injury, over exposure to
sun etc.)

Specialist personal protective clothing and equipment will be made
available to group members if appropriate

✓

What are the hazards?

Generic Control Measures implemented (add / adapt Control
Measures as appropriate)

✓
X

Weather (Cont..)

Provision is in place for suitable shelter in the event of adverse
weather.

✓

GL

Staff will plan and make provision for young people who may not
bring suitable equipment, including arranging kit check before
departure and/or bringing spares

✓

GL

Staff will obtain daily weather forecast and adjust plans
accordingly.

✓

GL

Brief young persons on appropriate interaction with members of
the public

✓

GL

Ensure volunteer helpers are never in charge of a group without
direct supervision from a staff member unless they have
appropriate assessed competence and experience and they have
an enhanced DBS check.
Arrangements in place to ensure safe toileting for group members
as appropriate to age, i.e, group members not to go alone.

✓

DH

✓

GL

A young person will not be left alone with just one adult unless this
is a pre-planned activity and suitable control measures are in place
and agreed

✓

HT

Occasionally it may be appropriate to lone transport a pupil.
This must be authorised by the Headteacher before happening.

If staff or volunteer(s) family members accompany group, the
supervision and care of young people will not be compromised

✓

HT

In all cases must be authorised by the headteacher

Staff ratios will be amended accordingly to take account of split
responsibilities

✓

HT

Supervisors’ children will be of similar age to group and supervised
with young people or separate supervision must be arranged

✓

HT

Staffing supervision will be sufficient and appropriate to manage
the group safely

✓

GL

Safeguarding
➢ Trauma / upset / injuries
➢ Inappropriate contact with
public

Supervising Adults take their
own children or other family
members on visit
➢ Inadequate supervision /
accident

Misbehaviour / Misconduct

Person(s) to
implement

GL

Further Control measures needed to reduce risk to an
acceptable level

Person(s) to
implement

➢

Appropriate to the needs of the young people

In a way that is appropriate for their cognitive ability
Staffing ratios are appropriate to ensure safe interactions
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Date for
Completion

Medical needs

What are the hazards?

Additional Needs of Individual
Group Members (if applicable)
➢ Absconding/Missing
➢ Behaviour
➢ Emotional
➢ Physical/Mobility Needs
➢ Sensory

Allergic reactions,
stings, bites
➢ Trauma / illness

poisons,

Staff and young people will be briefed regarding conduct
/behaviour required including smoking/drinking during the visit

✓

GL

As appropriate for cognitive understanding

General behaviour contract to be in place for visit signed up to by
participants and parents / guardians

✓

GL

School Positive Behaviour Policy in place. Home School
Agreement

Up to date information regarding medical needs of all group
members will be obtained

✓

GL

An up to date list of medical needs will be taken on trips

Parental consent for administration of medicines is obtained and
suitably recorded arrangements made to meet those needs.
Medicines only accepted if supplied in accordance with Local
Authority Administration of Medicines Guidelines

✓

Appropriate arrangements for storing medicines where necessary
are in place

✓

HPCM

GL
HPCM

GL
HPCM

In line with the DCC Medicines Management Policy and
Associated School Protocols

Tablet is be taken in duplicate packaging. Only take the
medication that is needed for trip. Refer to policy for more
guidance.

✓
X

Up to date information regarding special/ behavioural/ physical/
sensory needs of group members will be obtained with advice from
the specialist staff involved with the young person and
parents/carers

✓

GL

Stored on integris and class files

A specific risk assessment informed by the above will be carried
out for the young person relative to the visit and this information
shared with all relevant parties

✓

GL

All staff must be aware of the content of any pupils individual
RA – stored on class files. RAs to be updated following any offsite incident. Done in conjunction with class team and trip
leader. Named members of staff for children who are risk
assessed as 1:1 on offsite sheet/

Individual behaviour contract to be put in place prior to and during
the visit, agreed with individual and parents/carers

✓

GL

The programme/itinerary is arranged giving due regard to the
mobility and special needs of all members of the group

✓

GL

Staff will be briefed regarding group members with known
allergies, and will be able to react accordingly

✓

GL

Staff will check that young people and / or leaders carry any
necessary medication

✓

Generic Control Measures implemented (add / adapt Control
Measures as appropriate)

Further Control measures needed to reduce risk to an
acceptable level

Person(s) to
implement

Accidents injuries
Illegal Substances

Person(s) to
implement

➢
➢

Information recorded on off-site sheet

HPCM

GL
HPCM

Information recorded on off-site sheet with member of staff
named
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Date for
Completion

GL

Young persons are informed of the hazards associated with
walking in a group for the visit

✓

GL

Supervising adults are dispersed throughout the group as
appropriate to the situation. Where walking in the dark is planned,
reflective clothing is worn.

✓

GL

Route and safe crossing points are planned prior to visit

✓

GL

An appropriate method of road crossing is adopted for the group
and situation

✓

GL

When walking close to water, the group will be briefed on the
hazards and supervisors placed to ensure young persons do not
approach the water’s edge

✓

GL

As appropriate for their cognitive understanding

Group members will be assessed as responsible and able for this
type of supervision

✓

HT

In all cases must be authorised by the headteacher

Parents/guardians will be informed of arrangements and give
written consent

✓

GL

Individuals for whom remote / indirect supervision is not
considered suitable will be more directly supervised

✓

HT

Group members will be briefed regarding conduct / behaviour
required

✓

GL

Group members will be briefed regarding what to do if approached
inappropriately by members of the public

✓

GL

Young people will remain in small groups or buddy systems at all
times as appropriate to age or activity.

✓

GL

What are the hazards?

Existing Control Measures implemented (add / adapt Control
Measures as appropriate)

Periods of remote / indirect
supervision (Cont.)

Young people will be briefed regarding procedure if lost /
separated and how to contact staff in an emergency. Young

✓
X
✓

HT

As appropriate for their cognitive understanding

With support from community police officers as appropriate

Further Control measures needed to reduce risk to an
acceptable level

Person(s) to
implement

Periods of remote / indirect
supervision
➢ Accident / separation from
group
➢ Abduction / attack by
stranger
➢ Obtaining illegal substances

✓

Person(s) to
implement

Direct Supervision
Accompanied Walks
➢ Traffic
➢ Water

Staff to obtain prior knowledge relating to area they are visiting
particular if abroad and pass this information to parents /
guardians.

In all cases must be authorised by the headteacher
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Date for
Completion

people will have ID cards with contact details of accommodation,
school and leader mobile number

Visit returns after normal hours
➢ Accident / upset / lost /
abducted

Emergencies
Inadequate procedures
➢ Delayed help/ support
➢ Deterioration of condition
➢ Injury / others
➢ Missing persons
➢ Absconding

Any specific risks relating to area of remote supervision will be
outlined to group members

✓

HT

All leaders and young people will be briefed clearly regarding
rendezvous times and places and a plan will be in place for dealing
with groups / individuals who fail to return

✓

GL

Staff will understand that they are still responsible and be fully
briefed with respect to supervisory responsibilities

✓

HT

Central meeting points will be established and manned by staff
throughout activity

✓

GL

Clear boundaries for area of remote supervision to be set and
communicated to all group

✓

HT

Parents / guardians and young people will be fully informed
regarding collection arrangements after visit

✓

GL

Young people will not be left alone, and will be properly supervised
until they have been safely collected or handed over to a
nominated adult

✓

GL

A clear pre-planned procedure will be agreed for young people
who are not collected

✓

HT

The leader has an emergency plan for the visit to deal with
unforeseen incidents/emergencies which the visit leader will carry
at all times and communicated to all staff.

✓

GL

The trip leader will ring school and inform Headteacher or
nominated deputy of the incident.

Leaders will brief young people regarding emergency procedures

✓

GL

As appropriate for their cognitive understanding

Contingency plan in place to ensure ill/injured young persons are
appropriately
supervised
without
compromising
Group
Supervision

✓

GL

At least one leader will carry a mobile phone (with ready charged
battery and call credits if ‘pay as you go) and carry sufficient cash
or cards for pay-phones (mobiles do not work in some areas due
to weak signal)

✓

SBM

At least one supervising adult will have an appropriate level of first
aid training.

✓

DH

A complete first aid kit (and travel sickness equipment) will be
checked and taken with the group and will be readily available

✓

BB

School phones taken on all trips. If possible all staff to carry a
phone but at least 3 should be on the trip/

First aid kits are checked on a weekly basis by BB
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Existing Control Measures implemented (add / adapt Control
Measures as appropriate)

✓
X

DH

Assigned mobile phone in school office to use in event of phone
lines being engaged. Contact number for school mobile to be
stored into the trip phone. Headteacher or nominated deputy will
have the phone on them and will coordinate the response from
school.

Further Control measures needed to reduce risk to an
acceptable level

Person(s) to
implement

What are the hazards?

✓

Person(s) to
implement

Group Leader has access to a home/base emergency contact for
the duration of the visit.

ACTIVITIES
Provider-led Activities

Self-led activities

Checked that a Provider Form (EVP1) has been completed and
the Provider is listed as vetted on EVOLVE.

✓

DH

Planned activities are covered by the Provider’s risk assessments.

✓

GL

Supervising adults have appropriate qualifications and / or
experience to lead planned visits

✓

DH

Further control measures or additional risk assessments will be
completed for specific hazards/ all activities and appropriately
maintained and checked equipment will be used

✓

GL

Swimming either in pools or open water will not take place unless
part of an approved provider-led activity or a specific risk
assessment has been approved by the Local Authority.

✓

LA
HT

Pre-visit to site will be undertaken where necessary

✓

GL

Venue/site risk assessments should be referred to and consulted
and appropriate control measures implemented for identified site
specific hazards. A safe working procedure should be completed
for overnight stays.

✓

GL

Supervising adults will make themselves familiar with venue’s /site
evacuation procedure as appropriate

✓

All

Must be submitted to Evolve at least 4 weeks before if this is a
Level 3 Activity

SITE & LOCAL ENVIRONMENT

TRANSPORT
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Date for
Completion

An appropriate safe working procedure for the proposed motorised
mode/s of travel to be used has been completed if required.

✓

PM

Vehicles checked by site manager weekly and daily by assigned
drivers.
Children do not sit near car doors – if they do these are child
locked. All vehicles have a first aid kit.
Ratios are appropriate for the needs of the children.
If staff use their own cars they have business insurance and the
school has seen the MOT certificate.

HT – Headteacher
DH – Deputy Head
GL – Group Leader
PM – Premises Manager
SBM – School Business Manager
HPCM – Health and Personal Care Manager
All – All staff on trip
LA – Local Authority
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Brackenfield School Off-Site Visit Sheet
Date:
Category of Trip:
Trip contains planned indirect supervision:
Off-site Visit Leader:
Assistant Leader:
Competent First Aider:
Other Staff Members:
Number of Pupils & Staff:
School Mobile Phones:

If yes this trip must have written parental consent and be signed off by TT

Destination in Full:
Time Leaving School:
Expected Time of Return:
Actual Time of Return:
Transport:
Driver:
Reason and Brief Itinerary of Trip:

Plan B:

Pupil Name

Vigilance Assigned staff

Additional Information: Medical, Intimate Care etc

Items taken on Offsite Visit:
First Aid Kit:
Copy of CIP:
Mobile Phones:
Refreshments:
iPad:

Yes
Yes
Yes
N/A
No

179
Contents Page Link

